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Preface 

We began working on the schools self-study process in the spring of 2013. After some 
discussion, the School Leadership Team asked Edward Burgess and Molly Elliott to serve as co-chairs 
of the process and to help facilitate the work. Neither had served in this capacity before, but both had 
been through the WASC process previously.  
 

During the spring of 2013, much of the time for WASC was spent on gathering information and 
beginning to write chapters 1-3. This process proved challenging as the culture was in deep flux and 
Encina was changing at a fairly rapid pace.  
 

The key efforts among the strategies to bring staff together and gather input during this time 
were the meetings after school to determine our School Wide Learner Outcomes and the discussions in 
Home Group meetings. Based on discussions of student needs, Home Groups generated thinking around 
possible School Wide Learner Outcomes. After the School Leadership Team had the opportunity to 
reflect and distill these down into several concepts, we held school wide meetings after school to 
continue to get at the heart of the needs of our students. We brought in Greg Peters from the Coalition of 
Essential Schools, to facilitate the discussion through the lens of data. We looked at a variety of data 
including graduation rates, referral rates, A – G rates, student satisfaction rates, and others through the 
lens of equity; breaking down the information by culture, ethnicity, gender, income level, etc… 
 

While all of our School Wide Learner Outcomes are detailed in Chapter 1, as a staff we 
determined that the concept of GRIT as articulated by Angela Duckworth (2009) spoke to the greatest 
need of our students. It became the immediate focus of how this could be integrated into the learning of 
the following year and then embedded in the culture of our school. Our focus on GRIT this year has 
been less on having kids repeat a slogan or memorize a School Wide Learner Outcome, but rather to 
begin to embed the idea and concept into the everyday work and learning here at Encina. This is of 
course a process and not a panacea, and different departments, grade levels, and even efforts have had 
varying degrees of success. The physical education department has been a shining example of where this 
has been fully integrated into the work. The science department has embedded the idea of GRIT, and led 
the thinking at the site, around the idea of mastery grading. English has implemented GRIT goals for all 
students in the 12 grade, and begun implementing the ideas more explicitly in the lower grades. It is the 
hope that by the end of the 2014-15 school year, students in every class will be able to point to a GRIT 
element within the class. 
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2013-2014 Encina Preparatory High School  
WASC/CDE Self-Study Report 

 
Chapter I:  Student/Community Profile and Supporting Data and Findings 

 
A. Prepare a Student/Community Profile. Include data and findings for the following: 

● Demographic data, including the refined schoolwide learner outcomes 
● Disaggregated and interpreted student outcome data 
● Perception data summaries, if any. 

 
Demographic Data 
 
1. Community  
 
When Encina Preparatory High School opened its doors in September of 1959, it did so with the promise 
of new and innovative approaches to education that would empower all students to reach their highest 
potential. Today Encina Preparatory High School is one of nine comprehensive, two alternative, and one 
independent study high schools in the San Juan Unified School District. It is Located on the border 
between Twin Rivers School District, and Sacramento City Unified School District.  Encina's attendance 
area is split between parts of three different ZIP codes: 95821, 95825, and 95864. The area population, 
based on the US Census 2012 data release of information is approximately 85,966. Still, many of those 
residents reside in close proximity to other high schools, particularly those in the 95864 district. 
Additionally, the outer edges of the 95825 and several pockets within the 95821 zip codes, represent a 
demographic significantly different from the one that attends Encina. Approximately 30,000-40,000 
residents reside in the actual attendance area of Encina. Number of households and Percent Owner 
Occupied Households in each of the areas is as follows in the graph below, but it must be remembered 
that those living in the more prosperous areas of the attendance zip codes, commonly attend the schools 
closer to their location. Encina typically draws from areas in the less affluent sections where rentals and 
apartments are more prominent. 
 
Number of households and Percent Owner Occupied Households: 
 

Zip Code Population = Owner 
Occupied 

% of total population 

95821 14,239  67.8% 
95825 15,193 25.2% 
 95864 9,289 78.0% 
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Unemployment as well as underemployment continues to be an issue for many of our families. While 
the numbers that are recorded below reflect the numbers of unemployed that live in our attendance area, 
we suspect (based on the number of students receiving free and reduced lunch and anecdotal evidence) 
that the number of underemployed is much greater. 
 

Zip Code Population = Unemployment 
Rate 

% of total population 

95821 5,372 16.5% 
95825 4,238 13.3% 
 95864 1830 8.5% 

 
The chart below indicates the median household income in our attendance area, but again, the numbers 
are skewed due to affluent pockets in the first two zip code areas and the small pocket of attendance that 
comes from the 95864 area: 
 

Zip Code Population = Median Household Income 
95821 $42,488 
95825 $38,630 
 95864 $83,245 

  
The area has become much more ethnically diverse and socio-economically disadvantaged due to the 
areas unemployment rate of approximately 15% so far in 2013-14. Additionally, Encina students appear 
to come from families where unemployment is at an even higher rate than the surrounding communities 
(20% or more). Some of these students are homeless, but this number is more difficult to calculate.  In 
the San Juan Unified District the total number of identified homeless students  stands at 1882 as of 
December 3, 2013. We currently have 187 students that are identified as homeless attending Encina 
High School. To put this in perspective, the San Juan District has approximately 42,000 students. Nine-
hundred and thirty of them attend Encina. While we account for approximately 2% of the total number 
of students enrolled in the district, we serve the needs of more than 10% of the homeless students in San 
Juan. The numbers are even more startling when the high schools are broken out as a standalone. The 
following charts apply strictly to the number of identified homeless students at the high school level in 
the San Juan District: 
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High School Total number of Homeless 
Bella Vista High School 30 

Casa Roble Fundamental HS 22 
Del Campo High School 45 

El Camino Fundamental HS 46 
El Sereno High School 10 

Encina Preparatory High 183 
La Entrada Continuation High 13 

La Vista Center 13 
Mesa Verde High School 41 
Mira Loma High School 54 

Rio Americano High School 24 
San Juan High School 52 

 
Additionally, we know that the number of identified homeless is only a portion of the total number of 
homeless as identified under McKinney Vento. According to the School Community Worker/Liaison for 
McKinney Vento Homeless Education in the San Juan Unified School District, the actual number of 
students is well in excess of 200 and perhaps exceeds 400 at Encina. 
 
While the number of students entitled to free and reduced lunch varies with attendance and mobility 
issues, Encina Preparatory High School is an identified Title I school with between 82% and 90% of 
students qualified for free and reduced lunch. 
 
Other data that are harder to capture come under several headings. In the 2012-13 school year, the 
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Positive Behavior and Intervention Support team determined that our overall rate of students that are 
over the concern threshold with the district's universal screening data was much higher than the national 
average. At a typical middle school the national average would indicate that 9% of students might be 
identified as “high risk” students. At Encina, 25% of our middle school students were identified as "high 
risk." This method of screening was based on teacher screening for risk factors, plus academic, 
attendance, and referral data.  
 
As part of our efforts to further understand where our students are at behaviorally, our behavior 
intervention specialists completed a "Triangle Report" at the end of last year which showed that Encina 
had about 14% of students in tier 3 with 6+ referrals (compared with the PBIS average expectation of 2-
5%), about 19% of students in tier two with 2-5 referrals (expectation of 10-15%), and 67% in tier 1 
with 0 or 1 referrals (expectation is around 80-85%). This was based on referral data for the second half 
of the year. 
 
Many of our students have disruptive life conditions that include incarcerated or drug addicted parents, 
emotional, physical, and sexual abuse, and unpredictable parent absenteeism. All of these issues are 
amplified by the concerns regarding homelessness already addressed. 
 
Issues of student mobility also plague our campus. In the 2012-13 school year, the San Juan Unified 
School District noted that the student population mobility rate for Encina Preparatory High School was 
76.7%. As of mid-December of the 2013-14 school year that mobility rate is 46%.  The graphs below 
illustrate the ongoing struggle for our students: 
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As the Sacramento metropolitan area has grown further out in the county, the population of the San Juan 
District has decreased and Encina enrollment has been greatly affected.  
 
Encina is also the home to the AdvancedPath Academy. AdvancePath Academies are innovative 
learning centers with programs designed to meet the unique needs of students who have not found 
success in the traditional school environment. The AdvancePath Blended Learning Model has proven to 
specifically address the needs of students experiencing academic, socio-emotional, and behavioral 
challenges - including students who may be in danger of dropping out of school.  Students attend the 
Academy five days a week and select one of three daily sessions that provide a combination of 
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computer-based and small-group, personalized instruction. When students complete the AdvancePath 
program, they graduate with their District- and State- recognized high school diploma. AdvancePath has 
successfully served over 20,000 students to date, 90% of whom have been successful and over half have 
progressed to post-secondary education.  AdvancePath Academies demonstrate that all students can 
learn and succeed in the right environment. Currently there are 142 students enrolled in the 
AdvancedPath Academy located here on campus. Students are enrolled in one of three different time 
slots: 8 AM - 12 noon, 12 noon - 4 PM, and 4 PM - 8 PM. The enrollment numbers for each are listed in 
the chart below: 
 

Session Total number of students 
Morning 61 

Afternoon 61 
Evening 20 

 
The enrollment chart below excludes Advanced Path Academy students, an alternative program located 
on Encina campus as per District agreement. We currently serve 851 middle and high school students 
(6-12th grades), with 116 sixth graders, 131 seventh graders, 143 eighth graders, 124 freshmen, 145 
sophomores, 82 juniors, and 110 seniors. These numbers include special education students but exclude 
Advanced Path Academy students. As stated earlier, there are 142 Advance Path Academy students 
currently located on campus at Encina. 
 

Grade Level  Student Population 

6th Grade 116 

7th Grade 131 

8th Grade 143 

9th Grade 124 

10th Grade 145 

11th Grade 82 

12th Grade 110 

TOTAL 851 

 
While the population of Encina and the socio-economic status of the immediate community has changed 
considerably since it opened in 1959, the schools has maintained a steady and highly ethnically diverse 
population since 2007. San Juan Unified School District is an open enrollment district, and families have 
a choice as to which school their students attend. 
 
Because Encina is located near a number of businesses in the area we have been able to partner with 
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them to provide support for various student activities. This includes partnering with Walmart to support 
our football program, as well as local businesses such as McDonalds, The Habit, Leatherby's, Country 
Club (Bowling and Laser X), Chick-Fil-A, Skip’s Kitchen, Arden Arcade rotary, Point West Rotary, 
Hewlett Packard and The Sacramento Kings to support our Positive Behavior Intervention System. Point 
West Rotary Club also is an active supporter of the school through scholarships for students and support 
of teacher needs on campus. Many of these businesses and organizations support multiple efforts here at 
Encina, including: sports and athletics, graduation and related activities, and academics. 
 
With the addition of grades 6 – 8 on the Encina campus new partnerships have been established. The 
Fulton-El Camino Recreation & Park District is a Grant partner with the San Juan Unified School 
District in offering recreation programming after school. This free academic intervention and pro-social 
enrichment program is designed for kids K - 12th grade, and serves students at Encina through the 
ASSETs program. There are four components of the program: academic, support, enrichment/disguised 
learning, pro-social skills/recreation, and parent support and empowerment.  
 
Additionally, Encina has partnered with Mission Oaks Recreation and Park District to bring after school 
sports designed for middle school students including football, track and field, volleyball, and basketball. 
 
Certificated Staff 
 
At the end of the 2011-12 school year, 70% of the teacher workforce at Encina opted not to return to the 
site. The 2012-13 school year began with mostly teachers who had no previous experience at Encina and 
only one returning administrator who had been unable to find another location to work. During the 2012 
-13 school year there were 58 certificated high school staff members at Encina. This included 3 
counselors and 2 on-site coaches that were on full time release from the classroom. As the staff has 
continued to examine the needs of our students, we are determined to create an environment that will 
promote teacher retention at the site.  This year, one of the major efforts to secure this has been the 
implementation of a second “professional” prep period to allow teachers the ability to perform their 
work at a higher level. Due at least in part to these efforts, 70% of the staff was retained from last year - 
and many of the newly hired have expressed that they hope to stay on at Encina in the coming years. 
Currently there are 56 credentialed teachers on site. This includes 3 counselors and no on-site coaches. 
One-hundred percent of them are fully credentialed to for the classes that they teach. The average 
number of years of experience that an Encina teachers has is 6 years in the field. However, 23 are in 
their first or second year. Certificated staff ethnicity continues to mirror the district staffing percentages; 
however this does not match our student ethnic distribution. Because of the dynamics of the community 
coupled with the difficult economic times Encina enrollment has decreased over the years. These 
numbers do not reflect the teacher numbers at Advanced Path Academy, who are located on Encina 
campus as per District agreement.  
 
Since our last WASC accreditation six years ago, a total of 10 staff members, including 8 teachers and 
no administrators remain from that staff. As Encina’s last accreditation, we have been struck with the 
perfect storm of staff turnover due to redesign as well as statewide and district wide economic turmoil. 
This has resulted in a higher than expected number of turnovers. The leadership team has made retaining 
our highly qualified staff a priority.  
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C. School and Student Performance Data 
 

Academic Performance Index by Student Group 
 

         
API GROWTH BY 
STUDENT GROUP           

                          
PROFICIENCY 
LEVEL  

All 
Students     White   African-American     Asian   

                          
 2011  2012  2013 2011 2012  2013 2011 2012 2013 2011  2012  2013  
                          
Number 
Included 412  649  531 77 102  89 109 179 147 16  32  30  
                          

Growth API 587  576  582 634 632  591 565 537 550 668  604  590  
                          

Base API 615  585  581 728 636  636 561 560 544 632  668  604  
                          

Target-- 9  11  11 5 8  8 12 12 13         
                          

Growth-- -28  -9  1 -94 -4  -45 4 -23 6         
                          

Met Target 
N
o  No  No  No  No  No  No  No  No         

                          
                       
 
 
 
 
                       

         
API GROWTH BY 
STUDENT GROUP           

                    

      
Engli
sh   Socioeconomically  Students with  PROFICIENCY 

LEVEL   
Hispan

ic           
         

Learn
ers   Disadvantaged   

Disabilit
ies   

 2011  2012  2013  2011  2012  2013  2011  2012  2013  2011   2012  2013  
                         
Number 
Included 187  281  223  142  239  179  360  616  499  49   106  93  
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Growth API 561  560  577  529  520  516  585  573  582  342   381  414  
                         

Base API 593  559  565  547  528  524  611  582  578  383   355  391  
                          

Target-- 10  12  12  13  14  14  9  11  11       20  
                          

Growth-- -32  1  12  -18  -8  -8  -26  -9  4       23  
                         

Met Target No  No  Yes  No  No No  No  No  No       Yes  
                          
 
Conclusions based on this data:  
1. API, while consistently low over the last three years, stabilized in several key areas. API growth 

showed a marginal increase for all students, African Americans, Hispanic, and socioeconomically 
disadvantaged. Hispanic and students with disabilities met their API targets for 2013, the first time 
any groups had met an API target in 3 years. These scores correspond to a change in climate and 
culture in 2013.   

2. Despite overall low scores, there is a persistent achievement gap.  
 
3. The low API scores are indicative of the overall all poor preparation students have with 

mastery of the California content standards. These scores are also indicative of either a lack 
of learning or a lack of teaching.  

 
 
 
 
 

English-Language Arts Adequate Yearly Progress (AYP) 
 

   
ENGLISH-LANGUAGE ARTS PERFORMANCE DATA 
BY STUDENT GROUP   

                   
AYP        

All Students   
Whit

e  African-American   
Asia

n   
PROFICIENCY LEVEL                    

 2011  2012  2013 2011  2012  2013 2011 2012 2013 
201
1  2012  

201
3  

                    

Participation Rate 97  98  99 95  98  99 95 97 99 100  100  100  
                    

Number At or Above 
Proficient 44  93  54 11  19  14 16 20 10 --  7  4  
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Percent At or Above 
Proficient 29.5  22.0  17.1 40.7  29.2  30.4 41.0 17.9 10.8 --  36.8  21.1  

                    

AYP Target: ES/MS 67.6  78.4  89.2 67.6  78.4  89.2 67.6 78.4 89.2 67.6  78.4  89.2  
                    

AYP Target: HS 66.7  77.8  88.9 66.7  77.8  88.9 66.7 77.8 88.9 66.7  77.8  88.9  
                    

Met AYP Criteria No  No  No --  No  -- -- No No --  --  --  
                
               

   
ENGLISH-LANGUAGE ARTS PERFORMANCE DATA 
BY STUDENT GROUP   

                  

AYP     
Engl
ish  

Socioeconomicall
y Students with  

 
Hispan

ic       
PROFICIENCY LEVEL       

Learne
rs  Disadvantaged  

Disabili
ties   

 2011  2012  2013 2011  2012  2013 2011 2012 2013 
201
1  2012  

201
3  

                    

Participation Rate 100  99  99 100  99  99 97 98 99 100  94  98  
                    

Number At or Above 
Proficient 14  31  20 2  15  5 37 88 51 0  4  6  

                    
Percent At or Above 

Proficient 19.7  16.8  14.4 4.0  9.4  4.7 28.7 21.6 17.1 0.0  6.1  9.1  
                    

AYP Target: ES/MS 67.6  78.4  89.2 67.6  78.4  89.2 67.6 78.4 89.2 67.6  78.4  89.2  
                    

AYP Target: HS 66.7  77.8  88.9 66.7  77.8  88.9 66.7 77.8 88.9 66.7  77.8  88.9  
                    

Met AYP Criteria No  No  No No  No  No No No No --  No  No  
                    

 
Conclusions based on this data:  
1. While participation rate is high, Encina students did not meet AYP criteria for ELA in any student 

groups.  
 
2. Students at or above proficient dropped 4.9% points overall, with the most significant drops in the 

African American and Asian student groups. Students with disabilities actually climbed 3% points. 
White students were nearly 20% points higher than African American students.   

3. While the gaps in proficiency between white students and students of color reveal the disturbing 
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reality of a lack of equity in instructional outcomes, the overall low percentage of students who 
are proficient and above reveal that significant changes to curricular and instructional practices 
must be implemented to support all students.  

 
 
 

Mathematics Adequate Yearly Progress (AYP) 
 

     
MATHEMATICS PERFORMANCE DATA 
BY STUDENT GROUP      

                   
AYP        

All Students   
Whit

e  African-American   
Asia

n   
PROFICIENCY LEVEL                    

 2011  2012  2013 2011  2012  2013 2011 2012 2013 
201
1  2012  

201
3  

                    

Participation Rate 97  98  98 98  98  98 95 96 99 100  100  100  
                    

Number At or Above 
Proficient 47  62  38 14  17  6 11 12 7 --  4  3  

                    
Percent At or Above 

Proficient 31.5  14.9  12.1 50.0  25.8  13.3 28.2 11.2 7.5 --  21.1  15.8  
                    

AYP Target: ES/MS 68.5  79.0  89.5 68.5  79.0  89.5 68.5 79.0 89.5 68.5  79.0  89.5  
                    

AYP Target: HS 66.1  77.4  88.7 66.1  77.4  88.7 66.1 77.4 88.7 66.1  77.4  88.7  
                    

Met AYP Criteria No  No  No --  No  -- -- No No --  --  --  
                  
 
 
 
 
 
 
 
 
           

     
MATHEMATICS PERFORMANCE DATA 
BY STUDENT GROUP      

             

AYP  
Hispan

ic    
Engli

sh  
Socioeconomicall

y Students with  
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PROFICIENCY LEVEL       

Learne
rs  Disadvantaged  

Disabili
ties   

 2011  2012  2013 2011  2012  2013 2011 2012 2013 
201
1  2012  

201
3  

                    

Participation Rate 99  98  99 99  98  99 97 98 99 96  93  98  
                    

Number At or Above 
Proficient 20  21  19 11  16  7 40 57 36 0  1  4  

                    
Percent At or Above 

Proficient 28.6  11.5  13.7 22.4  10.1  6.5 31.0 14.3 12.0 0.0  1.6  6.1  
                    

AYP Target: ES/MS 68.5  79.0  89.5 68.5  79.0  89.5 68.5 79.0 89.5 68.5  79.0  89.5  
                    

AYP Target: HS 66.1  77.4  88.7 66.1  77.4  88.7 66.1 77.4 88.7 66.1  77.4  88.7  
                    

Met AYP Criteria No  No  No --  No  No No No No --  No  No  
                    

 
Conclusions based on this data:  
1. While participation rate is high, Encina students did not meet AYP criteria for math in any student 

groups.  
 
2. Students at or above proficient dropped 2.8% points overall, with the most significant drops in the 

white student group. Hispanic students and students with disabilities increased. Even with a 12.5% 
point drop in proficiency among white students, an achievement gap of nearly 7% points remains 
with the African American student group.   

3. While overall, the gaps in proficiency between white students and students of color are not 
particularly pronounced, the overall low percentage of students who are proficient and above 
reveal that significant changes to curricular and instructional practices must be implemented to 
support all students.  

 
 

CELDT (Initial Assessment) Results 
 

    
2012-13 CELDT (Initial 
Assessment) Results    

             

Grade Advanced 
Early 

Advanced 
Intermediat
e 

Early 
Intermediate  Beginning 

Number 
Tested 

             

 # % # % # % # %  # % # 
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6     1 10    9 90 10 
             

7 1 11        8 89 9 
             

8 2 22   1 11    6 67 9 
             

9          11 100 11 
             

10       2 50  2 50 4 
             

11 1 8        12 92 13 
             

12          10 100 10 
             

Total 4 6   2 3 2 3  58 88 66 
             

 
Conclusions based on this data:  
1. Encina has a high number of new students that arrive at the beginning level. Students at the 

beginning level accounted for 89% of those initially tested.   
2. An increase in the number of new students at the beginning level are from Arabic speaking families.  
 
 

CELDT (Annual Assessment) Results 
 

    
2012-13 CELDT (Annual 
Assessment) Results    

             

Grade Advanced 
Early 
Advanced Intermediate 

Early 
Intermediate  Beginning 

Number 
Tested 

             
 # % # % # % # %  # % # 
             

6   1 7 8 53 4 27  2 13 15 
             

7   8 27 11 37 8 27  3 10 30 
             

8   3 13 5 22 10 43  5 22 23 
             

9   5 19 11 42 6 23  4 15 26 
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10 4 16 4 16 8 32 7 28  2 8 25 

             
11 1 3 14 41 7 21 7 21  5 15 34 

             
12 3 6 16 34 14 30 9 19  5 11 47 

             
Total 8 4 51 26 64 32 51 26  26 13 200 

             
 
Conclusions based on this data:  
1. The largest group of EL students during annual testing is in the intermediate band (32%).  
 
2. 39% of annual test taking EL students are in the lowest two bands.  
 
 

CELDT (All Assessment) Results 
 

     
2012-13 CELDT (All 
Assessment) Results    

             

Grade Advanced 
Early 
Advanced  

Intermediat
e 

Early 
Intermediate Beginning 

Number 
Tested 

             

 # % # %  # % # % # % # 
             

6   1 4  9 36 4 16 11 44 25 
             

7 1 3 8 21  11 28 8 21 11 28 39 
             

8 2 6 3 9  6 19 10 31 11 34 32 
             

9   5 14  11 30 6 16 15 41 37 
             

10 4 14 4 14  8 28 9 31 4 14 29 
             

11 2 4 14 30  7 15 7 15 17 36 47 
             

12 3 5 16 28  14 25 9 16 15 26 57 
             

Total 12 5 51 19  66 25 53 20 84 32 266 



18 
 

             
 
Conclusions based on this data:  
1. Overall, 77% of EL students are in the bottom three bands.  
2. A relative few number of students will be reclassified in the new year. 
 
 
 
 
 

Title III Accountability (School Data) 
 

   Annual Growth     
          

AMAO 1  
 2010-11 2011-12 2012-13  
           
Number of Annual 
Testers 171  260  200   
           
Percent with Prior Year 
Data 

97.1
%  

98.1
%  

98.0
%   

           
Number in Cohort 166  255  196   
           
Number Met 80  126  88   
           

Percent Met 
48.2
%  

49.4
%  

44.9
%   

           
NCLB Target 54.6  56.0  57.5   
           
Met Target No  No  No   
          
          

    
Attaining English 

Proficiency     
        

2010-11 2011-12 2012-13  
          

AMAO 2  
 Years of EL instruction Years of EL instruction Years of EL instruction  
          
 Less Than 5  5 Or Less Than 5  5 Or Less Than 5  5 Or  
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More More More 
           
Number in Cohort 73  111 102  174 83  145  
           
Number Met 12  39 10  58 7  44  
           
Percent Met 16.4%  35.1% 9.8%  33.3% 8.4%  30.3%  
           
NCLB Target 18.7  43.2 20.1  45.1 21.4  47.0  
           
Met Target No  No No  No No  No  
          
      

  
Adequate Yearly Progress for English 

Learner Subgroup   
          

AMAO 3  
 2010-11 2011-12 2012-13  
           
English-Language Arts           
Met Participation Rate Yes  Yes  Yes   
        
Met Percent Proficient or 
Above No  No  No   
           
Mathematics           
Met Participation Rate Yes  Yes  Yes   
        
Met Percent Proficient or 
Above --  No  No   
           

 
Conclusions based on this data:  
1. There was a slight increase in the number of students who met AMAO 1.  
 
2. The number of students with less than 5 years of EL instruction who met AMAO 2 dropped 

significantly between 2011 and 2012. The number of students with more than 5 years of EL 
instruction who met AMAO 2 dropped slightly.  

 
 
 
 
 



20 
 

 
School Purpose (Vision, Mission and SLOs) 

 
Encina Vision:  All Encina graduates will be academically qualified and intellectually prepared 
to succeed at a four year university. 

 
Encina Mission: The Mission of Encina Preparatory 6-12 School is to design and deliver an 
excellent education program which is guided by the Encina Core Values. Our “Core Values” are 
as follows: 
 

● Every student CAN learn. We will meet their needs without shaming while building capacity. 
● Equity 
● Quality First Instruction/Highly Effective Instructional Practices 
● Every student is valued for who they are and what they can become 

 
To achieve these values, the Site Leadership Team (SLT) guided by input from the staff and the work of 
the design team, see four critical areas that will guide our work.  
 

• Curriculum and Instruction: To improve student achievement by ensuring all teachers are 
highly skilled in the intentional use of highly effective, research based instructional practices. 

• Coordinated Student Services: To provide students the support and resources they need to be 
successful Encina graduates. 

• Advocacy: To support student goals for graduation/college/workplace through meaningful 
relationships between teachers, students, and their families. 

• Governance:  To create a sustainable, shared governance system that enables staff to execute 
at high levels, the core purpose of the school. 

 
Schoolwide Learner Outcomes: 

 
● Communication – This means that we are able to express ourselves, both verbally and non-

verbally, in ways that are appropriate to our cultures and situations. A good communicator 
knows his/her audience, uses specific, clear and appropriate verbal and non-verbal language, and 
is an active listener. 

● Community – Awareness of the people, resources, and needs in the environment in which we 
live and how we influence it. This includes an understanding of the ways we can serve, support, 
value, and navigate the communities of family, academics, and work. 

● Critical Thinking – We have the ability to metacognitively approach complicated subjects, using 
deductive reasoning and logic to solve problems, evaluating the information, situations, and 
strength of relevance to make informed decisions. 

● Success Mentality/Perseverance/Self-Advocacy – Grit: We have the ability to push through and 
past setbacks, continue to strive for the success of all, and we view failure as an important step in 
the process that leads to success. Additionally, we understand the importance advocating for our 
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own needs without defaulting to anger or self-sabotaging behaviors. 

Chapter II:  Progress Report 

Critical Areas of Follow-Up 
 

Vision and Purpose, Governance, Leadership and Staff and Resources 
! Implement an annual review inclusive of all stakeholders of the ESLRs and Vision 

and Mission Statements. 
 

The Vision and Mission statements were re-written during the development of the Design 
Plan by the Design Team, which consisted of five teachers, the principal, a community 
member, a parent and a student.  These statements were reviewed by the staff and 
presented to the School Board and school staff, and shared with our School Site Council.   
 

During the writing of the Design Plan, the Design Team felt that the previous ESLRs did 
not accurately reflect the new focus and direction of the school.  With the turmoil of the 
2010-2011 and 2011-2012 school years, the Encina Community was not yet ready to take 
on this task.  During the 2012-2013 school year, over multiple staff development days the 
school staff rewrote the Schoolwide Learner Outcomes.  Two student focus groups, one 
middle school and one high school, were brought together, shown the SLOs, and were 
asked for feedback.  Both groups not only approved of the new SLOs, but also thought 
that the school focus should be on “Success Mentality” outcome for students.  An effort 
was made to create a focus group of parents to review the new Schoolwide Learner 
Outcomes in the Spring of 2013, however no parents attended the focus group meeting.  
The Schoolwide Learner Outcomes and the Vision and Mission Statements were again 
reviewed with staff, parents and students at the beginning of this school year during the 
start of our Focus Group Work. 
 

! Create an in-depth professional development calendar focusing on identified staff 
needs as indicated by staff survey, data analysis and administrative evaluations. 
 
Before Encina was awarded the School Improvement  Grant, the Site Leadership Team 
would administer staff surveys at the end of each school year to inform the Professional 
Development plan for the following year.  After the 2010-2011 school year, the school not 
only had to provide the appropriate professional development for the successful 
implementation of the design plan, specifically the new Advocacy Program, but also a 
requirement of the School Improvement Grant was the  implementation of a research 
based instructional program.    These two factors drove the professional development 
calendar for the next three school years.  The site has provided the entire teaching staff 
on-site professional development in the following areas. 
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! SIOP 
! Advocacy Philosophy and Curriculum 
! Assessment for Learning Strategies 
! Dialogos Training 
! Positive Behavior Intervention and Support (PBIS) - also included support staff 
! Equity-Based Critical Friends Groups - also included support staff 

 
Individual departments also participated in specific professional development trainings 
based on the needs of the department (identified by the department members), such as 
Writer’s Workshop, Disciplinary Literacy and Balanced Mathematics.  
 

Standards-Based Student Learning:  Instruction 

 
! Continue to examine student data and changes in instruction based on analysis in 

order to improve student achievement.  All teachers need to incorporate 
differentiated instructional strategies into classrooms to improve learning for all 
students. 

! Connections between instruction and academic content standards, using rigorous 
curriculum, need to be present in all classrooms throughout the entire lesson. 

! There needs to be concerted effort to collect, analyze, and display student work that 
directly represents the student’s ability to learn content standards based on teacher 
instruction. 

! Teachers need to utilize learned instructional strategies (i.e., higher order 
questioning and EDI) to engage more students in the learning process. 

! Use Of Check for Understanding as a part of the EDI model needs to be strengthened 
schoolwide. 
 
Since 2008 the school has not had additional training on specifically the EDI lesson model.   
However, the site has participated in extensive professional development on SIOP 
strategies and Assessment for Learning Strategies which promote ongoing formative 
assessment, including checking for understanding, and using clear learning and language 
objectives.  Departments are provided with ongoing collaboration time to analyze student 
assessment data in order to determine the effectiveness of instructional strategies, identify 
areas for re-teaching and differentiation and the adjust curriculum maps.  In some 
departments student work in regularly collected and analyzed and there are several 
classes that display examples of exemplary student work.   
 
Individual departments have also participated in content specific professional 
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development, such as Writer’s Workshop, Disciplinary Literacy, Reciprocal Teaching and 
Balanced Math.  English and Math teachers have also been trained on the implementation 
of Common Core Standards and the use of NWEA’s MAP Assessment Data to inform 
instruction.   
 
Standards-Based Student Learning: Assessment and Accountability 
! Departments that have not completed benchmark tests need to work with the 
district AOE office to develop valid benchmarks and continue to analyze and use 
data. 

 

With the implementation of the Design Plan, the focus for the school is formative 
assessment.  All of the benchmarks that were used in the 2008 school year have been 
revised or completely discarded.  As the school transitions away from California State 
Content Standards and the STAR tests, many of the old benchmarks do not adequately 
assess the Common Core Standards and can no longer be used.  The entire staff was 
trained in Assessment for Learning Strategies, and many department have been writing 
common formative assessments and using this data to inform instruction. 
 

Departments that had retained at least 50% of their staffing at the start of the 2013-2014 
school year, including the Math Department, Science Department and Physical Science 
Department, have been able to write common assessments in all courses taught by more 
than one teacher.   
 
Standards-Based Student Learning: Curriculum 
! Standards addressed for each objective need to be posted in each classroom, 
tied to what is addressed in the lesson, and restated following completion of the 
lesson. 

 

Learning and Language objectives have been a critical element of our professional 
development in the past three school years.  The majority of classrooms in the school 
have objectives posted for each lesson, and a large number of those classrooms have 
some type of end of lesson formative assessment addressing these objectives. 
 
School Culture and Support for Student Personal and Academic Growth 
! Continue to explore ways to improve the Community image of Encina. 
! Explore new ways to increase parent involvement and to increase awareness  and 
an appreciation of a college preparatory education. 
 

The Design Team recognized that increasing parent involvement and creating a strong 
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relationship to the families in the Encina Community was essential to creating a lasting 
change in student achievement.  In the 2011-2012 school year the Family Resource 
Center(FRC) was created, providing parents the opportunity to connect with the school and 
learn how to access local resources.  It its first two years, the FRC offered English classes 
for second language parents, classes on bullying prevention, nutrition and obesity 
prevention, and GED preparation.  The FRC Coordinator provided professional 
development for the staff on how to best engage parents. 
 

In the 2012-2103 school year, Encina began its Home Visitation Program; teachers 
volunteered to be trained on how to effectively interact with families in their homes.  Also in  
2012-2013, two Encina parents began The Parent Connection, a parent group that works to 
help other Encina families learn how to become involved on campus.  This group has 
expanded in the 2013-2014 school year, and you can regularly see our parent volunteers 
on campus, proudly wearing their yellow vesst, positively interacting with students and staff 
on campus.     
 

The FRC is now the Community Family Resource Center, and has been working diligently 
this school year to expand the opportunities and services it provides to our families.   Teh 
CFRC has collected over 100 coats to give to our students in need, and is in the process of 
creating both a clothes closet and a food closet to be available to all families in our 
community.  The CFRC is bringing enrollment counselors on campus to assist our families 
in accessing the benefits available with the Affordable Care Act.  The Center is 
continuously working with the District and outside agencies to bring positive attention to our 
campus and valuable resources to our families. 
 
The “Big Idea” of the Encina redesign is “all Encina graduates will be academically qualified 
and intellectually prepared to attend a four year university.”   The Encina Advocacy 
Program was designed to facilitate the realization of this Big Idea.   Some of the purposes 
of Advocacy are to teach students the benefits of continuing their education after they 
graduate from high school, informing them of all the requirements and processes involving 
in applying to college and  accessing  financial aid, and providing the necessary support to 
achieve their goals.  Students are taken on several college field trips with their Advocacy 
classes, and post graduate goals are a part of the Student-led Conferences.  While we 
recognize that not all students may choose to attend college after they graduate, our goal is 
to ensure our students are prepared  to take advantage of every opportunity available to 
them.   
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Chapter III:  Student/Community Profile — Overall Summary from 
Analysis of Profile Data and Progress 

 

 
 

Encina is a very different school in 2014 compared to what it was in 2008.  At the time of the 
2008 WASC Self Study, Encina housed a Business Academy, Health Academy, Doctor and 
Nurse Preparatory Program and AVID program that served slightly less than 50% of the total 
school population.  While the students who were involved in these specialized programs were 
showing some academic and social success, for the school as a whole standardized test 
scores had been either stagnant or steadily dropping and there was very little parent 
involvement on campus. 
 
In response to these years of low academic performance, high student transiency and teacher 
turnover, in late 2009 the San Juan Unified School District and San Juan Teachers’ 
Association jointly decided to begin working with the staff at Encina Preparatory High School to 
address the unique needs of its students.  Beginning in December of 2009, leaders of the 
District and Union held meetings with the staff to discuss beginning a process of completely 
reimagining Encina.  It was during these early discussions that Encina was identified as a low 
performing school and declared eligible for the Federal School Improvement Grant.  SJUSD 
applied for the SIG in the spring of 2010, opting for the Turnaround Model.  As a result of being 
awarded the SIG, the school was required to replace 50% of the staff including the principal, 
adopt a new governance structure, and implement a research based instructional program that 
would meet critical student needs identified by analyzing student data. 
 

Five teachers were chosen through an interview process to serve on a team with the new 
Principal, a community member, a parent and a student.  During the winter of 2010 and spring 
of 2011 the team, guided by two trained facilitators, researched and developed a 
comprehensive plan to restructure all aspects of the school community to address the 
identified student needs of the entire student body, not just the students enrolled in a 
specialized program.  The team recognized that the school needed to provide not only a 
rigorous academic program, but also a comprehensive support system to ensure that all 
students are able to access the curriculum.  The Design Plan was completed by April of 2011.  
(See Appendix for the Design Plan in its entirety, including references.)  
 
At the same time the Design Plan was completed,  the District leadership decided to close 
Jonas Salk High Tech Academy, Encina’s main feeder school.  In August of 2011, 6th, 7th and 
8th grades were added to Encina’s campus.  In less than four months the site Administration, 
Leadership Team and teaching staff had to begin to create a 5 year action plan for the 
implementation of the Design Plan, hire staff for the middles grades (since only one teacher 
from Jonas Salk agreed to move to Encina), move the resources and furniture from one 
campus to the other, create a new bell schedule and reorganize the classrooms on campus to 
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best fit the needs of the younger students, and plan the necessary Professional Development 
to prepare the staff for the challenges of the upcoming year.  The 2011-2012 school year was 
filled with turmoil, for staff and students alike.  In November of 2011 the Principal retired and a 
interim principal was placed on campus for the remainder of the school year.  At the end of the 
year, due to staff choosing to leave Encina and district-wide layoffs, 70% of the teaching staff 
left the school.   
 
The 2012-2013 school year started with the staff almost completely turned over, including 2 
out of 3 administrators, all three counselors, all but one teacher in the Special Education 
Department and the great majority of the rest of the teaching staff.  With the influx of new 
energy and purpose the school was truly able to start over.  
 

In the first half of the 2012-2013 school year, the entire Encina staff participated in a Data-
Based Inquiry process.  After reviewing student assessment data, including STAR, CAHSEE 
and behavioral data, the staff concluded that students’ academic needs went across all 
curricular areas, and that students in the middle grades were particularity struggling.  
Simultaneously, the Site Leadership Team(SLT) created Home Groups as a vehicle to relay 
important information and obtain feedback on essential issue facing the school. During these 
Home Group meetings, the staff discussed what they needed to be able to respond to the 
student needs exposed by the Data Based Inquiry. The staff recognized the critical need to 
increase the rigor in their classes while simultaneously addressing the reality that the majority 
Encina’s students come the school significantly below grade level.   In order to provide the 
level of curriculum development and differentiation required to close the achievement gap for 
our struggling students, create quality assessments and then analyze the data to evaluate and 
improve instruction, and to adequately support all Advocacy students the staff realized they 
needed more time during the school day with their colleagues to do this enormous amount of 
important work.   
 

Putting together the work that was done with the Data-Based Inquiry, feedback from the staff 
via the Home Group Meetings and the work the staff completed to rewrite the Schoolwide 
Learner Outcomes, the staff created an overarching Action Plan.  The Action Plan outlines the 
departmental and Advocacy work that will be done to address the critical learner need of high 
quality, rigorous instruction. The staff and students also choose to focus on the Success 
Mentality / GRIT Schoolwide Learner Outcome. Both groups felt that this SLO is essential to 
student achievement and is  necessary to ensure that students are able to access and benefit 
from high quality rigorous instruction. 
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Chapter IV:  Self-Study Findings 

For each criterion, respond to the indicators and related prompts for each criterion and note the 
supporting evidence. Refer to the areas to analyze and examine in determining the degree to which the 
criterion is being met. 

For each category, provide the following: (1) the identification of strengths and (2) the identification of 
prioritized growth areas 

Note: The five criteria categories are: 

A.  Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources 

B.  Standards-based Student Learning: Curriculum 

C.  Standards-based Student Learning: Instruction 

D.  Standards-based Student Learning: Assessment and Accountability 

E.  School Culture and Support for Student Personal and Academic Growth 

 
Category A: Organization: Vision and Purpose, Governance, Leadership and 
Staff, and Resources 

Analysis must show distinctions that appear across the range of students (grade level, diverse 
background, and abilities) and the variety of programs offered at the school. 
Examples include: 

● Online instruction approaches (school site or off site, integrated within other programs and/or 
offered separately) 

● Specialized programs such as IB Diploma Program, college/career readiness programs, 
school/college partnerships, AVID, and independent study programs. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 
A1. Organization Criterion	  
The school has a clearly stated vision and mission (purpose) based on its student needs, current 
educational research, and the belief that all students can achieve at high academic levels. Supported by 
the governing board and the central administration, the school’s purpose is defined further by 
schoolwide learner outcomes and the academic standards. 
Indicators with Prompts 

Vision – Mission – Schoolwide Learner Outcomes – Profile 

Indicator:  The school has established a clear, coherent vision and mission (purpose) of what students 
should know and perform; it is based upon high-quality standards and is congruent with research, 
practices, the student/community profile data, and a belief that all students can learn. 
Prompt:  Evaluate the degree to which the development of the school’s statements has been impacted by 
pertinent student/community profile data, identified future global competencies, and current educational 
research. 
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Findings Supporting Evidence 
Vision Statement: The Encina Preparatory High School community will 
forge a collaborative culture focused on lifelong learning for college and 
career success in a global community.  
 
Mission Statement: Encina Preparatory High School faculty and staff 
will create a college culture, establish quality education, develop skills 
for lifelong learning, and honor cultural diversity.  

Encina Preparatory 
High School created 
vision and mission 
statements based on 
input derived from staff, 
parents, students and 
community members.  

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes 

Indicator: The processes to ensure involvement of representatives from the entire school community in 
the development/refinement of the vision, mission and schoolwide learner outcomes are effective. 
Prompt: Evaluate the effectiveness of the processes. 

Findings Supporting Evidence 
The Encina Preparatory High School Redesign Team worked with 
various stakeholders including faculty, staff, parents and community 
members to create the Design Team Final Report. This report became 
the founding document for the Site Leadership Team regarding the 
implementation of the school vision, mission statement and educational 
goals of our students.  

In May of 2011 the Encina 
HS Redesign Team released  
Design Team Final Report 
documenting the process by 
which the vision, mission and 
schoolwide learner outcomes 
were established with help 
from parents, teachers, staff 
and community members. 
This report acted as a 
guiding document for the Site 
Leadership Team’s action 
plan for Encina Preparatory 
High School.  

Understanding of Vision, Mission, and Schoolwide Learner Outcomes 

Indicator: Students, parents, and other members of the school community demonstrate understanding of 
and commitment to the vision, mission, and the schoolwide learner outcomes. 
Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of 
the school’s community understand and are committed to the school’s vision, mission, and schoolwide 
learner outcomes. 
Findings Supporting Evidence 
Members of the school community developed an understanding of the 
vision, mission and schoolwide learner outcomes through information 
disseminated in various documents and activities. Documents include; 
Student/Parent Handbook, Encina Web page and informational 
mailers. Commitment is demonstrated via participation in Parent 

Student Parent Handbook, 
San Juan USD and Encina 
websites, and informational 
mailers, meeting agendas, 
sign in sheets, 
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Connection, Family Resource Center, School Site Council, parent 
volunteer activities including; tutoring, campus monitoring, participation 
in Point West Rotary, and Booster Club.  

visitor/volunteer logs. 

 

Regular Review and Revision 

Indicator: The school is implementing an effective process for regular review/revision of the school 
vision, mission, and the schoolwide learner outcomes based on student needs, global, national, and local 
needs, and community conditions. 
Prompt: Evaluate the effectiveness of the process for revising these statements with wide involvement.  
Findings Supporting Evidence 
Encina Site Leadership Team (SLT) engages all staff to review and 
revise the school vision, mission and schoolwide learner outcomes 
through ongoing staff meetings and professional development 
activities.  

Meeting minutes, peer 
reviewed documents, 
agendas, sign in sheets.  

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
At this stage in the Encina HS Redesign Plan the Site Leadership 
Team is in continuous contact with faculty, staff, parents and 
community members in order to ensure the effectiveness of the 
school’s goals as they currently stand. This process is based on 
student/parent needs, conditions within our local community and the 
educational goals of our students. Continual feedback from the weekly 
Site Leadership Team meetings.  Their efforts to involve the community 
in refocusing and reaffirming our vision for Encina are of paramount 
importance.  

*Schoolwide Action Plan 
*Staff Reflection Sheets 
*BARKS Surveys 
*Advocacy Gallop Poll 
*Student Senate 
 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
Establishing strong ties with our students, parents and community 
members has been critical in achieving our vision of a collaborative 
culture here at Encina Preparatory High School. Our mission to 
develop the skills necessary for lifelong learning are based on input 
from a variety of stakeholders within our community.  

*Parent focus groups,  
*Student Advocacy classes 
*Faculty professional 
development courses  
*Point West Rotary  
*Boosters Club 
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A2.   Governance Criterion 
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support 
the achievement of the schoolwide learner outcomes and academic standards based on data-driven 
instructional decisions for the school; (b) delegates implementation of these policies to the professional 
staff; and (c) monitors results regularly and approves the single schoolwide action plan and its 
relationship to the Local Educational Agency (LEA) plan. 

Indicators with Prompts 

Governing Board 

Indicator: The policies and procedures are clear regarding the selection, composition and specific duties 
of the governing board, including the frequency and regularity of board meetings. 
Prompt: Provide evidence that the policies and procedures regarding the selection, composition, and 
specific duties of the governing board, including the frequency and regularity of board meetings are 
clear. 
Findings Supporting Evidence 
Article 24 Selection Process: School Leadership Team - 
24.04.2 Selection Process of School Leadership Team 
Members  
a. Each school will be provided the number of staff 
members for the school leadership team based upon 
total number of staff members as mutually agreed upon 
by the District and the SJTA.  
b. Each school leadership team will range from a 
minimum of four to a maximum of nine including the 
principal and a vice principal.  
c. The site administrator and the SJTA representative 
will oversee the election process which includes the 
following steps and guidelines:  
 i. Call a meeting to share the information and explain 
the process. Distribute handouts including the 
Continuum of Emerging Teacher Leadership (Appendix 
A), the Guidelines for School Leadership Teams, and 
this Article.  
ii. Nominations are made by nominating one’s self or 
others and by submitting the names to the faculty 
representative in writing. This process is not to be done 
in a public setting. Nominees must be assigned to the 
site for the following school year and be committed to 
the criteria and leadership skills outlined in the 
Continuum of Emerging Teacher  
Leadership.  

Article 24 of SJUSD / SJTA 
Teacher Contract 
Minutes and Job 
Description 
Agenda 
BARKS Coordinator - Job 
Description and Application 
Process 
BARKS team Ballots 
Advocacy Coordinator - Job 
Description and Application 
Process 
Advocacy team Ballots 
Community Family 
Resource Coordinator - Job 
Description and Application 
Process 
Encina Memorandum of 
Understanding Between 
SJTA and SJUSD 
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iii. If the site representative is a nominee, he/she will 
appoint a designee to oversee the election process.  
iv. Once the nominations are completed, the names will 
be placed on a ballot and distributed to all the 
certificated staff members assigned to that site. Staff 
members may vote for as many nominees as there are 
number of members on the Leadership Team, but may 
only vote for each person one time. Secret ballots will 
be returned to the site representative or designee who, 
with the site administrator, counts the ballots.  
vi. The timeline for this process shall include three (3) 
days for the nomination process and two (2) days for 
the vote.  
vii. Eligible voters are those presently at the site. Those 
certificated staff members who work at more than one 
site can vote at each site.  
viii. The term on the leadership team shall be three (3) 
years with no limit on serving consecutive terms. 
However, during this first term, two and three year 
terms shall be staggered and determined by lottery or 
self selection.  
d. K-8 schools shall have one Leadership Team for the 
entire school.  
e. Allocation. The Leadership Team will consist of the 
following number of bargaining unit members based on 
the number of the teachers assigned to the site. If a 
teacher is split between two (2) or more sites, they are 
counted at the site where their FTE is greatest:  
 i. Less than 35 teachers: 3 Leadership Team members  
 ii. 35-44 teachers: 4 Leadership Team members  
 iii. 45-54 teachers: 5 Leadership Team members  
 iv. 55-64 teachers: 6 Leadership Team members  
 v. 65 or more teachers: 7 Leadership Team members 
 
Article 24 Selection Process: Department Chairs - 
24.05.3 Selection/Dismissal Process  
a. The teachers of the department shall elect their chair.  
b. The site administrator and SJTA representative will 
oversee the departments election process which 
includes the following steps and guidelines:  
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i. Nominations are made by nominating one’s self or 
others by  
submitting the names to the faculty representative in 
writing. This process is not to be done in a public 
setting. Nominees must be assigned to the site for the 
following school year and be committed to the duties 
and tasks outlined in the contract for department chairs.  
ii. If the site representative is a nominee, he/she will 
appoint a  
designee to oversee the election process.  
iii. Once the nominations are completed, the names will 
be placed on a ballot and distributed to the appropriate 
department members assigned to that site. Each 
department member may vote once for a nominee. In 
the situation where there is only one nominee, the 
department can bypass voting.  
iv. Ballots will be returned to the site representative or 
designee who, with the site administrator, counts the 
ballots.  
v. The timeline for this process shall include three (3) 
days for the nomination process and two (2) days for 
the vote.  
vi. Eligible voters are those presently at the site. Those 
certificated staff members who work at more than one 
site can vote at each site.  
 c. Terms of the chair shall be two (2) years.  
d. Disputes concerning duties and tasks described 
below shall be self-managed within the department. If 
the issue rises to the level of the principal, he or she 
shall make specific recommendations for improvement 
and resolution. During this period, either party may 
trigger a meditative process that shall be jointly 
convened by one designee from both the District and 
SJTA. All correspondence and conversation during the 
meditative process shall be confidential and shall not 
and cannot be used in any subsequent formal process 
involving evaluation or discipline.  
e. Failure to achieve resolution through mediation, the 
administrator may remove the department chair. 
Removal from the department chair position is subject 
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to the grievance process. Department Chairs who have 
been dismissed will not be eligible to re-apply for the 
position for two (2) years.  
 
BARKS Coordinator , Advocacy Coordinator, 
Community Family Resource Coordinator are three 
leadership positions created to carry out leadership 
roles of various areas of our campus.  These positions 
are filled through an application and interview process.  
The interviews are held by SLT.   
 
The BARKS team and Advocacy teams are selected 
through the elective process.  BARKS team members 
are selected in academic departments and the 
Advocacy team members are selected in the grade 
level advocacy teams.  Each elective process follows 
the balloting procedures defined above, except that 
term length is only one year.   
 

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes 

Indicator: The governing board’s policies are directly connected to the school’s vision, mission, and 
schoolwide learner outcomes. 
Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission, and schoolwide 
learner outcomes through its programs and operations. 
Findings Supporting Evidence 
Learning Targets 
Tardy, Electronic, and Dress Code policies 
BARKS 

Minutes - SLT 
Minutes - BARKS 
Electronics Policy 
Tardy Policy 
Dress Code Policy 
 

Additional Online Instruction Prompt: Evaluate the policies related to online instruction for effectiveness 
in clarifying the vision for the school’s use of various types of online curriculum, instruction and 
support methodologies; this includes, upgrading or updating technology, acceptable use policies, CIPA 
policies, and policies to ensure internet safety. 
Findings Supporting Evidence 
Advanced Path Academy 
Accelerated Reader 
Read 180 

AP Statement 
AR - Statement from Ann 
Runsten 
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On-line Recovery classes (Grad Point) 
 

Read 180 Statement - Corinne 
Poirier 
On-line Holli Reich 

 

Understanding the Role of the Governing Board 

Indicator: The school community understands the governing board’s role, including how parents can 
participate in the school’s governance. 
Prompt: Evaluate the ways the school community and parents are informed as to how they can 
participate in the school’s governance. 
Findings Supporting Evidence 
Site Council  
Community Family Resource Coordinator 
Boosters 
Point West Rotary  
Heddy’s Position 
Parent Institute for Quality Education 
Teacher Parent Coordinator 
Informational Flyers  

SLT - Minutes 
Description - Heddy’s Posii 
Pg. 22-24 (Family Parent 
Handbook) 
Electronic Marquee in front 
of school 
Teacher Parent Coordinator 
job description 
Summer mailers 
 

Governing Board’s Involvement in Review and Refinement 

Indicator: The governing board is involved in the regular review and refinement of the school’s vision 
and purpose and schoolwide  learner outcomes. 
Prompt:  Evaluate the processes for involving the governing board in the regular review and refinement 
of the school’s vision, mission, and schoolwide learner outcomes. 
Findings Supporting Evidence 
Revisit Mission, Vision & Purpose 
Evolution 
Home Groups 
Gallery Walks 

Minutes 
Evolution from ‘11-’12 

Professional Staff and Governing Board 

Indicator: There is clear understanding about the relationship between the governing board and the 
responsibilities of the professional staff. 
Prompt: Determine whether there is clear understanding about the relationship between the governing 
board and the responsibilities of the professional staff and how that understanding is developed and 
maintained. 
Findings Supporting Evidence 
-Home Groups -Agendas 
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-Regular Communication 
-Efforts to increase communication & feedback loops 
are on-going 
-All staff have a voice & opportunity to meet with SLT, 
or other leadership groups 
           -Individually 
           -Whole 

-Minutes from SLT 
 
 
-Copies of proposal 
requests 

Board’s Evaluation/Monitoring Procedures 

Indicator:  There is clarity of the evaluation and monitoring procedures carried out by the governing 
board, including review of student performance, overall school operations, and fiscal health of the 
school. 
Prompt: Determine the degree to which there is clarity of the evaluation and monitoring procedures 
carried out by the governing board. 
Findings Supporting Evidence 
Bulldog Days 
Department Chair work (Support & professional growth) 

Feedback Forms 

Complaint and Conflict Resolution Procedures 

Indicator:  Comment on the effectiveness of the established governing board/school’s complaint and 
conflict resolution procedures. 
Findings Supporting Evidence 
Critical Friends Groups 
Dialogos 
SJTA Mediation 
Behavorist 

 

Conclusions 
Indicator:  Consider other information that impacts the degree to which the school is meeting this 
criterion. 
Prompt:  Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
Overall we are making great progress in this area as we 
continue to define what being a site-led school means 
for Encina. 

 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
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A3.   Leadership and Staff Criterion 
Based on student achievement data, the school leadership and staff make decisions and initiate activities 
that focus on all students achieving the schoolwide learner outcomes and academic standards. The 
school leadership and staff annually monitor and refine the single schoolwide action plan based on 
analysis of data to ensure alignment with student needs. 

Indicators with Prompts 

Broad-Based and Collaborative 

Indicator: The school’s planning process is broad-based, collaborative, and has commitment of the 
stakeholders, including the staff, students, and parents. 
Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-based, 
collaborative and fosters the commitment of the stakeholders, including the staff, students, and parents. 
Findings Supporting Evidence 
1. SLT and BARKS gather input from staff and 
community via polls/surveys  
2. Teacher/Parent Coodinator liaison communicates 
with parents to seek input from families. Parent group?  
3. Parent volunteers give feedback and help create 
school culture 
4. Rotary help plan school?  

1. Grade level BTSN 
determined by vote from 
staff put out by SLT, 
BARKS Days feedback 
survey sent out by BARKS 
team.  
2. Memos, emails to 
parents, parent meeting 
minutes, flyers addressed 
to community,  
3. List of parent volunteers,  
4. Attendance list from 
Booster Club meetings  

School Plan Correlated to Student Learning 

Indicator: The school’s Single Plan for Student Achievement is directly correlated to the analysis of 
student achievement data about the critical learner needs, schoolwide learner outcomes, and academic 
standards. 
Prompt: How do staff ensure that the analysis of student achievement of the critical learner needs, 
schoolwide learner outcomes, and academic standards are incorporated into the plan and impact the 
development, implementation, and monitoring of the plan? 

Findings Supporting Evidence 
1. Data about school academies and AVID showed that 
students outside of these programs were not being 
served. Advocacy was created to serve all students. 
2. Students are enrolled in classes tailored to meet their 
academic needs.  
3. Single Plan informed by NWEA,  SWIS data, Subject 

1. Enrollment in AVID vs. 
student population and 
enrollment in Advocacy, 
post graduate matriculation 
data. 
2. Increased number of 
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area benchmarks, and standardized tests such as 
STAR, CAHSEE, CMA, CAPA, andCELDT.  
 

block classes that include 
support period, 
implementation of CARE 
program, students allowed 
to remediate during regular 
school day rather than 
being referred to out of 
school year or continuation 
programs.  
3. Courses in master 
schedule, data analysis 
trainings (emails/memos), 
department curriculum 
maps, department PD time 
for data review (minutes 
from meetings) 

Correlation between All Resources, Schoolwide Learner Outcomes, and Plan 

Indicator: There is correlation between allocation of time/fiscal/personnel/material resources and the 
implementation, monitoring, and accomplishing of the Single Plan for Student Achievement. 
Prompt: Evaluate the degree to which the allocation of all resources support the implementation, 
monitoring, and accomplishment of the Single Plan for Student Achievement. 
Findings Supporting Evidence 
1. Fiscal resources are allocated to programs outlined 
in the SIngle Plan for Student Achievement 
2. Professional development is now time of teacher 
work day 
3. Teachers have greater voice in decision making 
process and planning of the school 
4. Ten days professional development  were provided 
to all teachers prior to the beginning of school year as 
outlined in Single Plan for Student Achievement. 

1. School budget, Single 
Plan for Student 
Achievement  
2. Every full time teacher 
now has a professional 
prep period to implement 
their role in the Encina 
Redesign Plan . 
3. Time and money 
supporting teacher release 
for SLT, BARKS team, and 
ALT. 
4. Sign in sheets, Dialogos 
posters, ATI, RT, ERWC, 
etc. materials.  

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 
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Findings Supporting Evidence 
These findings constitute the majority of our working 
hours, lesson designs, use of data, and assessments.  

Collaboration time among 
teachers,   

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
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A4.   Leadership and Staff Criterion 
A qualified staff facilitates achievement of the academic standards and the schoolwide learner outcomes 
through a system of preparation, induction, and ongoing professional development. 

Indicators with Prompts 

Employment Policies and Practices 

Indicator: The school has clear employment policies and practices related to qualification requirements 
of staff. 
Prompt: Evaluate the clarity of employment policies and practices related to qualification/statutory 
requirements of current and potential staff for all programs, including all types of online instruction and 
specialized programs such as college/career preparation. 
Findings Supporting Evidence 
- Staff/faculty will be given a staff handbook and access 
to district policies on web site. 
 
- Staff will be hired based upon their competency in 
specific subject matter. 

-Staff Handbook 
-District website: 
www.sanjuan.edu 
 
-Local Competencies 
description 
-MOU (Memorandum of 
Understanding) 

Qualifications of Staff 

Indicator: The school has procedures to ensure that staff members are qualified based on staff 
background, training, and preparation. 
Prompt: Evaluate the procedures to ensure all staff members in all programs, including online 
instruction based on staff background, training and preparation are qualified for their responsibilities 
within any type of instruction to ensure quality student learning. 
Findings Supporting Evidence 
- Interview process is rigorous and includes an 
evaluation of the prospective staff qualifications, 
experience, and desire to work with our student 
population. 
 
 
 
-All staff will be qualified and willing to perform home 
visits. 
 
 
 
 

-Copies of interview 
questions (contact 
department heads for 
specific subject matter 
questions) 
-District policies for hiring 
 
-Home visit professional 
development minutes and 
sign in sheet 
-Photos of posters and 
home visit. 
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- Staff are expected to attend bi-monthly professional 
development meetings throughout the school year. 
 
-Staff are expected to attend ten additional days of 
professional development prior to the school year. 
 

-Sign in sheets 
-Agendas 
 
-Sign in sheets 
-Agendas 

Maximum Use of Staff Expertise 

Indicator: The school has a process to assign staff members and provide appropriate orientation for all 
assignments, including online instruction and specialized programs so that the expertise of the staff 
members is maximized in relation to impact on quality student learning. 
Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process to 
ensure all staff are qualified and prepared or their responsibilities including any type of online 
instruction. 
Findings Supporting Evidence 
- Advocacy Classes 
 
 
 
 
 
- Staff are expected to attend bi-monthly professional 
development meetings (SWIS, BARKS, Conflict 
resolution, Dialogos) throughout the school year. 
 
- All staff are expected to attend ten additional days of 
professional development prior to the start of the school 
year 
 

-Advocacy training 
-Advocacy training sign in 
sheets and agenda 
-Advocacy training posters 
and powerpoints 
 
-Agenda and sign in sheets 
 
 
 
-Agenda and sign in sheets 
-Photos of posters 
-Photos of homevisits 

Defining and Understanding Practices/Relationships 

Indicator:  The school has clear administrator and faculty written policies, charts, and handbooks that 
define responsibilities, operational practices, decision-making processes, and relationships of leadership 
and staff. 
Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides and handbooks 
that define responsibilities, operational practices, decision-making processes, and relationships of 
leadership and staff. Determine the degree of clarity and understanding of these by administration and 
faculty. 
Findings Supporting Evidence 
- Specific procedures for decision making. 
 

- Graphic of the hierarchy 
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- BARKS team, Site Council, ALT (Advocacy 
Leadership Team), SLT (Site Leadership Team), 
Department Chairs 

-Responsibility descriptions 
and job descriptions 

Internal Communication and Planning 

Indicator: The school has effective existing structures for internal communication, planning, and 
resolving differences. 
Prompt: How effective are the existing structures for internal communication, planning, and resolving 
differences? 

Findings Supporting Evidence 
- Home group meetings are held regularly and serve as 
a forum for sharing ideas and communicating with the 
rest of the staff. 
 
-Staff are informed of upcoming events on a regular 
basis 
 
 
 
-Staff will be trained in how to resolve differences 

-Agendas and Sign in 
sheets 
-List of the specific home 
groups 
 
-Copies of Principals 
secretary’s daily emails 
-Google doc. Calendar  
 
-Dialogos training (agenda 
and sign in sheet) 
-EB-CFG (Equity Based 
Critical Friends Group) 
agenda and sign in sheet 

Staff Actions/Accountability to Support Learning 

Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff in 
shared responsibility, actions, and accountability to support student learning throughout all programs. 
This includes an evaluation of the kinds of collegial strategies used to implement innovations and 
encourage improvement, such as shadowing, coaching, observation, mentoring, group presentations. 
Prompt: How effective are the processes and procedures for involving staff in shared responsibility, 
actions, and accountability to support student learning throughout all programs? Provide representative 
examples and data regarding impact on student learning. 
Findings Supporting Evidence 
- Approximately 60% of staff are involved in a 
leadership role on campus. 
 
-Staff will participate in two “Bulldog days,” per month.  
Teachers will visit one classroom during their 
professional prep in order to reflect and ask questions 
on their colleagues lessons. 

-List of leadership roles 
include: BARKS Team, 
Department Chair, 
Advocacy Team, School 
Leadership Team, Coach of 
Coaches 
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-Reflection sheets 
(Department Chairs) 
-Schedule of Bulldog days 

Additional Online Instruction Prompt:  Evaluate the processes and procedures for involving online staff 
members in professional development activities that enhance the use of technology in the delivery of 
instruction and support student learning. 
Findings Supporting Evidence 
-We currently have no online staff members.  All 
instructors are present on site 

 

Evaluation of Existing Processes 

Indicator: The school leadership regularly reviews the existing processes to determine the degree to 
which actions of the leadership and staff focus on successful student learning. 
Prompt: To what extent does the school leadership regularly review the existing processes to determine 
the degree to which actions of the leadership and staff focus on successful student learning? 

Findings Supporting Evidence 
- The Site Leadership Team constantly reviews existing 
processes and develops programs to meet the needs of 
the staff and students (example: we determined the 
need for more peer observation and feedback so we 
instituted Bulldog days) 

-Site Leadership Team 
meeting minutes (weekly) 
-Bulldog observation sheets 
-Bulldog agendas 

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
Encina has made good progress in becoming a staff led 
school.  Our instruction and our results are constantly 
being evaluated and observed in order to improve the 
teaching of our staff and the learning results of our 
students.  A large part of our strides towards this 
continued goal is developing a positive attitude (GRIT) 
in the teachers, students, parents and the community.  
We have seen marked improvement in our students 
attitude, attendance, and ownership and vision of their 
own future. Staff turn-over at the conclusion of the 
2011-12 school year exceeded 70%. Any effort to build 
a stable environment for students had to begin with the 
effort to build a stable environment. During the 2012-13 
school year, the School Leadership Team listened 
closely to the needs of the staff in an effort to create a 
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more stable home for our students. The results were 
both the addition of the “Professional Prep” time and a 
drop in the number of staff that turned over. Last year 
approximately 25% of the staff turned over. This year 
we are anticipating the number to be less than 10% of 
the total staff. 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
See statement above  
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A5.   Leadership and Staff Criterion 
Leadership and staff are involved in ongoing research or data-based correlated professional development 
that focuses on identified student learning needs. 

Indicators with Prompts 

Support of Professional Development 

Indicator: The school effectively supports professional development/learning with time, personnel, 
material, and fiscal resources to facilitate all students achieving the academic standards and the 
schoolwide learner outcomes. 
Prompt:  How effective are the school’s supervision and evaluation procedures? 

Findings Supporting Evidence 
Professional prep, ERWC, Math, social studies 
 
Action plan/SPSA 

Evaluation Procedure--
Option B 
Department Chairs:  
Coaching 
Bulldog Days 
BTSA 
% of returning staff year to 
year 

Supervision and Evaluation 

Indicator:  The school implements effective supervision and evaluation procedures in order to promote 
professional growth of staff. 
Prompt:  How effective is the school’s supervision and evaluation procedures in order to promote 
professional growth of staff? 

Findings Supporting Evidence 
Professional Development is greatly supported.  10 
days prior to the start of the school year 
Follow up to professional development activities:  
coaching, mentoring, reflection, coach of coaches 
Interviews with staff members to learn their perceptions 
of the purpose and effectiveness of prof. dev. 

PD agendas and 
attendance sheets:  
Summer PD, ERWC, 
Critical Friends 
 
Comment 
sheets/Feedback/survey 
data 

Additional Online Instruction Prompt: How effective is the school’s supervision and evaluation 
procedures in order to promote professional growth of online instructional staff, including their 
technological competencies and use of technology within the curriculum, and their fulfilling 
requirements for quality student-teacher interaction? 

Findings Supporting Evidence 
n/a  

Measurable Effect of Professional Development 
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Indicator:  There are effective operating processes that determine the measurable effect of professional 
development, coaching, and mentoring on student performance. 
Prompt: Comment on the effectiveness of the processes in determining the measurable effect of 
professional development, coaching, and mentoring on student performance. Provide evidence about 
whether the professional development/learning has had a positive impact on student learning. 
Findings Supporting Evidence 
BARKS Jan. 2013 rollout 
 
Benchmark Tests 
Teacher self-evaluations 
Learning coaches:  Susan and Molly 
Department Chairs as coaches 
Written and verbal assessment of how PD has 
impacted student learning and accomplishment of 
schoolwide learner outcomes 
Visible learning targets 
 

Suspension rates, 
last year’s AIR numbers 

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
  

Prompt:  Comment on the degree to which this criterion impacts the school’s addressing of one or more 
of the identified critical academic needs. 
Findings Supporting Evidence 
  
 



46 
 

A6.   Resources Criterion 
The human, material, physical, and financial resources are sufficient and utilized effectively and 
appropriately in accordance with the legal intent of the program(s) to support students in accomplishing 
the academic standards and the schoolwide learner outcomes. 

Indicators with Prompts 

Allocation Decisions 

Indicator: There is a relationship between the decisions about resource allocations, the school’s vision, 
mission, and student achievement of the schoolwide learner outcomes and the academic standards. The 
school leadership and staff are involved in the resource allocation decisions. 
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student 
achievement of the critical learner needs, the schoolwide learner outcomes and the academic standards. 
Additionally, comment on the extent to which leadership and staff are involved in the resource 
allocation decisions. What impact has the process for the allocation of resources made on student 
learning? 

Findings Supporting Evidence 
Department Funding 
 
Common Core Funding  
 
Grant Monies 
   S3  
 
Coaching support  
 
Title 1s funding  
 
Measure M/N 

- Department Notes 
- Budgets 
 
 
Grant monies 
 
 
Molly, Tina, Greg, 
Mary/Sean 
 
 
 
to be determined 

Practices 

Indicator: There are processes operating in relationship to district practices for developing an annual 
budget, conducting an annual audit, and at all times conducting quality business and accounting 
practices, including protections against mishandling of institutional funds. (Note: Some of this may be 
more district-based than school-based.) 
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for 
developing an annual budget, conducting an annual audit, and at all times conducting quality business 
and accounting practices, including protections against mishandling of institutional funds. (Note: Some 
of this may be more district-based than school-based.) 
Findings Supporting Evidence 
School Budget  
 

-District Policies 
-Copy of Action Plan 
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Audits 
 
Student Government Funds  
 
Grants  

! S3 
! SIG 

- Copy of Budget 
 
-Talk to Will and Larissa 
 
-Balance sheet from Lori 
Sato 
 

- Copy of S3 Grant 
- Copy of SIG Grant 

Facilities 

Indicator: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide learner 
outcomes; the educational program and are safe, functional, and well-maintained. 
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission, schoolwide 
learner outcomes, the educational program, and the health and safety needs of students? 

Findings Supporting Evidence 
Inadequate furniture 

!     not enough  
!     not flexible enough 

 
Insufficient power and technical support 
 
Insufficient facilities 

!     science labs  
!     cardio rooms 

     
Sports equipment  

!     water near sports facilities 
!     cardio rooms 
!     fields and sports courts 

 
Classroom spaces small and non-hygienic 

!     lack running water  
!     inadequate curtains create safety issues 

 
 
     

Photographic evidence 
 
 
 
WiFi spotty and slow 
inadequate labs 
 
Measure N notes 
 
 
Williams walk through 
 
 
 
 
Williams walk through  

  

Instructional Materials and Equipment 

Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials 
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and equipment, such as textbooks, other printed materials, audio-visual, support technology, 
manipulatives, and laboratory materials are effective. 
Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate 
instructional materials and equipment, such as technology tools and software, the support systems for 
technology, software, textbooks, other printed materials, manipulatives, and laboratory materials for 
instruction including online. 
Evaluate the effectiveness of the policies and procedures for acquiring and maintaining adequate 
technology and software for all instruction, including online. 
Findings Supporting Evidence 
Textbook Check Out 
 
 
 
Technology Maintenance 

! Slow Wireless – being updated for Spring 
 
 
 
 
 
 
Common Core Implementation 

! texts 
! technology 
! wireless resources 

- Procedure (get from 
Jason) 
- William’s Act walk through 
(get results from Will/Jason) 
 
- Processes for gaining 
technology (get from David 
Levis) 
- Online COW Calendar 
http://www.brownbearsw.co
m/freecal/cows 
 
- Funding from district 
- LCAP (District funds) 
 
 

Well-Qualified Staff 

Indicator:  Resources are available to enable the hiring, nurturing, and ongoing professional development 
of a well-qualified staff for all programs such as online instruction and college/career. 
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional 
development for a well-qualified staff. Include specifics if online, IB, and/or college career preparation 
programs are in place. 
Findings Supporting Evidence 
Advocacy 
Highly Qualified Teachers 
 
 
 
Credit Recovery Programs 
 
 

-Training ongoing, 
beginning 
-highly qualified teachers -
Will 
-training first 10 days 
-critical friends 
 
-Advanced Path 
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Advanced Path 
 
 
 
 
 
 
MOU 

-Assets 
-Mornings with Holli 
(syllabis) 
-Denis world history 
(syllabus) 
-Yassar u.s. history 
(syllabus) 
-Krista Algebra I (Syllabus) 
 
 
 
MOU between District and 
SJTA 

Long-Range Planning 

Indicator: The district and school’s processes for regularly and effectively examining a long-range plan 
ensures the continual availability and coordination of appropriate resources supports students’ 
achievement of the critical learner needs, the academic standards, and the schoolwide learner outcomes. 
Prompt:  Evaluate the effectiveness of these processes. 
Findings Supporting Evidence 
We have just begun this process. We are in the second year 
for over 70% of the staff at Encina. Additionally, there has 
been tremendous turnover at the central office. However, that 
being said, the SLT has been charged with the continual 
examination and revision of the Action Plan. Further, every 
effort has been made to bring visitors from the district office, 
teachers’ association, and the school board to walk the school 
and watch our practice. SLT has listened to the staff and is 
attempting to insure that resources are used appropriately.  

Design Plan 
 
Action Plan 
 
SLT Purpose Statement (draft) 

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
The Encina design plan is still in its implementation process. 
The human, material, physical, and financial resources are 
sufficient and utilized effectively and appropriately in 
accordance with the legal intent of the program(s) to support 
students in accomplishing the academic standards and the 
schoolwide learner outcomes. We are still in the process of 
many updates to the physical parts of the site. The bathrooms 
are being redone and the Wi-fi capacity has been increased. 

District Budget 
 
 
 
LCAP 
LCFF 
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Additionally, the district has determined that the work 
currently being done at Encina (with regards to leadership 
positions and professional prep time) has had a significant 
impact on the culture of the school. They have voiced this 
support with a commitment for next year to fund us at the 
same level (potentially a slight increase) for next year.  

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
The Encina design plan is still in its implementation process. 
We are in the process of attempting to shift culture. This 
includes both the culture/beliefs of staff that existed 
previously in regards to what was possible for students, as 
well as the culture that surrounded students’ expectations for 
themselves. To do this, we need to be able to deliver 
thoughtful curriculum, demonstrate our care for our students, 
and provide a functional and technologically appropriate 
environment for our students. Funding from the district, 
grants, and Title money has allowed us to do this. 
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WASC Category A.  Organization: Vision and Purpose, Governance, 

Leadership and Staff, and Resources:   
Strengths and Growth Needs  

Review all the findings and supporting evidence regarding the extent to which each criterion is being 
addressed. Then determine and prioritize the strengths and areas of growth for the overall category.   

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources:  Areas of Strength 

Interventions are designed to support all students- Advocacy and BARKS are areas of strength that 
School Leadership Team has focused efforts on over the past few years. We now have both an 
Advocacy Leadership Team and a BARKS Team that coordinate and collaborate to insure that the needs 
of students are being met. Additionally, each team has a coordinator that receives a release period to 
coordinate much of the work.  
In part due to the work of the Advocacy Team, BARKS Team, the Department Chairs, and the School 
Leadership Team, we at Encina have a high numbers of stakeholders in leadership positions. Of the 56 
certificated practitioners on staff, 36 of them hold some position of leadership. As a result of Encina 
embracing this distributive leadership model, practitioners have developed an “owner” mentality with 
regards to the school. This is one of the issues that we at Encina have worked hard to foster; to create 
clear leadership with high functioning bodies, and structures that involve many people.  
Based on the needs of our students, the School Leadership Team secured funding for additional 
professional development hours. These came in two major chunks of time. The first was at the end of 
summer prior to the start of school. For the last two years, the Encina staff has met 10 days prior to the 
contractual start of the San Juan Unified District’s calendar year. Among the topics covered included: 
Mastery Grading Practices, Teaching Students of Poverty (Dr. Hollie), Dialogos communication 
training, and reciprocal teaching strategies. Also in the summer of 2013, 90% of the staff gathered to 
gain insight into our work through the Critical Friends Groups. This work allowed us to explore issues 
within our own practices that may carry some unrecognized biases; bring those ideas to the surface and 
examine them with our colleagues in a way that does not shame, but rather informs. 
Encina is a PBIS school. We are one of the high schools that is incorporating the PBIS model into their 
plan of action. Our tier 1 team is represented by the work of our BARKS team and is especially strong. 
Examples of the BARKS day lessons, BARKS bucks, and the school wide fidelity to the program can be 
found simply by talking to students or teachers on campus. 
We have also established a Coordinator of Family and Community Partnerships (CFCP). The CFCP is 
the key to Encina's community school. The coordinator is a "community organizer" of the school and 
community. The CFCP creates, strengthens, and maintains the bridge between the school and 
community. The CFCP facilitates and provides leadership for the collaborative process and development 
of a continuum of services for children, families and community members within the West-Endl 
neighborhood. The Coordinator of Family and Community Partnerships is often the "liaison" and 
"connector" for many different areas.   
Support by district personnel has been strong for our efforts and we are pleased to have regular visitors 
at our site. This year we have had the acting Superintendent, three school board members (at different 
times), the Chief Academic Officer, the Associate Superintendent of Schools for Human Resources, and 
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the Associate Superintendent of Schools for Secondary Schools all visit Encina. There has been a strong 
support for the work that is being done at Encina from the district level, not only in terms of site visits, 
but also in terms of financial resources. This is on top of the Title 1 funds that come from the federal 
government. 
Likewise the San Juan Teachers’ Association has been tremendously supportive over the last few years. 
Both the President of the San Juan Teachers’ Association and the Executive Director of the San Juan 
Teachers’ Association visited the school and have worked hard to craft MOU’s that strengthen the 
efforts of the staff. Additionally, visits are currently being planned for the Vice President of the 
California Teachers’ Association to visit in the spring of 2014. 
Encina has also had visits from alumni and visiting teachers from outside the district this year. 
As part of the effort to create a sustainable culture that will meet the needs of our students, Encina (with 
financial backing from the district and the full support of the union) has instituted a “Professional Prep” 
period that is in addition to the normal prep period each teacher receives. Better than the ill-conceived 
concepts of “combat pay,” the professional prep offers teachers the opportunity to execute their craft at a 
high level, while still recognizing the toll of working in a school of poverty with a high needs 
population. Among the efforts that have been undertaken as a result of this additional time are “Bulldog 
Days” (Peer observation and review) and the work of Critical Friends Groups (peer consultations around 
issues specific to our students). The Bulldog Days have provided teachers with the opportunity to both 
observe each other (with a document for note taking) and the opportunity to be observed (and receive 
feedback on that observation). Teachers have the chance to request specific feedback from their peers 
and observe various strategies that are being attempted. 
While we are still seeing growth in the level of parent participation, our most recent data indicates that 
approximately 65 - 75% of teachers are opening their doors for observation and approximately 85-95% 
are participating in at least one observation. 
Both the staff and administration are committed to the success of all students succeeding at Encina High 
School. 
 
 
 
Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources:  Areas of Growth 

Facilities need upgrading 

Follow up to ensure maximum implementation of past professional development has been a concern. 
With the large number of professional development undertakings in the past two years, it is important 
that these not be lost in the busyness of day to day survival.  

Planning to determine next professional development steps is a concern for some staff members.  

Coaching needs for new staff still remain very real. While the Department Chairs are taking on the role 
of coaches within their departments, implementation is a slow process and occasionally individuals are 
spread too thin. It will be important as we move forward that there is on-going and on-site support for 
our new teachers. 

The need to accelerate student learning in areas of reading levels and fundamental math is an on-going 
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issue. Many of our students are 2 - 5 grade levels below in their reading skills. Efforts must be 
undertaken to address this issue if we are going to have students being successful in their long term 
efforts - not only to graduate high school, but college as well.  

The need to continue to develop more PBIS tier 2 interventions is a problem that has not yet been fully 
addressed. The development of a team to support tier 2 interventions, the make-up of that team, and the 
deployment of tier 2 strategies are all issues that still need to be addressed. 

2013-14 began with the early decision by the School Leadership team to develop a “Community Family 
and Resource Coordinator” that would be a teacher on campus. This position is still in its beginning 
stages. While significant strides have been made, more needs to be done and by a larger number of 
people on campus to continue to develop community outreach efforts. 

Efforts must be made to broaden parental involvement to represent diverse populations. While we have 
made strides in this area with the parent and community volunteers that come on campus every day, 
Encina hopes to continue to expand this effort. Much of that work falls to the Coordinator of Family and 
Community Partnerships (CFCP), who is the key to Encina's community school. The coordinator is 
a "community organizer" of the school and community. The CFCP will create, strengthen, and maintain 
the bridge between the school and community. The CFCP facilitates and provides leadership for 
the collaborative process and development of a continuum of services for children, families and 
community members within the West-End neighborhood. 
  
Upcoming and on-going efforts include: 

• Parent/Family Engagement 
• Community Engagement 
• Youth Development 
• Strategic Alignment: Deepening Partnerships and Academic Alignment 
• Partnerships: Health , Mental Health, Tutoring, After school programming, Mentoring, Early 

Childhood 

There is much to be done in the preparation for Common Core roll out next year. While some classroom 
and disciplines are making efforts in this area, the staff (and district) as a whole is still waiting for 
directions in this regard. There is a joint plan between the district and the teachers’ association to 
support these efforts, with trainings for the School Leadership Teams scheduled for late March.  
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Category B:  Standards-based Student Learning: Curriculum 

Analysis must show distinctions that appear across the range of students (grade level, diverse 
background, and abilities) and the variety of programs offered at the school. 
Examples include: 

● Online instruction approaches (school site or off site, integrated within other programs and/or 
offered separately) 

● Focused programs such as IB Diploma Program, college/career readiness programs, 
school/college partnerships, AVID, and independent study programs. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 
B1. Curriculum Criterion 
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports 
the achievement of the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. Through standards-based learning (what is taught and how it is taught), 
these are accomplished. 

Indicators with Prompts 

Current Educational Research and Thinking 

Indicator: The school provides examples that document the effective use of current educational research 
related to the curricular areas in order to maintain a viable, meaningful instructional program the 
prepares students for college, career, and life. 
Prompt: Comment on the effective use of current educational research related to the curricular areas to 
maintain a viable, meaningful instructional program for students. Examine the effectiveness of how the 
school staff stay current and relevant and revise the curriculum appropriately within the curricular 
review cycle. 
Findings Supporting Evidence 
Findings: 
  
English- Reciprocal teaching (What is it?). 
  
Science- Standards map. Keeping track of dates when 
curriculum is being changed of revised. 
  
Math- Daily objectives are posted in the classroom.  
The math department looks at data (from Data Director 
and NWEA results) and revise curriculum based on the 
data.  We are starting to implement common core 
standards in math classes. 
  
  

Curriculum Maps 
 
 
NWEA and Analysis sheets 
Revised Curriculum Maps 
Shared results from Data 
Director 
 
 
 
 
 
 
Curriculum Maps 
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History/Social Science- Daily objectives in class. 
Revising strategies to teach standards. Reciprocal 
teaching: reading tree, vocabulary matrix, questioning 
tree, summary guides….. 
  
Foreign Language- Professional development with 
department to create curriculum maps.  Follow 
objectives in text.   Include projects in curriculum that 
reflect objectives in each chapter. 
  
VAPA- 
  
PE- Daily targets are posted in class.  Department 
meets 2-3 times per week to discuss curriculum, 
grading, professional growth, and current trends in 
Physical Education.  Also, revise curriculum to increase 
student achievement. 
  
Advocacy- Professional Development to reflect on 
lessons. Goal setting strategies. 
  
Extracurricular/Counseling- 

 
 
 
Observable Daily Targets 
Meeting Minutes 

Academic and College- and Career-Readiness Standards for Each Area 

Indicator: The school has defined academic standards and college- and career-readiness standards for 
each subject area, course, and/or program and, where applicable, expectations within the courses that 
meet the UC “a-g” requirements. 
Prompt: Evaluate to what extent there are defined academic standards and college- and career-
readiness standards  for each subject area, course, and/or program that meet state or 
national/international standards and, where applicable, expectations within courses that meet the UC 
“a-g” requirements. 
Findings Supporting Evidence 
English – Students are required to take 4 years of 
English to graduate from Encina.  This meets the 4 
years of English required to meet the “a-g” 
requirements. 
  
Science- Science has curriculum maps matching with 
the state standards.  To meet “a-g” requirements, the 
science department took away Earth Science as a class 
offering.  Encina offers Biology, Chemistry, Physics, 

Course Offerings 
Graduation Requirements 
 
 
Curriculum Maps 
Course Offerings 
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and Physiology to meet the “a-g” requirements. 
  
  
Math- The math department has created curriculum 
maps with state standards that are aligned with 
Common Core State Standards.  Encina offers Algebra 
1, Geometry, Algebra 2, Pre-Calculus and AP Calculus 
to meet the “a-g” requirements. 
  
History- World History, US History, Government, and 
Economics are following the California State Standards 
and meet the “a-g” requirements.  Geography, 
Psychology, and Sociology are social studies electives 
with national standards. 
  
PE- Health has State Standards.  PE has national and 
state standards. 
  
Advocacy- The Advocacy Leadership Team has 
created a scope and sequence to meet the goals of 
Advocacy. 
  
Foreign Language- Spanish and French classes follow 
the California State Framework and follows the 
standards in their district approved (?) textbook. 
Spanish 1 and 2 as well as French 1 and 2 are offered 
which meet the “a-g” requirements. 
  
  
VAPA- Encina offers Ceramics, Digital Art, Drawing and 
Painting, and Art Studio.  Each of these courses meets 
the “a-g” requirements. 
  
Additional Online Instruction Prompts: 
Ø  MAP testing 
 

Course Offerings 
Curriculum Maps 
 
 
 
Course Offerings 
 
 
 
 
 
 
Advocacy Scope and 
Sequence 
 
 
Course Offerings 
 
 
 
 
 
Course Offerings 

Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses 
consistently meet state academic standards. Determine if there is effective integration of outsourced 
curriculum into the program. 
Findings Supporting Evidence 
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Congruence 

Indicator: There is congruence between the actual concepts and skills taught, the academic standards, the 
college- and career-readiness standards, and the schoolwide learner outcomes. 
Prompt:  Evaluate the extent to which there is congruence between the actual concepts and skills taught, 
the academic standards, the college- and career-readiness standards, and the schoolwide learner 
outcomes. 
Findings Supporting Evidence 
Science- Self-Evaluation on exit tickets (or Ticket out 
the Door) 
  
Math- Objectives and standards on reflections 
(quizzes/tests). 
  
English- Learning targets 
  
History- Objectives are standard based, as are 
reflections, test and quizzes reflect standard based 
objectives. 
  
PE- Students create a GRIT plan at the beginning of 
each unit.  This plan allows them to choose goals 
based on their current skill level.  Students give 
themselves a score for the lesson based on the goal 
they choose.  Students are also given a reflection sheet 
at the end of each unit to see whether or not they 
achieved their goals and why. 
  
Foreign Language – Foreign language classes review 
grammar terms that relate to target language.  
Vocabulary used is relevant to student’s life such as 
foods, family, clothing, etc.  Writing lessons in target 
language are required. 
 

Exit Tickets 
 
Observable objectives in class 
Student Reflection Sheets 
 
Observable targets in class 
 
 
 
GRIT plans 

Student Work — Engagement in Learning 

Indicator:  The school’s examination of representative samples of student work and snapshots of student 
engagement in learning demonstrate the implementation of a standards-based curriculum and the 
schoolwide learner outcomes. 
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Prompt:  Evaluate to what extent the examination of representative samples of student work and 
snapshots of student engagement in learning demonstrate the implementation of a standards-based 
curriculum and the addressing of the schoolwide learner outcomes. 
Findings Supporting Evidence 
Ø  Pictures in PE – PE only 
Ø  Bulletin boards in the hallway 
The English bulletin board has pictures that are relevant 
to the teaching of English – author information, graphic 
organizers that are used in the classroom. 
Science has examples of student work on their bulletin 
board. 
Math’s bulletin board has example of math humor. 
Social Science has examples of graphic organizers and 
student work. 
Foreign language and VAPA share a bulletin board that 
contains examples of student work. 
P.E. has pictures of students performing various 
activities.  PE also have samples of GRIT plans and 
reflections. 
Ø  Critical Friends Group – examining student work 
Ø  Advocacy – Check-Ins from ALT; student files 
Ø  Peer observation on student engagement is practiced 
by all departments on Bulldog Days. 
Ø  Foreign Language – Projects are posted in 
classroom. 

Bulletin Boards 
 
 
 
 
 
 
 
 
 
 
Summer CFG groups using 
protocols to examine student 
work 
 
Peer observation forms for 
Bulldog Days 
 
Projects in Foreign Language 
classrooms 

Accessibility of All Students to Curriculum 

Indicator:  A rigorous, relevant, and coherent curriculum to all students is accessible to all students 
through all courses/programs offered. The school examines the demographics and situation of students 
throughout the class offerings. The school’s instructional practices and other activities facilitate access 
and success for all students. 
Prompt:  Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all 
programs. How do school staff define rigor, relevance, and coherence? To what extent do the 
instructional practices of teachers and other activities facilitate access and success for all students? 

Findings Supporting Evidence 
 Ø  Honors for all students 
English has an AP Literature and Composition class. 
Science has an AP Physics class. 
Math has an AP Calculus class. 
Spanish had an AP course, but not offered this year 
because there were not enough students. 

  
Course Offerings 
Math department 
curriculum maps 
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Ø  Special Ed students in academic classes – Inclusion 
All departments have special education students 
included. 
Ø  Foreign Language 
We have Spanish levels 1 and 2 and French levels 1 
and 2. 
We offer Spanish 3 and AP Spanish when student 
numbers are at 30 or above. 
Ø  Evolving curriculum throughout the year 
The English department has monthly department 
meetings in which we go over our curriculum maps and 
refine and revise as needed. 
Science has a revision process and charts when 
different versions appeared. 
Math is constantly reviewing and revising curriculum. 
History is evolving its curricular strategies by 
incorporating Reciprocal Teaching and strategies from 
ATI professional development. 
Foreign language has a set curriculum. 
VAPA ?? 
P.E. is in a dynamic time of curricular change. 
Advocacy curriculum is responsive to teacher input and 
the curriculum is flexible. 
  
Ø  Department meetings are roughly twice a month. 
  
Ø  All departments are in the process of creating or 
have created curriculum maps 
  
  
Ø  Common training (RT, ATI) – English and Social 
Science 
  
  
  
Ø  Mastery grading – assessments – weighted more 
than practice work 
English, math, and science grade for mastery. 
Foreign language and math requires a C or better to 
advance to next level. 

Science Department 5 point 
rubric 
 
 
 
Revised Curriculum Maps 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Department Minutes 
 
Curriculum Maps 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Course Syllabus 
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PE – Skills assessment at the end of each unit based 
on the student’s GRIT plan 
VAPA - 
  
All departments employ lesson plans that take up the 
entire period 
 
Ø  The English department is using the standards of 
common core for creating curriculum. 
Science is not part of Common Core yet. 
Math uses Common Core standards. 
History does not use Common Core standards. 
Foreign Language is not part of Common Core. 
VAPA is not part of Common Core. 
P.E. is not part of Common Core. 
 
 

 
 
 
 
 
 
 
 
Curriculum MAPS 

Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have access to 
courses that meet the UC “a-g” requirements, including lab courses. 
Findings Supporting Evidence 
  

Integration Among Disciplines  

Indicator: There is integration among academic and career technical disciplines at the school and where 
applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, 
and security are maintained. 
Prompt: Evaluate to what extent is there integration among disciplines and where applicable, 
integration of outsourced curriculum into the program so that curricular integrity, reliability, and 
security are maintained. 
Findings Supporting Evidence 
Ø  Integration of BARKS school wide – all departments 
have different curriculum during BARKS days. 
  
Ø  All staff attended ATI professional development 
before students came at the beginning of the year. 
  
Ø  Counseling – School Psychologist; White House 
Counseling 
  
  

BARKS lesson plans 
PAWSITIVE Notes 
Learning targets posted 
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Ø  Reciprocal teaching is employed by English and 
History classes. 
  
Ø  SFCESS/Greg Peters works school-wide to support 
and maintain the Advocacy and BARKs program. 
  
  
Ø  BrainPop Online program for interactive videos and 
lessons – Science and History 7th/8th grades 
 

 
 
 
 
 
 
 
BrainPop 

Curricular Development, Evaluation, and Revisions 

Indicator: The school assesses its curriculum review and evaluation processes for each program area, 
including graduation requirements, credits, and homework and grading policies, to ensure student needs 
are met through a challenging, coherent, and relevant curriculum. This assessment includes the degree to 
which there is involvement of key stakeholders (governing board members, teachers, parents, and 
students). 
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review 
processes to ensure student needs are being met through the curriculum; include the extent to which 
there is involvement of key stakeholders. 
Findings Supporting Evidence 
English 
The English department has discussed and evaluated its 
grading policies during professional development and has 
adopted mastery grading practices. This includes accepting 
late work and allowing students to retake exams with scores 
lower than a C. The purpose is to not harm a student’s 
academic grade because of personal issues that may have 
contributed to late work or poor test performance on a given 
day. The department also offers a CAHSEE English class for 
elective credit, for 11th and 12th graders who have previously 
taken the test and failed. A credit recovery class is also being 
offered after school for students who are credit deficient. 
  
Science 
The Science Department started a book study of Repair Kit 
for Grading: 15 Fixes for Broken Grades during the 2012-13 
school year, which has continued into the 2013-14 year to 
incorporate new staff members. The department has adopted 
the philosophy and strategies of the book, basing grades 
heavily on assessment, grading for mastery, allowing late 

Meeting Minutes 
Common 5 point rubric 
(11/12) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Meeting Minutes 
Common 5 point rubric 
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work, etc. Standards-based Road Maps for every unit keep 
the curriculum focused and are used to introduce the units to 
students and to guide review, student self-assessment, and 
reflection throughout the unit. 
  
Math 
The Math Department has discussed and evaluated its 
grading policies during professional development and has 
adopted a new policy. Since performance during the second 
semester is built upon skills learned in the first semester, 
students can raise their first semester grade by doing better 
during the second semester. The same rubric is used for all 
quizzes, tests, and benchmarks across the department for 
consistency and fairness. We also offer a CAHSEE Math 
class for elective credit, for 11th and 12th graders who have 
previously taken the test and failed. A credit recovery class 
was also offered after school for students needing to retake 
Algebra. 
  
Social Science 
The Social Science department has used professional 
development time to write curriculum maps and to 
incorporate common teaching practices based on ATI and RT 
training into those curriculum maps. During the 2012-13 
school year, the department started a book study of Repair 
Kit for Grading: 15 Fixes for Broken Grades. As a result, we 
have adopted mastery grading strategies such as accepting 
late work and retaking exams. Social Science credit recovery 
is also offered after school for World and US History. 
  
  
Foreign Language 
The Foreign Language department offers credit for late or 
missing assignments. Teachers offer tutoring to struggling 
students before school, at lunch, and after school. In Spanish, 
students have input into which projects they would like to do. 
  
VAPA 
  
  

 
 
 
 
 
 
Meeting Minutes 
Common 5 point rubric 
 
 
 
 
 
 
 
 
 
 
 
 
 
Meeting Minutes 
Common 5 point rubric 
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PE 
With a focus on student success, the PE department has used 
professional development time to revolutionize its approach 
to curriculum delivery. The department has broken down 
former barriers to success by loaning PE clothes and 
providing laundry service, loaning locks, allowing any 
athletic apparel rather than the traditional uniform, and by 
introducing the concepts of choice, grit, and self-assessment 
as central components of PE and the PE grade. Students 
choose the unit they want to participate in among a set of 
options provided by the PE team, and they choose their level 
of participation based on their needs. For example, in a 
basketball unit, a beginner might work on dribbling and 
shooting while an advanced player works on team play. 
Students self-evaluate and teachers also assess levels of 
participation for the PE grade. The same rubric is used for 
grading by the entire department. The result has been 
extremely positive. Data shows that more students are 
choosing to participate in PE. 
  
Advocacy 
High School Advocacy teachers are educating their students 
and tracking each of their credits and progress toward 
graduation. Each year begins with the Transcript Analysis so 
that students can stay connected to the graduation 
requirements and their credits. Counselors collaborate with 
grade-level Advocacy teams to offer support and guidance in 
these matters. Starting in 7th grade, Advocacy curriculum 
includes training for students on accessing Q to look up 
grades, missing assignments, and attendance. 
  
Extracurricular/Counseling 
Counselors and teachers have input on classes being offered. 
 

 
 
Meeting Minutes 
Common 5 point rubric 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Meeting Minutes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Policies — Rigorous, Relevant, Coherent Curriculum 

Indicator: The school assesses the curriculum and its rigor, relevancy and coherency after examination of 
policies regarding course completion, credits, grading policies, homework, etc. 
Prompt: Determine the extent to which key stakeholders are involved in the selection and evaluation of 
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the curriculum to ensure it matches the school’s mission and schoolwide learner outcomes. Particularly 
evaluate the strategies used to solicit teacher input into the design of the curriculum and the use of 
technology within the curriculum. 
Findings Supporting Evidence 
English- 
The English department has used ATI professional 
development training to adopt mastery based grading 
and daily targets. English department has students take 
NWEA MAP testing three times a year to collect data of 
student learning compared to their grade level.  English 
department embeds technology in their curriculum to 
collect, edit, and revise writing assignments.  
  
Science- 
The science department attended an ATI conference 
and also had ATI professional development with the 
entire staff.  This training helped the science 
department implement mastery grading, SMART-E 
targets, student self-reflection, and assessment tracking 
sheets. The science department adopted online 
resource tool called BainPOP.  This educational 
website provides animated movies for students with 
supplemental information and related materials.  
  
Math- 
The math department attended Balance Math training 
to be equipped with five strategies to implement 
common core.  The math department also used ATI 
training to implement daily targets/objectives and self-
reflection tool. 
  
Social Science- 
The Social Science department used the ATI 
professional development training to adopt universal 
daily targets, self-reflection, and formative 
assessments.  The social science department is using 
Reciprocal Teaching to smoothly adopt common core 
curriculum.  
  
Foreign Language – The foreign language department 

 
 
NWEA results/data 
 
 
 
 
 
 
 
Self-Reflection forms 
BrainPOP 
 
 
 
 
 
 
 
 
 
 
 
Balance Math Agendas 
Self-Reflection forms 
Observable daily 
targets/objectives in classes 
 
 
 
 
 
 
End of Chapter assessments 
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assess each student after concepts are taught and/or at 
the end of a chapter or section (lesson). 

Additional Online Instruction Prompt: Determine the effectiveness of the school for outsourced 
curriculum to maintain curricular integrity, reliability, and security. 
Findings Supporting Evidence 
  

Articulation and Follow-up Studies 

Indicator:  The school articulates regularly with feeder schools and local colleges and universities and 
technical schools. The school uses follow-up studies of graduates and others to learn about the 
effectiveness of the curricular program.  
Prompt: Share examples of articulation with feeder schools and local colleges and universities and 
technical schools, including comments on the regularity and effectiveness of these effects. What has been 
revealed through the follow-up studies of graduates and others regarding the effectiveness of the 
curricular program? 

Findings Supporting Evidence 
Where articulation is concerned, the middle school and 
high school communicate on a regular and consistent 
basis.  This is made possible as the campus consists of 
both middle and high school students.  With Encina 
High School being a 6-12 school, this communication 
affords us the benefit to show consistency across the 
grade levels.  Additionally, both the middle school and 
high school share the same administration.  Again, this 
further allows for clearly defined expectations of 
students and their behaviors. The middle school grades 
and the high school grades seldom interact, however it 
is possible that some of the students will cross over and 
share some teachers who teach high school grade 
courses.  This occurs, for example, when high school 
teachers teach a middle school advocacy class, or for 
the math geometry class where there are both middle 
school and high school students.  This further supports 
the consistency in communication between the middle 
school and high school grades.  Through this, teachers 
and administrators are able to learn about student’s 
goals and expectations allowing for the full support of 
their academic goals. 
  
Encina makes regular visits to the feeder elementary 

 
 
Zangle/Q 
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school, i.e., Greer Elementary, Dyer Kelly, and Howe.  
This is done for the purpose of allowing the students to 
have a meaningful and more productive transition from 
the elementary expectations and what will be expected 
of them in middle school.  Additionally, in both 2012 and 
2013, counselors took a select group of 6th grade 
students to discuss expectations of middle school life.  
  
Advocacy classes are a strategic way to communicate 
the readiness requirements of college to Encina 
students.  This is made possible through college tours 
and visits.  These visits consist of such college 
campuses as Sacramento State University, American 
River College, etc.  
 

Conclusions 
Prompt: Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
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B2.  Curriculum Criterion 
All students have equal access to the school’s entire program and assistance with a personal learning 
plan to prepare them for the pursuit of their academic, personal, and career goals. 

Indicators with Prompts 

Variety of Programs — Full Range of Choices 

Indicator: All students are able to make appropriate choices and pursue a full range of realistic 
college/career and/or other educational options. The school provides for career exploration, preparation 
for postsecondary education, and pre-technical training for all students. 
Prompt: How effective are the processes to allow all students to make appropriate choices and pursue a 
full range of realistic college/career and/or other educational options? Discuss how the school ensures 
effective opportunities for career exploration, preparation for postsecondary education, and pre-
technical training for all students. 
Findings Supporting Evidence 
Ø  Teaching for mastery – no grades below C; students 
will be eligible to apply to 4 year colleges; not used by 
some teachers 
Ø  ROP Programs 
Ø  Advocacy – career exploration units 
Ø  Naviance 
Ø  Student choice for units in PE 
Ø  The “minimum” of C grades is misleading to students 
because UCs have too/so many applicants with 4.0 + 
GPA they’ll accept over a C student 
Ø  A-G classes 
Ø  Academic tutoring through SES program 
Ø  Dental Assisting School on campus 
Ø  Medical Assisting School on campus 
Ø  6-year or 4-year planner in Advocacy so they have 
option to go to 2 or 4 year college 
Ø  College Field Trips – Advocacy 
Ø  Advocacy – SAT Prep 
Ø  Advocacy – Goal setting/building 
Common core in core classes – Math, English 

Progress Report with 
mastery grade scale 
  
  
 Advocacy unit calendars on 
career exploration 
 
Course selection sheets (to 
choose) 
  
  
  
 Course Offerings 
 
  
  
Counselors 

Student-Parent-Staff Collaboration 

Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal 
learning plan, based upon a student's learning style and college/career, and/or other educational goals. 
(This includes the evaluation of whether online instruction matches the student’s learning style.) 
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and monitoring a 
student’s personal learning plan, based upon a student's learning style and college/career and/or other 
educational goals. 
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Findings Supporting Evidence 
Ø  I have met with my son’s Advocacy teacher.  We 
discussed some short term goals – his & mine & 
teachers.  We have not touched on his high school 
goals yet.  I feel we are on track/in the right spot of 
where we should be now 
Ø  Student-Parent-Teacher Conferences (Advocacy) – 
setting goals 
Ø  Advocacy – Unit lesson on career/college and goal 
setting 
Ø  Home visits 
Ø  Parent Teacher Conferences 
Ø  WASC Meetings 
Ø  Boosters 
Ø  Phone calls home 
Ø  BBQs for students and parents that reward good 
marks 
Ø  Community Liaison Position (Barry Roth) 
Ø  CFRC on campus 
Ø  Parent visits to classes 
Ø  BARKS Community Liaison 
Parent member of BARKS 

Advocacy teachers have 
students portfolios 
  
  
Goal setting sheets & 
communication logs used in 
conferences 
  
  
  
  
  
Professional Development 
Bussing teachers to 
community homes 

Monitoring/Changing Student Plans 

Indicator: The school implements processes for monitoring and making appropriate changes in students’ 
personal learning plans (e.g., classes and programs) and regularly evaluates them. 
Prompt:  Evaluate the effectiveness of the ways the school ensures that processes are utilized for 
monitoring and making appropriate changes in students' personal learning plans (e.g., classes and 
programs). 
Findings Supporting Evidence 
Ø  IEP’s 
Ø  Behavior Contracts 
Ø  Schedule changes that create smaller class sizes 
Ø  Use of data to accurately place students in their 
classes.  Students take the Map test 2-3 times a year 
Ø  Interactive counseling staff 
Ø  Involved Vice Principals 
Ø  Students’ laziness (in tests is a concern) just to stay 
in ‘easy’ classes 
Ø  Parent/Teacher/Student conferences 
Ø  Advocacy class 

NWEA 
  
  
  
  
Grade Reflection Sheets 
Students Files 
Goal Setting Sheets 
  
Reflection sheets 
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Ø  6 year & 4 year planners (Counseling) 
Ø  Jump Start – Mary & Sean for middle schoolers 
PE GRIT plans/Reflection sheets 

Post High School Transitions 

Indicator: The school implements strategies and programs to facilitate transitions to college, career, and 
other postsecondary high school options and regularly evaluates their effectiveness. 
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, 
career, and other postsecondary  high school options. 
Findings Supporting Evidence 
Ø  For those who need it, we provide credit recovery.  
This allows students who are behind to recover lost 
credit and be on track to graduate 
Ø  Behavior clubs that help students to be ready to 
move on 
Ø  Bussing students (seniors) to college fair 
Ø  Juniors – to help choose colleges 
Ø  Advanced Path/ROP programs 
Ø  Advocacy curriculum around goals, college, and post 
high school 
Ø  Career days to help students get ideas for post high 
school 
Ø  AP courses – English, Physics, Calculus, Economics 
Ø  Education Talent Search 
Ø  ARC MASCOT program 
Advocacy classes visits to local colleges (CSU 
Sonoma, UC Davis, CSU Sacramento) 

 
 
Permission slips 
Student voice: write up of 
experience 
Unit plans 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
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B3.   Curriculum Criterion 
Upon completion of the high school program, students have met all the requirements of graduation and 
are prepared with success in college, career, and life. 

Indicators with Prompts 

Real World Applications — Curriculum 

Indicator:  All students have access to rigorous and relevant curriculum that includes real world 
applications that will prepare students for success in college, career, and life. 
Prompt:  Evaluate ways the school ensures that all students have access to a rigorous and relevant 
curriculum that includes real world applications that will prepare them for success in college, career, 
and life. 
Findings Supporting Evidence 
Ø  Performance tasks that correspond to CCSS 
curriculum 
Ø  After School Boat building project (open to HS 
students) 
Ø  Yearbook 
Ø  Digital Arts 
Ø  VAPA program in general 
Ø  Student have variety of classes in 7th grade – they 
can explore and develop interests based on those 
classes (Exploration) 
Ø  Dental Assisting on campus 
Ø  Student can choose to participate in units that 
interest them (PE) 
Ø  Advocacy – Explores career choices via internet 
survey 
Ø  English – Current Events 
Ø  Foreign language follows California state 
frameworks.  Objectives are provided in textbook and 
followed. 
Social Science/History – research projects and 
examining dilemmas throughout history and modern 
times; essential questions based on standards 

Example tasks; rubrics for 
tasks; student samples 
Example of student work 
from current or last year’s 
project (video) 
  
  
  
PE Course selection sheets 
GRIT Plans (PE) 

Meeting Graduation Requirements 

Indicator: The school implements academic, college- and career-readiness support programs to ensure 
students are meeting all requirements, including the CAHSEE. 
Prompt:  Comment on the effectiveness of the academic, college- and career-readiness support programs 
to ensure students are meeting all requirements, including the CAHSEE. 
Findings Supporting Evidence 
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Ø  Math & English CAHSEE classes 
Ø  Credit recovery classes after school (rosters and 
curriculum) 
Ø  Support classes 
Ø  Advocacy – Tutorial days 
Ø  I’m assuming Advocacy classes helps with this but 
imagine student needs to pursue them also.  
Graduation requirements seems so minimal; hopefully 
support programs help students go beyond minimums 
Ø  % of students passing of CAHSEE 
Ø  CAHSEE test prep through Advocacy.  Two units 
devoted to prep: 1 for ELA & 1 for Math 
Ø  Credit Recovery program before school (Holli Reich) 
Ø  ASSETS tutoring (?) 
Ø  SES tutoring Program 
Ø  History – Credit recovery 
Ø  Advanced Path 
Ø  Individual teach support after school 
Students in grades 9-11 are able to repeat a foreign 
language class to improve grade to a “C” or higher. 

  
Curriculum from CAHSEE 
teachers 
  
  
  
  
  
  
  
Unit plans from 10th grade 
Advocacy 
Lesson plans from 
CAHSEE prep units 
  
  
  
Classroom sign in sheet 

Conclusions 
Prompt: Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 
  
Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
Findings Supporting Evidence 
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WASC Category B.  Standards-based Student Learning: Curriculum:   
Strengths and Growth Needs 

Review all the findings and supporting evidence regarding the extent to which each criterion is being 
addressed. Then determine and prioritize the strengths and areas of growth for the overall category.   

Category B:  Standards-based-Student Learning: Curriculum:  Areas of Strength 

Ø  Use research based strategies (ie objectives/targets) 
Ø  College and career readiness in Advocacy 
Ø  Bulletin boards 
Ø  Mastery Grading 
Ø  Standards based instruction 
Ø  Communication between teachers and parents 
Ø  BARKS – positive reinforcement for students 
Ø  Professional development for staff 
Ø  Curriculum maps in many departments 
Ø  Collaboration between teachers, parents, students, and programs 
 

 
Category B:  Standards-based-Student Learning: Curriculum:  Areas of Growth 

Ø  We do not offer level 3 or 4 of Foreign language (can we offer online courses?) 
Ø  More sections of classes (Accessibility) 
Ø  Not a lot of AP courses 

Ø  Honors for all 
Ø  Middle/High School interactions (PE) 

Ø  Mastery Grading (not consistent between teachers/classes) 
Ø  More input from students and parents in regards to curriculum 

Ø  Guest teachers on campus 
Ø  Relevance 

Ø  Technology in curriculum 
Ø  Ways to keep track of Encina graduates to evaluate the effectiveness of curriculum at Encina 

Ø  A class for Spanish speakers (Spanish for Spanish-speaking students to teach them Academic 
language in Spanish) 

Ø  As part of curriculum, teaching students how to persevere [GRIT] 
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Category C:  Standards-based Student Learning:  Instruction 

For each criterion, respond to the indicators and related prompts for each criterion and note the 
supporting evidence. Refer to the areas to analyze and examine in determining the degree to which the 
criterion is being met. 
For each category, provide the following: (1) the identification of strengths and (2) the identification of 
prioritized growth areas 
Note: The five criteria categories are: 
A.  Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources 
B.  Standards-based Student Learning: Curriculum 
C.  Standards-based Student Learning: Instruction 
D.  Standards-based Student Learning: Assessment and Accountability 
E.  School Culture and Support for Student Personal and Academic Growth 

 
 
Analysis must show distinctions that appear across the range of students (grade level, diverse 
background, and abilities) and the variety of programs offered at the school. 
Examples include: 

● Online instruction approaches (school site or off site, integrated within other programs 
and/or offered separately) 

● Specialized programs such as IB Diploma Program, college/career readiness programs, 
school/college partnerships, AVID, and independent study programs. 

Note: In some areas additional prompts have been inserted to emphasize the analysis related to 
online instruction. 
C1.   Instruction Criterion 

To achieve the academic standards and the schoolwide learner outcomes, all students are involved in 
challenging learning experiences. 

Indicators with Prompts 

Results of Student Observations and Examining Work 
Indicator:  The school’s observations of student working and the examining of student work provide 
information on the degree to which all students are involved in challenging learning to assist them in 
achieving the academic standards and the schoolwide learner outcomes. The school, particularly, has 
evaluated the degree of involvement in the learning of students with diverse backgrounds and abilities 
and modified approaches based on findings. 
Prompt: Comment on the degree to which all students are involved in challenging learning to achieve 
the academic standards and the schoolwide learner outcomes. Include how observing students working 
and examining student work have informed this understanding. 
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Findings Supporting Evidence 

All students are enrolled in a-g courses and pursuing a-g 
graduation requirements 

• Master Schedule 
• Counselor Interview 

Clearly stated objectives directly related to common core and 
content standards are part of the academic program. 

• Curriculum Maps 
• Department Binders 
• PD Materials 
• Classroom Observations 
• Teacher Reflections 
• Student Journals 

Checking for understanding of clearly stated objectives directly 
related to common core and content standards is part of the 
academic program 

• Lesson plans 
• Department Binders 
• PD Materials 
• Classroom Observations 
• Exit Tickets 
• Whiteboards 
• Teacher Reflections 
• Student Work Samples 

Assessment for Learning Practices • Formative Assessments 
• Rubrics 
• Grit Plans 
• Student Debrief Materials 

 
Additional Online Instruction Prompt:  Evaluate the effectiveness of timelines and pacing guides for 
completing coursework for asynchronous online instruction 

Findings Supporting Evidence 

Encina includes the AdvancePath Academy (APA), which 
uses a blended learning approach for credit recovery and 
graduation. APA is extremely successful in delivering a 
program that includes innovative instructional methods that 
engage and support students from diverse skill levels, reading 
and writing across the curriculum, and the development of 
thinking, speaking, and listening skills needed for future 
success. The success of this program comes from the 
implementation of strategies like collaborative group work, 
“writing-to-learn” activities, questioning, and classroom text. 

• APA Student Schedule 
• APA Credit Recovery Data 
• APA Curriculum  
• APA Visitation/Observation 
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Student Understanding of Performance Levels 
Indicator: The students know beforehand the standards/expected performance levels for each area of 
study. 
Prompt: Examine and evaluate the extent to which students know the standards/expected performance 
levels before beginning a new area of study; an example is the use of pacing guides for online 
instruction. 

Findings Supporting Evidence 

Clearly stated objectives directly related to common core and 
content standards are part of the academic program. 

• Curriculum Maps 
• Professional Development 

Materials 
• Classroom Observations 
• GRIT Plans/rubrics 
• Teacher Reflections 
• Student Journals 

 

Differentiation of Instruction 
Indicator:  The school’s instructional staff members differentiate instruction, including integrating 
multimedia and technology, and evaluate its impact on student learning. 
Prompt: How effectively do instructional staff members differentiate instruction, such as integrating 
multimedia and technology? Evaluate the impact of this on student learning. 

Findings Supporting Evidence 

All Encina students are engaged in a diverse learning 
environment with a multitude of backgrounds and abilities. 
 
Observation of math performance task and student work is an 
example of increasing the level of complexity students are 
engaged with. 
 
11th Grade "honors for all" curriculum allows students to 
choose the level of engagement and scaffolds up to higher 
levels of student work production. 
 
Implementation of reading intervention program in 6th grade. 
 
 
Implementation of Edge curriculum in ELD classes. 
 

• Encina demographic profile 
in section 2.  

 
• Rubric 
• Student work samples 
 
 
• Rubric 
• Student work samples 
 
 
 
• Classroom Observations 
• Read 180 Curriculum Maps 
 
• Classroom Observations 
• Edge Curriculum Maps 
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Ongoing formative checks for understanding. 

 
• Classroom Observations 
• Whiteboards 
• Board work 
• Exit Tickets 

 
 

Student Perceptions 
Indicator:  The students understand the expected level of performance based on the standards and the 
schoolwide learning results. Through interviews and dialogue with students that represent the school 
populations, the school learns about the students’ perceptions of their learning experiences, including all 
specialized programs such as college/career readiness and online instruction regarding the opportunity 
for teacher-student interaction to reduce isolation and encourage skill transference 
Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand 
the expected level of performance based on the standards and the schoolwide learner outcomes. 
Evaluate the effectiveness of the student-teacher interaction based on student feedback. 

Findings Supporting Evidence 

  

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 

Upon review of Encina’s student achievement data, we acknowledge that for many years, this school has 
failed to deliver a high quality instructional program that provides all students with a college-going level 
of rigor. It must also be said that while teacher practice and classroom instruction must continue to 
improve, significant efforts to address the barriers to student readiness and to ensure equity of 
opportunity must be part of our policy and practice.  

Encina has undergone a significant restructuring over the last three years, most notably the addition of 
grades 6-8 upon the closure of Jonas Salk middle school. The Encina Design Plan, published in May, 
2011, has been the roadmap for what has transpired since the last WASC visit.  As part of the design 
plan, our school has adopted an A-G orientation. Every student is enrolled in classes and pursuing 
coursework that orients ALL students towards meeting our four-year college vision. This task is 
undertaken with full knowledge of the level of rigor our students have been exposed to in the past, and 
their level of competence upon entry at Encina. Encina teachers are charged with simultaneously 
developing a college-going mindset, providing scaffolds to reach a college-going level of rigor, and 
meet students at their current level of understanding.  

Over the past two years we have engaged deeply with several highly effective instructional practices to 
drive improvement in school-wide learner outcomes, aiming at A-G graduation for ALL students. One 
of the most promising practices is Assessment for Learning and mastery grading. These practices align 
with our recent adoption of GRIT as being an important school-wide learner outcome. There are several 
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coherent, department or grade-level examples of GRIT through these mastery learning practices. 
Established learning targets, continuous and formative checking for understanding, student choice on 
level of participation, no zero grades, and re-accomplishing learning tasks are spreading across campus, 
with science, PE and ELA taking the lead. 

Recent examination of Winter MAP scores reveals mixed results. While student achievement data 
remains a lagging indicator, observation of classrooms and examination of student work are providing 
some data that indicates a change is occurring. Anecdotal reporting indicates that students who are 
willing to re-attempt an assessment or re-write an essay are improving their scores. Though not all 
departments have implemented equally, there is no push-back on GRIT as an essential school-wide 
learner outcome and that implementation of Assessment for Learning practices continues to build 
momentum. 

As part Encina’s Action Plan, our school as implemented a common framework for ensuring that 
students understand standards and expected levels of performance. Teachers post their agendas, 
objectives or learning targets on their whiteboards so that students have a visual to help them know what 
is expected of them. Some teachers also use “Roadmaps” which are like an interactive curriculum map 
that allows students to check off skills as they learn them. Moreover, our students use rubrics for 
projects and essays so that they have a way to measure their achievement. The PE department is leading 
an effort to use a GRIT plan and a GRIT rubric that not only provides information on expectations, but 
also pushes students to determine their level of participation. Through this practice, the percentage of 
students who dress out has increased dramatically, while referrals for defiance have dropped to roughly 
10% of where they were 3 years ago. 

In all content areas, the vision-based expectation and current student achievement data requires that we 
meet students where they are and move them as far as possible. Though mastery of the rigorous 
demands of common core and content standards is a daunting challenge, our curriculum, instruction, and 
assessments begins with the goal of mastery of these standards. This challenge to mastery learning can 
be seen in examination of student data. MAP assessments, given three times per year in ELA and math 
for all grades, provides teachers with the opportunity and format to identify students in high, medium 
and low bands, or in bands based on MAP score ranges (RIT bands). The MAP data provided through 
the NWEA website helps teachers identify what common core standards these bands of students are 
relatively strong in, as well as those that need improvement. This year, department meetings include 
time to examine this data and use the results to guide future instruction. It was through examination of 
MAP data that drove 6th grade ELA classes to use Read 180 for the majority of students.  

 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
 
Upon review of Encina’s student achievement data, we must acknowledge that for many years, this 
school has failed to deliver a high quality instructional program that provides all students with a 
college-going level of rigor. It must also be said that while teacher practice and classroom 
instruction must continue to improve, significant efforts to address the barriers to student readiness 
and to ensure equity of opportunity must be part of policy and practice. Moving from the current 
two component framework (direct facilitation of learning and governance/resource management) to 
a three component framework (direct facilitation of learning and governance/resource management, 
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AND addressing barriers to learning and teaching) is required. (Adelman and Taylor, 2011) 
While Encina must improve the level of student work production within the classroom, a huge 
level of effort must be undertaken to remove the barriers to student learning that are part of the 
current reality of poverty in our community. 
 
Clearly, the instruction criterion is essential to meeting our school-wide learner outcomes and 
Encina’s vision. But equally as clear is the gap between where we are and where we need to be. 
Encina’s Action Plan provides a clear foundation for improvement within this criterion. However, 
we are also clear that a high poverty school like Encina also has other areas of need that must be 
addressed if we are to see marked improvement in student achievement.  
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C2.   Instruction Criterion 

All teachers use a variety of strategies and resources, including technology and experiences beyond the 
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and 
help them succeed at high levels. 

Indicators with Prompts 

Current Knowledge 
Indicator: Teachers are current in the instructional content taught and research-based instructional 
methodology, including the integrated use of multimedia and technology. 
Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in the 
delivery of the curriculum. 

Findings Supporting Evidence 

Extensive use of multimedia and technology by teachers 
across campus. 

• Laptop 
• Projectors 
• Document Cameras 
• PowerPoint 
• Class Dojo 
• Moby Max 
• Kahn Academy 
• Google Docs 
• Web Pages 
• Emails with students 
• COWs 

 

Teachers as Coaches 
Indicator: Teachers work as coaches to facilitate learning for all students. 
Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate learning 
for all students. Provide examples. 

Findings Supporting Evidence 

Teachers engage with a variety of coaching opportunities and 
are receiving training “Learning Focused Coaching.” 

• Encina Action Plan 
• Department Chair Meeting 
• Advocacy Leadership Team 
• BARKS Leadership Team  
• Olcott Training for all 

department chairs and grade-
level advocacy leads 

• Bulldog days 
• Professional Prep period 



80 
 

• Critical Friends Groups 
• Department Meeting 

Agendas 
• Encina Professional 

Development 

 

 

Examination of Student Work  
Indicator: Representative samples of student work demonstrate: a) structured learning so that students 
organize, access and apply knowledge they already have acquired; b) that students have the tools to 
gather and create knowledge and have opportunities to use these tools to research, inquire, gather, 
discover and invent knowledge on their own and communicate this. 
Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured learning 
so that students organize, access, and apply knowledge they already have acquired; b) that students 
have the tools to gather and create knowledge and have opportunities to use these tools to research, 
inquire, gather, discover, and invent knowledge on their own and communicate this. 

Findings Supporting Evidence 

Implementation of programs that structure learning to facilitate 
student inquiry and discovery. 

• Reciprocal Teaching 
• Expository Reading and 

Writing Course 
• Edge and Read 180 
• Balanced Math 
• Advocacy Program 

 

Indicator: Representative samples of student work demonstrate that students are able to think, reason, 
and problem solve in group and individual activities, project, discussions and debates and inquiries 
related to investigation. 
Prompt: Evaluate and comment on how well the representative samples of student work demonstrate 
that students are able to think, reason, and problem solve in group and individual activities, projects, 
discussions and debates and inquiries related to investigation. 

Findings Supporting Evidence 

 Students are asked to reflect on progress, assignments, and 
assessments. 
 

• Geometry Quiz Reflection 
• World History Group 

Activity 
• Math Review Sheets 
• AFL Protocols (Science) 
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• ELA Self-Assessment Target 
• Carbon Cycle Lesson 

(Simulation) 
• Speeches on YouTube 

Indicator: Representative samples of student work demonstrate that students use technology to assist 
them in achieving the academic standards and the schoolwide learner outcomes. 
Prompt:  Evaluate the extent to which representative samples of student work demonstrate that students 
use technology to assist them in achieving the academic standards and the schoolwide learner 
outcomes. 

Findings Supporting Evidence 

Extensive use of technology across campus. • Advance Path Academy 
• Mini-labs for Read 180 and 

Edge 
• COWS used for online 

research 
• COWS used for formative 

assessment 
• Student use of Google Docs 
• Advocacy – Naviance 

Indicator: Representative samples of student work demonstrate student use of materials and resources 
beyond the textbook, such as utilization and availability of library/multimedia resources and services; 
availability of and opportunities to access data-based, original source documents and computer 
information networks; and experiences, activities and resources which link students to the real world. 
Prompt: Evaluate the extent to which representative samples of student work demonstrate student use of 
materials and resources beyond the textbook; availability of and opportunities to access data-based, 
original source documents and computer information networks; and experiences, activities and 
resources which link students to the real world. 

Findings Supporting Evidence 

Students use a variety of resources and materials beyond the   
textbook. 

• Content specific visual 
media 

• Poster projects 
• Creative Coding 
• Various online resources 
• Google Docs 
• College Visits 
• B Street Theater 
• Every 15 Minutes 
• Rotary Leadership 
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• Solar Regatta 
• Garden Project 

Real World Experiences 
Indicator: Opportunities for shadowing, apprenticeship, community projects and other real world 
experiences and applications are available to all students. 
Prompt: How effective for students are their opportunities for shadowing, apprenticeship, community 
projects, and other real world experiences and applications available to all students? Evaluate the 
degree to which these are readily available to all students. 

Findings Supporting Evidence 

Students use a variety of resources and materials beyond the   
textbook. 

• College Visits 
• B Street Theater 
• Every 15 Minutes 
• Rotary Leadership 
• Solar Regatta 
• Garden Project 

 

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 

When Jonas Salk closed and middle school was added to the Encina campus, a host of technology came 
with those students. Numerous COWs, document cameras, and projectors are found and used across 
Encina’s campus. This mentality has continued with the purchase of approximately 200 Chrome books. 
Students all have their own Google accounts, can access shared space on the district’s Google Drive and 
have use of the Google Applications portfolio. While textbooks are a visible piece of every classroom, 
the transition to common core has necessitated a move beyond traditional materials, pushing students to 
access information from beyond the classroom walls.  

The question of rigor, and appropriately developing our student’s higher order thinking skills remain 
Encina’s daunting challenge. Our goal is to get every student up to grade-level by the end of 8th grade 
so that we can more readily attack the grade-level appropriate material that drives inquiry and critical 
thinking. Though an extraordinarily high number of students move in and out of Encina over the course 
of a year, students that stay at Encina over 4 years are more likely to meet A-G standards, and have the 
skillset to successfully enter college. We fully understand the need to emphasize higher order thinking 
skills, and are creating the conditions to help our students access those skills. 

The majority of Encina teachers are actively participating in researched-based instruction, as well as 
integrating various forms of multimedia and technology. Encina has 8 actively used “Computers on 
Wheels” (COWs) that are checked out to teachers on a daily basis. Teachers are not only using 
technology to instruct their students, they also have students using technology and multimedia tools 
during their learning. We have teachers active within Google drive where students complete assignments 
online and participate in collaborative learning and asynchronous discussions. Pedagogies range from 
pair-share PowerPoint presentations to Class Dojo and YouTube clips to student who use of Elmo 



83 
 

projectors. There is also evidence of advanced 21st century skills being used such as: multiple Google 
drive apps, MobyMax, chrome book lessons, collaborative learning communities, and students creating 
their own authentic researched-based work product. 

An important change for Encina has been transformation that instructional coaching has undergone over 
the last few years. In the past there were 2 instructional facilitators that acted as coaches for teachers, but 
did not teach on campus. This year our department chairs have served as instructional leaders and 
coaches for the teachers in their department. Math, science, English, social studies, and PE department 
chairs are provided a period to do this work. Department chairs are receiving a total of 12 days of 
external professional development on “Learning Focused Coaching” where they are learning a variety of 
strategies to use with teachers in their departments.  The Department chairs also meet once every 2 
weeks to discuss coaching, curriculum, assessments, collaboration and instructional strategies. 
Department chairs may also coach and work with teachers across departments if the teacher receiving 
the support is looking for additional perspectives and consulting. Department chairs keep track of their 
observations, coaching and collegial conversations that occur with teachers in a document to gather data 
and ensure that coaching is equitable. Department chairs also facilitate regular department meetings 
where curriculum, assessment, and instruction are discussed in relation to the core purpose and vision 
for that department.   

There is also a “Coach of Coaches”, whose main role is to support the department chairs in transitioning 
toward the role of becoming instructional coaches to facilitate learning. The coach of coaches is 
provided a period to observe with department chairs, debrief coaching sessions, support in coaching 
strategies and implement school wide instructional professional development opportunities that occur 
during teacher’s professional preparation periods. One of these programs is Bulldog Days, where 
teachers observe other instructional strategies in lessons going on around campus. Teachers volunteer to 
have their classrooms open for observation, but all teachers must observe another instructor during the 
Bulldog Day and complete a Bulldog Day Observation Tool, where teachers document evidence of the 
use of instructional strategies. Teachers are also given an opportunity to ask the bulldog lesson instructor 
for resources or strategies used during the lesson. 

Also, advocacy is a class in which students learn how to achieve their goals of going to college and 
deciding on a career. Advocacy teachers meet in grade level teams to determine curriculum, approaches 
to instruction and common assessments. Each advocacy grade level team has a leader. These leaders 
meet as an Advocacy Leadership Team and discuss decisions that affect the advocacy class. 

In support of the data that indicates significant gaps in student achievement, Encina has implemented a 
number of initiatives that create structures and provide tools for students to think, act, and communicate 
on their own. Because of the extraordinarily low reading levels of our students entering Encina (~50% 
of students are at or below a 3rd grade reading level, heavy scaffolding and clear structures are required. 
All middle school ELA and social science teachers have been trained and are implementing reciprocal 
teaching. This provides the tools for students to be able to access, interpret, produce and disseminate 
information through the core skills of questioning, clarifying, summarizing, and predicting. 
Additionally, in upper grades we are using the Expository Reading and Writing Course (ERWC) 
materials created by California State University faculty. Most teachers in the math department have 
received training and are implementing Balanced Math. 

There is also a wide variety in the use of materials and resources to enhance learning and link to the real 
world. Visuals, interactive media, creative coding of math and language arts texts, rubrics, original 
source documents, and online programs all extend the learning experience for our students. In nearly 



84 
 

every classroom teachers are using outside resources to breathe life into lessons. We recognize that our 
students have limited opportunities to experience the broader world around them and as such, we have 
also made a commitment to field trips and building relationships with community groups for students to 
experience connections beyond the textbook and classroom. Not only does this include every student in 
every grade visiting a college campus, but also a language arts partnership with Sacramento’s B Street 
theater, a cross curricular garden project, building a solar powered boat for SMUD’s Solar Regatta, 
leadership programs with Point West Rotary club, trips to Howe Park, and intense personal learning 
experiences like Every 15 Minutes. 

While there are specific examples of how Encina provides outside opportunities for students, this is an 
area of growth. The mobility rate of Encina’s enrollment is approximately 75%, and as such, it is hard to 
build traction with longitudinal programs over a student’s stay with us. Additionally, because of a 
commitment to A-G graduation requirements, ROP programs have diminished significantly over the last 
5 years. Very few students are able to take advantage of the Dental Hygienist and Medical Assistant 
programs on campus. This is a long-term need for our school, and though we are substandard in offering 
extensive real world experiences to our students, we recognize the importance of these opportunities. 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 
 
This criterion is perhaps one of the single most important aspects of the work that needs to be done at 
Encina. Regardless of the barriers that may exist for our students, every classroom must provide a 
thoughtful, engaging, and rigorous environment every day. Though an observer might easily comment 
on the breadth of curriculum and depth of rigor, there needs to also be an acknowledgment of relative 
growth. Not with a misunderstanding of where all our students should and can be, but with both an 
understanding of where our students are AND where they need to go.  
 
Because of our competing commitments to an A-G graduate and the requirement to remediate many of 
our students, we necessarily have many students who must repeat classes. For example, a D in algebra I 
means it needs to be taken again. Often we have students who must re-take algebra I, biology, and 
English 1 more than once, and this cuts into our ability to offer a robust selection of enrichment courses 
that add to a student’s overall experience.  
 
Still, our attack on instructional practices through strong professional development and a commitment to 
develop teacher capacity is notable… not just for the binders that are on the shelves, but for the real 
artifacts of implementation that can be seen across campus. Our efforts to provide clear structures 
(reciprocal teaching, balanced math, ERWC, Read 180) for students, and to do so with a coherent 
mindset is noteworthy.  
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WASC Category C. Standards-based Student Learning:  Instruction:  

Strengths and Growth Needs 

Review all the findings and supporting evidence regarding the extent to which each criterion is 
being addressed. Then determine and prioritize the strengths and areas of growth for the overall 
category.  

Category C.  Standards-based Student Learning: Instruction:  Areas of Strength 

Encina has changed dramatically in response to the design plan and the honest recognition of the needs 
of our students. Our greatest strength is in how, over the last two years, our staff has come together to 
coherently acknowledge and begin to address gaps in learning. Many staff members are on a leading 
edge in education with including “grit” in the structure of classrooms. There is alignment on an identity 
that highlights the need for equity and social justice as well as Encina’s core values. Our staff have 
embraced the Encina Action Plan by collectively implementing research-based, highly effective 
instructional practices such as Assessment for Learning and formative assessment practices, Expository 
Reading and Writing Curriculum, Balanced Math, Reciprocal Teaching and the use of clearly stated 
objectives/targets, continuous checking for understanding, and structures for student interaction. While 
the implementation of the action plan is in progress, agreement within the staff on Encina’s approach to 
student learning is near universal. Our staff is technologically savvy, with heavy use of technology, 
primarily laptops, in the hands of our students. Encina is also aligned in the willingness to open 
classrooms for teachers to learn from each other’s instructional practice. This is seen in our department 
chairs taking on a larger coaching role, and with the implementation of Bulldog Days. Encina teachers 
are also deeply committed to meeting the needs of our students who mostly are tragically underprepared 
for success in high school. This includes a willingness to alter our master schedule and classroom 
instruction in response to the needs of our students. We also work hard to find opportunities outside the 
classrooms for our students, like trips to colleges, relationships with a local theater, work with Point 
West Rotary club on leadership, the garden project and solar regatta. Finally, all of our teachers 
recognize the value of the common core, and are engaged in the appropriate training and the necessary 
revisions to curriculum to ensure implementation.    
 

Category C.  Standards-based Student Learning: Instruction:  Areas of Growth 

 
Rigor. Though it is a strength that we do not hide from the past failures of Encina, student achievement 
data clearly identifies that the product of our teaching is not at a level of rigor that matches our 
ambitious vision. We know it and get it. With 50% of our students reading at or below a 3rd grade 
reading level, we need to focus attention on building our students reading capacity by continuing to 
appropriately place students in an intervention program, provide reading supports, and imbed common 
texts in advocacy for each grade level. With 50% of our students passing CAHSEE in 10th grade, we 
need to address gaps in fundamental math skills by including a 2 year algebra 1 option in the master 
schedule. With a 56% cohort graduation rate, we acknowledge the research that states a freshman with 2 
or more “Fs” has a 22% chance of graduating, and make it an imperative to get our middle school 
students up to grade level by the end of 8th grade. 
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Support services. While there may be disagreement at the policy level on how NCLB and common core 
should impact student achievement, it is clear at ground zero, at Encina, that with 90% socio-
economically disadvantaged, 70%+ mobility, 30% homeless, and 20% special education, addressing the 
barriers to student learning that are imbedded in poverty is a priority. We need to create the conditions 
for success with all our students by creating a community network that provides basic services for our 
students and their families. We need to build on the data over the last two years that indicates students 
are making relational connections with their teachers, and that those teachers, especially advocacy 
teachers, are helping to identify services needed by our kids. We must further build out a parent-teacher-
student conference process that builds trust and partnerships between families and our school. If Encina 
is to succeed, we need to maintain our focus on highly effective instructional practice, build relational 
trust with our students and their families, and establish a socio-emotional and basic needs support 
network to create and foster the fundamental level of readiness needed for academic success.     
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Category D:  Standards-based Student Learning:  Assessment and 
Accountability 

D1 & D2.  Assessment and Accountability Criteria 

The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, 
and report student performance data to the school staff, students, parents, and other stakeholders of the 
school community. 
Teachers employ a variety of appropriate assessment strategies to evaluate student learning. Students 
and teachers use these findings to modify the teaching/learning process for the enhancement of the 
educational progress of every student. 

Indicators with Prompts 

Professionally Acceptable Assessment Process 

Indicator: The school uses effective assessment processes to collect, disaggregate, analyze and report 
student performance data to the parents and other stakeholders.  
Prompt:  Evaluate the effectiveness of the assessment processes. 
Findings Supporting Evidence 
! State assessment results (CST, CAPA, CAHSEE) 

are shared with staff on an annual basis.  
Department analyze their own data using 
DataDirector and CDE websites. 

 
! School Accountability Report Card link on school 

website for families and community members to 
access. 

 
! Departments review and analyze STAR and 

CAHSEE disaggregated data in department 
meetings using DataDirector. 

 
! The NWEA assessment is given in ELA and 

Mathematics.  The data is analyzed by individual 
departments and by the Site Leadership Team.  
Students are given their individual scores through 
their classroom teachers. 

 
! Students’ individual assessment results are mailed 

to students’ homes.  Counselors meet with students  
who have not passed the CAHSEE to review 

! Staff meeting 
agendas 

! Department 
Agendas 

! School Website 
! SLT 

Agendas/Minutes 
! Student Letters 
! Counselor notes 
! CEDLT results 
! Department 

assessment results in 
DataDirector 

! Department Binders 
! Data spreadsheet 
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options and make plans for support. 
 
! EL department administers the CEDLT test to all EL 

students.  Data is shared with and disaggregated 
by the school district and the school site. 

 
! Individual departments (Math and Science) give 

common assessments and upload the data to 
DataDirector to disaggregate the assessment 
results. 

 
! Physical Education Department keeps “GRIT” 

assessment data for all students taking PE.  
Assessments are regularly reviewed by the 
department to assess the effectiveness of the PE 
curriculum. 

Basis for Determination of Performance Levels 

Indicator: The school staff has determined the basis upon which students’ grades and their growth and 
performance levels are determined and uses that information to strengthen high achievement of all 
students. 
Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their growth, and 
performance levels are determined. 
Findings Supporting Evidence 
! The Physical Education Department has created 

rubrics outlining exactly what skills are expected at 
each rubric level for each for all of their Units of 
Study for all courses taught in the department.  The 
rubrics are shared with students at the beginning of 
the unit so they are aware of how they will be 
graded and exactly how they need to perform to 
earn each grade. 

 
! The Math Department and Science Departments 

each have developed their own department rubrics 
that are used to score all common assessments 
and teachers’ individual assessments. Performance 
levels are shared with students so that they 
understand what each numeric score means in 
terms of their understanding of the graded topic, 
and students have multiple opportunities to show 

! Department Rubrics 
! Department Grading 

Policies 
! Department Agendas 

and Minutes 
! MAP Growth Reports 
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proficiency on each topic and improve their overall 
grade. 

 
! In the Math Department, teachers teaching the 

same courses use the same grading policies and 
category percentages to compute grades. 

 
! The English and Science departments use mastery 

based grading department-wide. 
 
! VAPA course uses rubric scoring specific to their 

individual courses. 
 
! The English Department and Math Department use 

the NWEA MAP assessment to evaluate growth of 
individual students and the department as a whole. 

 
  
  

Appropriate Assessment Strategies 

Indicator: Teachers use appropriate assessment strategies to measure student progress toward acquiring a 
specific body of knowledge or skills such as essays, portfolios, individual or group projects, tests, etc. 
Prompt: Evaluate the appropriateness of assessment strategies used by teachers to measure student 
progress toward acquiring a specific body of knowledge or skills. Evaluate the effectiveness and 
appropriateness of the assessment strategies selected based on the programmatic goals and standards to 
determine student achievement. Evaluate the selection of and the use of proctors, the security systems 
for test documents, and the means to maintain the integrity of the assessments. 
Findings Supporting Evidence 
! For all state testing, the Vice Principal in charge of 

testing follows all of the protocols required for 
appropriate test administration.  All proctors are 
appropriately trained and are accountable to 
following all of the rules and steps for test 
administration.   

 
! For PSAT administration, Advanced Placement 

testing and ASVAB the counselor in charge of 
testing follows all of the protocols required for 
appropriate test administration and test security.  
Test proctors are appropriately trained. 

! Testing Procedures 
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! For CEDLT testing, the ELIS (English Learner 

Instructional Specialist) follows all of the protocols 
required for appropriate test administration.   

 
! All of testing for Special Education students is 

administered by the school psychologist and 
Special Education teachers, following all of the 
appropriate protocols. 

 
! Each department uses a variety of assessment 

strategies in their classrooms (outlined in the 
findings for the next indicator.)  The strategies are 
chosen based on the purpose and content of the 
assessment.  The purpose is determined by which 
of the Schoolwide Learner Outcomes is being 
addressed, and content is based on the academic 
standard that is being assessed. 

 
! The Physical Education Department develops its 

assessments tasks and rubrics as a department.  
  

! The Math Department writes the majority of its 
assessments as a department, and evaluates 
the effectiveness of the assessments and 
student performance after the assessment is 
given. 
 

! The Science Department gives common 
assessments in all courses. 

Demonstration of Student Achievement 

Indicator: A range of examples of student work and other assessments demonstrate student achievement 
of the academic standards and the schoolwide learner outcomes, including those with special needs. 
Prompt: Evaluate how student work and other assessments demonstrate student achievement of the 
academic standards and the schoolwide learner outcomes. 
Findings Supporting Evidence 
! Each department uses a variety of assessment 

strategies in their classrooms.  The strategies are 
chosen based on the purpose and content of the 
assessment.  The purpose is determined by which 

! Assessment samples 
! Student Work Samples 
! Rubric Samples 
! Assessment Data 
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of the Schoolwide Learner Outcomes is being 
addressed, and content is based on the academic 
standard that is being assessed.  In the 2012-2013 
the English and Math Departments began 
transitioning their assessments from focusing on 
California State Content Standards to Common 
Core Standards. 

 
! Examples of types of student work and 

assessments by department: 
! English:  essays, oral reports and speeches, 

peer evaluation, Read 180, MAP Assessmsent 
! Math:  Multiple Choice assessments, Free 

Repsonse Questions, Performance Tasks (in 
preparation for Smarter Balanced 
Assessments), MAP Assessment 

! Social Science:  Multiple Choice assessments, 
Free response assessments, posters and 
presentations, electronic presentations, essays. 

! Science:  Multiple Choice assessments, free 
response assessments, labs, essays, posters 
and projects 

! Physical Education:  Performance tasks, written 
responses, self-evaluation 

! VAPA:  Written Assignments, performance tasks, 
peer evaluation, self-evaluation 

! Foreign Language:  Multiple Choice 
assessments, Free Response assessments, 
Listening and Speaking assessments, posters 
and projects. 

! ELD: Edge Curriculum Assessments, CEDLT 
assessment 

! Special Education:  Read 180 embedded 
assessments  

! Advocacy:  Essays, self-evaluation, portfolios, 
student-led conferences 

 
! Teachers are given the IEP’s of all their Special 

Education students through the case managers, 
and also have access to the accomodations and 
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modifications through the Q student system. 
 

 
  
  

Curriculum Embedded Assessments 

Indicator: The school regularly examines standards-based curriculum embedded assessments in English 
language and math, including performance examination of students whose primary language is not 
English, and uses that information to modify the teaching/learning process. 
Prompt: How effective are the standards-based curriculum-embedded assessments in English language 
and math and across other curricular areas as students apply their knowledge? 

Findings Supporting Evidence 
! In the 2013-2014 school year the different members 

of the English Department have attended trainings 
on Common Core Standards and the 
implementation of CCS.   

 
! The math department writes all of its department 

assessments, using released STAR, CAHSEE, 
SAT, ACT and AP questions, and sample Smarter 
Balanced-type performance tasks.  Data from 
assessment is disaggregated to look at the 
performance of many subgroups, including EL and 
Special Education students. Adjustment to pacing 
guides, teaching strategies and the assessments 
themselves are made in response to the 
assessment data. 

! Department Minutes 
! Training Attendance 
! Curriculum Maps 
! Assessment Results 

Student Feedback 

Indicator:  Student feedback is an important part of monitoring student progress over time based on the 
academic standards and the schoolwide learner outcomes. 
Prompt:  How effective is student feedback in monitoring student progress over time based on the 
academic standards and the schoolwide learner outcomes? 

Findings Supporting Evidence 
! Some departments use students self-reflection 

and/or student survey as a part of its curriculum 
and procedures. 

 
! In Physical Education department students give 

! Examples of student 
reflections 

! Examples of Exit 
Tickets 

! Examples of Surveys 
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themselves a “GRIT” rubric score everyday in 
class. PE teachers analyzed these scores 
regularly to determine the effectiveness of their 
units of study and teaching strategies. 
 

! Many English and Science teachers utilize 
student self reflection and self analysis (in 
conjunction with assessment results) to 
determine if their lesson plans and teaching 
strategies are effective.  Students assess their 
own understanding of the day’s learning target 
in an Exit Ticket format. 
 

! The Advocacy Team and Counseling 
Department regularly administer student surveys 
to analyze program effectiveness and to 
discover student need.  The Gallup Poll Survey 
is one such survey that is utilized. 
 

! The BARKs team regularly surveys students to 
determine the effectiveness of its positive 
interventions. 

Modification of the Teaching/Learning Process 

Indicator:  Assessment data is collected, analyzed, and used as the basis to make decisions and changes 
in the curricular and instructional approaches. 
Prompt:  Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the basis 
to make decisions and changes in the curricular and instructional approaches. 
Findings Supporting Evidence 
! CEDLT data is used to correctly place students in 

ELD classes and determine staffing and curriculum 
needs. 

 
! The Site Leadership Team, and the English and 

Math Departments review MAP assessment data to 
review student performance and determine areas of 
need department-wide and school-wide. 

 
! The Math Department uploads common 

assessment data into DataDirector to find areas of 
strength and need and to adjust the curriculum 

! Data results 
! Curriculum Maps 
! Department Minutes 
! DataDirector Data 
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maps as needed. 
 
! The Science Department has begun to use 

DataDirector to analyze Department Data. 
 
! The Physical Education Department regularly 

analyzes their assessment data and student self-
reflection data to evaluate the effectiveness of their 
curriculum and teaching practices.  

 
! The BARKS team regularly reviews student 

behavior data to determine if their BARKS day 
lessons and positive interventions are effective. 

Monitoring of Student Growth 

Indicator:  The school has an effective system to monitor all students’ progress toward meeting the 
academic standards and schoolwide learner outcomes. 
Prompt:  Evaluate the system used to monitor the progress of all students toward meeting the academic 
standards and schoolwide learner outcomes. 
Findings Supporting Evidence 
! Counselors monitor students in 9th-12th grade who 

are falling behind on their graduation credits.  They 
meet with students and their families (when 
available) to discuss options and identify ways the 
school can help the student get back on track. 

 
! Advocacy teachers regularly monitor their students’ 

grades and attempt to intervene during Advocacy 
class (specifically tutorial time) to help students with 
their classes. Starting in the 2013-2014, Advocacy 
teachers hold student/parent/teacher conferences 
twice year. 

 
! Student report cards are sent out 6 times a year, 

and parents and students have access to students’ 
grades on the Q/Zangle student information system 
throughout the school year. 

 
! The Site Leadership Team and some individual 

departments regularly analyze student data to start 
discussions about school-wide performance, 

! Record of students 
meetings 

! Record of Advocacy 
conferences 

! Site Leadership Team 
Agendas 

! Department Agendas 
! School Board Agendas 
! Site Council Agendas 
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student needs and areas of strength that need to be 
further supported. 
 

! Data is regularly shared with the School Board and 
the Encina Site Council. 

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
AREAS OF STRENGTH 
! The majority of the staff received training in 

Assessment for Learning strategies, and many 
departments have been able to begin 
implementation of these strategies. 

 
! Departments that began the school year with at 

least 50% of its members from the 2012-2013 year 
have been able to make great strides in common 
assessments, common rubrics, common curriculum 
maps, common grading policies and data analysis.  
(Math department, Physical Education Department, 
Science Department.) 

 
! The English and Math Departments have both 

received training in the Common Core Standards 
and have begun implementation in the 2013-2014 
school year. 

 
! The Advocacy Leadership Team and BARKS 

leadership team regularly use students assessment 
data to inform their work. 

 
! The Site Leadership Team regularly uses student 

performance data to inform its work. 
 
AREAS FOR GROWTH 
! The English and Social Science departments must 

continue to work on common curriculum maps and 
begin to develop a plan for common assessments. 
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! All Departments must continue to refine their data 
analysis practices. 

 
! English and Math departments must continue to 

refine their implementation of the Common Core 
Standards. 

 
! The Math Department must continue to develop 

curriculum and assessments that incorporate the 
Math Standards of Practice. 

 
! The Science Department must begin to examine 

the Next Generation Science Standards, and 
develop appropriate assessments. 

 
! The school needs to determine the most effective 

way to monitor students’ progress towards 
achieving the schoolwide learner outcomes, 
specifically Success Mentality (GRIT). 

 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 

Findings Supporting Evidence 
The staff at Encina uses a variety of assessment data 
to analyze student performance and identify students’ 
areas of need.  Individual departments are in different 
places in regards to common assessments, utilization 
of student performance data and common grading 
policies, but all departments are working together to 
improve their curriculum and assessment practices. 
The school does need to address how it will begin to 
assess student progress towards achieving all the 
Schoolwide Learner Outcomes, specifically “Success 
Mentaility” and “Community.”  Also, more work needs to 
be done schoolwide to teach students how to assess 
their own learning and progress towards achieving the 
schoolwide learner outcomes. 
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D3 & D4.  Assessment and Accountability Criteria 
The school with the support of the district and community has an assessment and monitoring system to 
determine student progress toward achievement of the academic standards and the schoolwide learner 
outcomes. 
The assessment of student achievement in relation to the academic standards and the schoolwide learner 
outcomes drives the school’s program, its regular evaluation and improvement, and the allocation and 
usage of resources. 

Indicators with Prompts 

Assessment and Monitoring Process 

Indicator: The following stakeholders are involved in the assessment and monitoring process of student 
progress: district, board, staff, students and parents. 
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress. 
Include district, board, staff, students, and parents. 

Findings Supporting Evidence 
! The district, board, school community and parents 

are generally informed of students progress and 
assessment results.  (See processes outlined in the 
next indicator.)   

! School Board Minutes 
! School Site Council 

Minutes. 
! Faculty Meeting 

Minutes 
! School website 

 

  
  

Reporting Student Progress 

Indicator: There are effective processes to keep district, board and parents informed about student 
progress toward achieving the academic standards and the schoolwide learner outcomes. 
Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders (governing 
board members, teachers, students, and parents) about student achievement of the academic standards 
and the schoolwide learner outcomes. 

Findings Supporting Evidence 
! The Principal meets regularly with district personnel 

to discuss student data, including assessment 
results, behavioral and demographic data. 

! The school provides a report of student progress to 
the school board.  The Principal provides a report 
as does two student representatives (at a separate 

! School Board Minutes 
! School Site Council 

Minutes. 
! Faculty Meeting 

Minutes 
! School website 
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meeting.) 
! School assessment data (along with other pertinent 

school climate and demographic data) is presented 
to the School Site Council, and to the entire faculty 
at staff meetings and various professional 
developments. 

! School Assessment data is shared in the School 
Accountability Report Card, which has a link on the 
school website. 

! Students and their parents receive ongoing 
feedback about their own progress. 

Modifications Based on Assessment Results 

Indicator: The school uses assessment results to make changes in the school program, professional 
development activities and resource allocations, demonstrating a results-driven continuous process. 
Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the 
school program, professional development activities, and/or resource allocations, demonstrating a 
results-driven continuous process. Examine examples and comment on the overall effectiveness of 
changes in the online opportunities, professional development of the staff, and the resource allocations 
to support student achievement and their needs. 

Findings Supporting Evidence 
! The examination of assessment results, behavioral 

data and demographic data resulted in the Design 
Plan, which includes the creation of the Advocacy 
Program.  All professional development activities 
have also been a result of these changes: 
! SF-CESS Advocacy Training 
! PBIS Training 
! Equity Based Critical Friends Groups Training 
! Assessment for Learning 
! SIOP 
! Reciprocal Teaching Training 
! Balanced Math Training 
! CSU Sacramento Math Project 

! Budget decisions are based on assessment, 
behavioral and demographic data. 

! Site Leadership 
Agendas 

! Professional 
Development Agendas 

Conclusions 
Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
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AREAS OF STRENGTH 
! The school regularly informs all stakeholder groups 

about student assessment results. 
! Site Leadership Team uses a wide variety of 

student achievement data to make professional 
development and budgetary decisions. 

 
AREAS OF NEED 
! As the state transitions to Common Core 

Standards, the school will have to develop with a 
plan on how to best inform stakeholder groups of 
the school’s progress towards implementation of 
Common Core, and it plans to effective monitor the 
effectiveness of the implementation. 

! The school needs to evaluate its feedback loops 
with stakeholder groups, specificallyon how student 
progress is reported and monitored. 

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 

Findings Supporting Evidence 
! While the school has uses student performance 

results to drive its entire program, it still needs to 
develop effective methods to assess the 
schoolwide learner outcomes. 
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WASC Category D. Standards-based Student Learning: Assessment and 
Accountability:  Strengths and Growth Needs 

Review all the findings and supporting evidence regarding the extent to which each criterion is being 
addressed.  Then determine and prioritize the strengths and areas of growth for the overall category.  

Category D.  Standards-based Student Learning:  Assessment and Accountability:  Areas of Strength 
• The majority of the staff received training in Assessment for Learning strategies, and many 

departments have been able to begin implementation of these strategies. 
 
 
• Departments that began the school year with at least 50% of its members from the 2012-

2013 year have been able to make great strides in common assessments, common rubrics, 
common curriculum maps, common grading policies and data analysis.  (Math department, 
Physical Education Department, Science Department.) 

 
 
• The English and Math Departments have both received training in the Common Core 

Standards and have begun implementation in the 2013-2014 school year. 
 
 
• The Advocacy Leadership Team and BARKS leadership team regularly use students 

assessment data to inform their work. 
 
 
• The Site Leadership Team regularly uses student performance data to inform its work. 
 
 
• The school regularly informs all stakeholder groups about student assessment results. 
 
 
• Site Leadership Team uses a wide variety of student achievement data to make 

professional development and budgetary decisions. 
 
 
 
Category D.  Standards-based Student Learning:  Assessment and Accountability:  Areas of Growth 
 
 
• The English and Social Science departments must continue to work on common curriculum 

maps and begin to develop a plan for common assessments. 
 
 
• All Departments must continue to refine their data analysis practices. 
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• English and Math departments must continue to refine their implementation of the Common 
Core Standards. 

 
 
• The Math Department must continue to develop curriculum and assessments that 

incorporate the Math Standards of Practice. 
 
 
• The Science Department must begin to examine the Next Generation Science Standards, 

and develop appropriate assessments. 
 
 
• The school needs to determine the most effective way to monitor students’ progress 

towards achieving the schoolwide learner outcomes, specifically Success Mentality (GRIT). 
 
 
• As the state transitions to Common Core Standards, the school will have to develop with a 

plan on how to best inform stakeholder groups of the school’s progress towards 
implementation of Common Core, and it plans to effective monitor the effectiveness of the 
implementation. 

 
 

• The school needs to create effective feedback loops with all stakeholder groups, especially 
the parent community and the student body, to get input on the effectiveness of its assessment 
and grading practices. 
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Category E:  School Culture and Support for Student Personal and Academic 
Growth 

Analysis must show distinctions that appear across the range of students (grade level, diverse 
background, and abilities) and the variety of programs offered at the school. 
Examples include: 
·         Online instruction approaches (school site or off site, integrated within other programs and/or offered 
separately) 
·         Focused programs such as IB Diploma Program, college/career readiness programs, school/college 
partnerships, AVID, and independent study programs. 
è Note: In some areas additional prompts have been inserted to emphasize the analysis related to online 
instruction. 
E1.   School Culture and Student Support Criterion 
The school leadership employs a wide range of strategies to encourage family, business, industry, and 
community involvement, especially with the learning/teaching process. 

Indicators with Prompts 

Regular Parent Involvement 
Indicator: The school implements strategies and processes for the regular involvement of family, 
business, industry, and the community, including being active partners in the learning/teaching 
process for all programs. The school involves parents of non-English speaking, special needs and 
online students. 
Prompt: Evaluate the strategies and processes for the regular involvement of the family, business, 
industry, and the community, including being active partners in the learning/teaching process. 
Comment on the effectiveness of involving parents of non-English speaking, special needs and 
online students. 
Findings Supporting Evidence 

Presently, Encina is working on increasing regular parent 
involvement on our campus. We have a Community Liaison 
who operates the community family resource center, 
supports staff in connecting with parents to schedule home 
visits, conferences, phone banking opportunities. She 
assists in the organization of back to school night, open 
house, multicultural night and other community events. In 
addition, she supervises the parent liaison and parent 
volunteers. Lastly, she assists in engaging parents to serve 
on various district wide committees. 
Parent Connection is a parent run group that meets in the 
Community Family Resource Center monthly with support 
of the coordinator of Family and Community Partnerships, 
discuss issues and complete tasks that parents choose are 
important for their work at Encina. 
Many of our Parent Connection members, and other 
parents, volunteer on campus on a daily basis.  When 

Community Liaison (Heddy – 
Job Description/Single site 
plan [not approved yet]) 
-Parent Connection meet every 
month (sign in sheet, meeting 
minutes) 
-Parents volunteering on 
campus (list of background 
check parents, parent 
volunteer sign-in sheet) 
-Booster club (meeting 
minutes) 
Regular communication 
(emails between teachers and 
parents, record of contacts 
with parents on log) 
-Home Visits (Copy of 
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volunteering, parents spend their time as campus monitors, 
greeting campus visitors at the front door, manning the 
Parent table, supporting in the library, behavior 
management in classrooms and supervision, lunch time 
activities, contacting other parents to help other parents to 
be informed about missing assignments, upcoming 
projects, etc., inputting data, filing, making copies, listening 
to students practice reading, and organizing college 
materials and the getting the college and career lab ready. 
Our Booster Club has been a cornerstone at Encina for the 
past 14 years. Providing hands on work on the campus and 
financial support, Booster Club keeps our athletics, clubs 
and many other extra curricular activities afloat.  
Our teachers have regular communication with families via 
phone calls and emails. 
A group of teachers have been participating in the Home 
Visit Project which is when a pair of teachers go to homes 
of our students to meet families in their homes and have a 
conversation to get to know the family and talk about hopes 
and dreams for their children. 
The Family Liaison has make deep connections through 
the community and has recruited 27 volunteers. She is able 
to do this through her proven history as an active parent 
and leads by example on campus. Going beyond recruiting 
parents, she cares for the volunteers when they arrive on 
campus and shepherds families to locations on campus to 
work with students and staff.  
During the conferences, there was a common format that 
was followed. The teachers went through the “Advocacy 
Goal Setting Form” with the student and their 
parent/guardians, and answered the following prompts: I 
am doing well in…, My evidence I am doing well is…, I am 
struggling in…, I know because…, My goal is… Then the 
parents/guardians made a goal for their child.  In addition, 
there was a communication plan that was formulated using 
the “Communication Plan” template.  Furthermore, some 
teachers showed parents how to access their child’s 
grades via Q connect (our school’s online grade book), and 
explained what A-G requirements are and if their child is A-
G ready. 
 
 

reflection sheet from home 
visits filled out by teachers) 
-Parent Liaison (Pat Hale – Job 
Description ) 
-Parent conferences through 
Advocacy (conference logs) 
-Computers for parents to use 
in lobby to check grades via Q 
Connect 
-Language line for 
communication with non-
English speaking families 
-Coordinator of family and 
community partnerships (Roth 
– Job Description, single site 
plan) 
-‐community	  family	  resource	   

 
 
Use of Community Resources 
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Indicator: The school uses business, industry, and community resources to support students, such 
as professional services, business partnerships, guest speakers, job fairs, field trips to local 
employers, and evaluation of student projects and classroom presentations. 
Prompt: How effective is the school use of community resources to support students? 
Findings Supporting Evidence 

Point West Rotary and Arden Arcade Rotary continue to prove 
themselves as committed partners. Both groups have gone to 
lengths to support our athletics programs, student government 
and other extra curricular activities.  
Working closely with Point West Rotary, Encina has  revamped 
their approach to the annual Rotary Speech Contest. This year, 
Rotarians have partnered with the English Department to hold 
multiple workshops to develop writing, thinking and speaking 
skills. These opportunities will not only lead to increased 
performance during the contest, but, more importantly, the long 
lasting impact will be the collaboration with business leaders 
and several community college professors. 
 
 
Kevin Bracy, the Nation’s top ranked motivational speaker for 
high school students, worked with students over two days, 
holding five different talks with students, each focused on the 
audiences needs, as well as a family night that drew 166 
attendees. Kevin will continue his work with Encina by forming a 
club. 
 
 
Partnering with A Community for Peace (ACFP), Encina is 
beginning to build a clothes closet and a food bank. To address 
the violence in our community, ACFP has chosen Encina to 
pilot their Peace Warrior Project (PWP). The PWP is a 
mentoring program that empowers students to make nonviolent 
choices when dealing with day to day life. A companion piece to 
that are the social services that ACFP offers to parents as they 
identify needs. Domestic Violence interventions, counseling, 
and drug/alcohol counseling are a few of the things that will be 
provided.  
 
 
In the spring of 2014, the school is partnering with Fathers and 
Familes to hold a celebrity basketball game and dinner for the 
community. The event will also include workshops and a long 
list of vendors will be present to connect with families.   

• PWR Speech contest 
workshop documents 
and emails (Barry) 

• Kevin Bracy info---
sign-in sheets from 
dinner; assembly 
schedule and fliers 
(Barry, Lori) 

• ACFP - Peace 
Warrior Project 
brochure; MOU (Barry) 

• Fathers and Families 
- MOU (Barry) 

Parent/Community and Student Achievement 
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Indicator: The school ensures that the parents and school community understand student 
achievement of the academic standards/schoolwide learner outcomes through the 
curricular/co-curricular program. 
Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that parents 
and school community understand student achievement of the academic standards/schoolwide 
learner outcomes through the curricular/co-curricular program. 
Findings Supporting Evidence 

Through	  Advocacy,	  we	  are	  implementing	  the	  elementary	  model	  of	  parent	  
teacher	  conferences.	  So	  far,	  we	  have	  held	  ____	  parent	  teacher	  conferences.	  
During	  the	  conferences,	  there	  was	  a	  common	  format	  that	  was	  followed.	  The	  
teachers	  went	  through	  the	  “Advocacy	  Goal	  Setting	  Form”	  with	  the	  student	  
and	  their	  parent/guardians,	  and	  answered	  the	  following	  prompts:	  I	  am	  doing	  
well	  in…,	  My	  evidence	  I	  am	  doing	  well	  is…,	  I	  am	  struggling	  in…,	  I	  know	  
because…,	  My	  goal	  is…	  Then	  the	  parents/guardians	  made	  a	  goal	  for	  their	  
child.	  	  In	  addition,	  there	  was	  a	  communication	  plan	  that	  was	  formulated	  using	  
the	  “Communication	  Plan”	  template.	  	  Furthermore,	  some	  teachers	  showed	  
parents	  how	  to	  access	  their	  child’s	  grades	  via	  Q	  connect	  (our	  school’s	  online	  
grade	  book),	  and	  explained	  what	  A-‐G	  requirements	  are	  and	  if	  their	  child	  is	  A-‐
G	  ready. 
 
 
The	  parent	  connection	  group	  is	  in	  the	  process	  of	  planning	  trainings	  for	  
parents	  in	  Naviance,	  college	  prep,	  and	  A-‐G	  Requirements. 
 
 

-Communication plan 
logs 
-Advocacy Goal 
Setting Form 
-Parent Connection 
Meeting minutes 
(Barry) 

 
 

Conclusions 
Prompt: Comment on the degree to which this criterion is being addressed. 

Findings 
Supporting 
Evidence 

 
 
Encina boasts a vastly diverse student population.  We are a 6-12 
institution serving a wide variety of cultures and learning needs.  Per our 
Design Plan, we are pursuing a wide variety of community resources.  We 
are in the early stages of addressing this prompt at a high level.  We are 
concluding our first year with a Community Family Coordinator acting as a 
center point for the wide variety of community resources (Rotary, Boosters, 
etc.)  Through Advocacy student conferences, we are reaching out to 
parents in levels unforeseen to our site’s recent history.  This too is in its 
first year of adoption.  There has historically been a wide variety of 

Community 
Family 
Coordinator 
 
 
Advocacy 
Leadership 
Team 
 
 
Principal 
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resources available to Encina, we are beginning to systematically and 
intentionally address these through our principal and teacher-leaders. 
Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings 
Supporting 
Evidence 

Due to external circumstance, many Encina students have needs for materials, 
personal support and community support to create career and college readiness. 
 This criterion is essential for our students’ success.  The Design Plan and 
School Leadership Team have identified this as a need in conjunction with SWIS 
Data and Gallup Poll responses and has created leadership to specifically 
address these needs. 

SWIS Data 
Gallup Poll 

 
E2.    School Culture and Student Support Criterion 
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is 
characterized by trust, professionalism, high expectations for all students, and a focus on continuous 
school improvement. 
Indicators with Prompts 

Safe, Clean, and Orderly Environment 
Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, 
clean, and orderly place that nurtures learning, including internet safety. 
Prompt: Comment on the effectiveness of a) the existing policies and use of resources to ensure a 
safe, clean, and orderly place that nurtures learning, and b) all aspects of the school with respect 
to safety regulations including effective operating procedures for internet safety. 
Findings Supporting Evidence 

1.      A school-wide adopted 
behavior matrix that the students 
easily remember: (BARKS) 
Bulldogs are Responsible, 
Respectful, Kind, and Safe. 
2.      On campus monitoring 
during structured and 
unstructured times 
3.      Lunch time inter-mural 
activities to keep students active 
and engaged 
4.      Proactive interventions 
addressing gang involvement 
5.	  Community	  service	  projects	  
through	  several	  school	  groups	  to	  
help	  beautify	  the	  school 

1. BARKS posters in most classrooms, BARKS 
expectations listed in main areas, BARKS chant 
repeated at Advocacy announcements, BARKS days 
with mini lessons 
2. Admin roving, parent volunteer monitors, video 
cameras in hallways and other areas on the campus, 
Safe Schools police officers on campus daily. 
3.  The staff has Work-Out Wednesdays and students 
are encouraged to participate in new and fun physical 
activities and opportunities to experience new foods.  
4. Gang violence groups under S3.  We have a gang 
specialist on campus two days a week.  They have 
groups with gang identified youth and youth who are at 
risk of joining a gang once a week. Our campus 
monitors are asked to keep an eye and ear out for any 
“gang related clothing, comments or signs”.  If they 
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suspect someone may be gang affiliated they will share 
the student’s name with our Gang Specialist for 
counseling.   We also have gang specialist staff on call, 
as needed. 
5.	  Advocacy	  classes	  cleaning	  the	  campus,	  a	  grant	  for	  creating	  a	  
garden	  (	  which	  will	  be	  built	  in	  January)	  utilizing	  a	  planting	  plan	  
from	  a	  UCDavis	  Master	  Gardener,	  athletic	  teams	  cleaning	  the	  
campus	  and	  sports	  fields.	  	  The	  ASB	  students	  painting	  “bulldog	  
paws”	  on	  the	  walkways	  throughout	  the	  school	  with	  our	  school	  
expectations	  (safe,	  respectful,	  responsible) 

High Expectations/Concern for Students 
Indicator: The school demonstrates caring, concern, and high expectations for students in an 
environment that honors individual differences and is conducive to learning. 
Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring, 
concern, and high expectations for students in an environment that honors individual differences 
and is conducive to learning. 
Findings Supporting Evidence 

1.      Encina has 2 full-time Behaviorists that 
work with tier-1 and tier-2 students. 
2.      S3 Grant supports Peer Mentoring, 
Restorative Training, Boys to Men group, 
Gang prevention group and Women’s 
group 
3.      Advocacy is a full period class meeting 
every day (excluding minimum days) for all 
students in all grades. 
4.      School-wide adopted behavior 
philosophy based on our mascot, Grit. 
BARKS stands for “Bulldogs are 
Responsible, Respectful, Kind, and Safe” 
verbally indicating the behavior 
expectations of the students. 
5.      School-wide positive behavior incentive 
program, a token economy with “BARKS 
Bucks” and a “BARKS Store” with items for 
purchase 
6.      Multicultural night 
7.      Staff participated in intensive training 
called Critical Friends Group sponsored by 
SFACCESS, addressing discrimination and 
culture in our classrooms as well as 
another training called diaLogos 
8.      The school has a fully-functional 

token economy of “BARKS Bucks”, BARKS 
Store, School BBQ exemplifying good grades 
and positive behavior 
9. a living room environment with sofa and 
plants creating a homey feel for parents who 
are visiting 
10. A thru G college requirements, Advocacy 
lessons on college and future planning, 
regular field trips to local campuses, 
(Freddie’s group that signed up for a lot of 
scholarships) 
11. PBIS “PAWSitive Notes” to staff and 
students that are later posted on an office 
bulletin board for all to see, Advocacy led 
community service projects and fundraising 
opportunities for Pennies for Patients and 
Kids Can. 
12.	  Fall	  Carnival,	  Empty	  Bowls 
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Positive Behavior Intervention System 
(PBIS) called BARKS, utilizing a member 
from each department on campus 
9.      There is a greeting table at the front 
office, staffed by parent volunteers to 
answer basic questions, hand out 
information and handbooks 
10.  Encina has high expectations for all 
their students, giving all students the 
opportunity to learn about college options, 
scholarships, and the necessary tools to 
get there. 
11.  Staff and Students model positive 
behavior and kindness toward one another 
as well as helping the community and 
others. 
Community	  events	  for	  all	  ages,	  created	  by	  the	  
staff	  and	  students	  of	  Encina 

Atmosphere of Trust, Respect and Professionalism 
Indicator: The school has an atmosphere of trust, respect, and professionalism. 
Prompt: To what degree is there evidence of an atmosphere of trust, respect, and professionalism? 
Findings Supporting Evidence 

Staff and students have created and implemented both staff 
and student handbooks that are given to all staff and students 
upon arrival at Encina to help support a clear set of 
expectations for all students. 
Staff and students have developed a BARKS Team with 
BARKS lessons, special training days, and positive incentives 
that supports a positive school environment for all staff and 
students.  BARKS is a Tier 1 PBIS intervention and team that 
support all students throughout the school in a positive, 
nurturing way. 
Staff, community and students are part of a team that is 
redesigning our school campus and updating technology and 
our campus buildings. 
Staff and students have worked together to create a Single 
School culture that incorporates the use of scripts to explain 
policies to staff and students for increased student success and 
staff satisfaction. 
Staff and students work together to support students 
academically, socially and emotionally.   
 
 

Student handbook( in 
multiple languages) 
Staff handbook 
Online copy of the 
handbook on the Encina 
website 
Advocacy classes for all 
students daily 
BARKS Team roster 
BARKS posters 
BARKS bulletin board 
BARKS days 
BARKS lesson plans 
BARKS support class 
BARKS store 
BARKS videos 
BARKS BBQ 
BARKS Pawsitive notes 
Advocacy classes for all 
students 
Measure N Team 
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Measure N plans 
Recent updates of wiring 
throughout the campus 
Advocacy class for every 
student. 
Scripts posted in all 
classrooms 
Rules and expectations 
listed in the staff and 
student handbooks. 
Daily Bulldog update that 
lists all important 
information and dates 
Advocacy classes for all 
students 
Monthly staff meetings 
Bimonthly department 
chair meetings 
Bimonthly Advocacy Team 
meetings 
Bimonthly BARKS Team 
meetings 
Weekly Site Leadership 
meetings 
Critical Friends Training 
available for all staff 
Dialogos 
CCSS trainings for staff 
and department chairs, 
BTSA 
Coach of Coaches 
Parent Teacher 
Conferences 
Advocacy Classes for all 
students 
S3 grant 
PBIS Team/Behaviorists 
Assets 
Bridges 
Tutoring 
Advanced Path Academy 
Healthy Kids Support staff 
Student study team 
Family Resource Center 
Counseling Intern 
White House Counseling 
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Healthy Kids Grant 
Yoga Class 
Athletic activities at lunch 
Sports teams 
Weekly staff healthy 
lunches in the healthy kids 
room 
 
 

Conclusions 
Prompt: Comment on the degree to which this criterion is being addressed. 
Findings Supporting Evidence 

Encina has taken on extensive efforts to transform the environment on 
our campus both for adults and students.  We are continuing our 
efforts to foster a safe, responsible, respectful and kind environment. 
 
 
Our evidence indicates a staff willing to undergo extensive professional 
development to reflect both professionally and personally.  Our Critical 
Friends Group training, Dialogos Art of Thinking Together, and 
Learning Focused Conversations development has transformed our 
professional community into one of growing collegial respect and 
accountability.  
 
 
Our BARKS program and De-Escalation Training has fostered better 
rapport with students centered around positive interactions.  SIOP 
Training has fostered a culture of focus around student learning and 
performance based on assessment of student learning. 
 
 
 

 
 
 
 
 
CFG Artifacts 
AoTT Artifacts 
Learning Focused 
Conversations 
Evidence 
 
 
 
 
 
BARKS Training 
De-Escalation 
Training 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 

 
 
Safety is essential for our students to increase their reading levels, 
access their grit, and become career and college ready.  This 
criterion represents an essential part of our school’s work: to create 
an environment in which students can learn and access their 
cognitive capacities of engagement per Maslow’s Hierarchy of 

Gallup Poll 
 
 
Test Scores 
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Needs.  We are making efforts to increase safety and cleanliness 
on campus.  As safety increases, student test scores and 
graduation rates will ideally increase as an indicator for success. 
 Student data via the Gallup Poll and test scores has indicated the 
repercussions of the opposite effect: a negative environment’s 
effect on learning indicators. 
 
 
 

 
 
 
 
 
 

 
 
E3 & E4.       School Culture and Student Support Criteria 
All students receive appropriate support along with an individualized learning plan to help ensure 
academic and college- and career-readiness success. 
Students have access to a system of personal support services, activities, and opportunities at the school 
and with business, industry, and the community. 
Indicators with Prompts 

Adequate Personalized Support 
Indicator: The school has available adequate services, including referral services, to support 
students in such areas as health, career, and personal counseling and academic assistance, 
including an individualized learning plan.  
Prompt: Evaluate the availability and the adequacy of services, including referral services, to 
support students in such areas as health, career, and personal counseling and academic 
assistance, including an individualized learning plan. 
Findings Supporting Evidence 

Our school has counselors on site. Counselors make referrals for 
mental health, CPS, food banks, clothing closets, shelters, 
outside counseling agencies. Counselors make referrals to adult 
education, home and hospital, Advanced Path.  Counselors make 
referrals for tutoring. We have online resource information on the 
Encina Website. We have a student education site through 
Q/Zangle for students and parents to have access to academics 
24 hours a day.  We have the computer program Naviance for 
individualized education planning for all students. 
Teachers at our site make referrals to CPS, onsite counselors, 
tutoring, family resource center, SPED. All teachers can hold all 
teacher conferences. All teacher contact info is available to 
students and families on the school website. 
Our site has behaviorists on site. They have a 1st period class for 
referred students to support academic success. Behaviorists 
make outside referrals to CPS, and referrals for all teacher 
conferences. Behaviorists information on school website. 

Referrals to mental 
health 
Referrals to food banks 
Referrals to clothing 
closets 
Referrals to shelters 
Referral to adult 
education 
Referrals to Advanced 
Path 
Referrals to CPS 
Referrals to outside 
therapy/counseling 
agencies 
Tutors 
Website 
Q 
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Our site has traveling nurses who make CPS referrals, medical 
referrals, mental health referrals and offer information on our 
website. 

Referral to onsite 
Counselors 
Referral to family 
resource center 
Referrals to SPED 
ATC-all teacher 
conferences 
1st period class-PBIS 
Medical Referrals 
 
 

 
 

Direct Connections 
Indicator: The school demonstrates direct connections between academic standards, college- and 
career-readiness standards, and schoolwide learner outcomes, and the allocation of resources to 
student support services, such as counseling/advisory services, articulation services, and 
psychological and health services, or referral services. 
Prompt: Evaluate the ways that there are direct connections between academic standards, college- 
and career-readiness standards, and schoolwide learner outcomes and the allocation of resources 
to student support services, such as counseling/advisory services, articulation services, and 
psychological and health services, or referral services. 
Findings Supporting Evidence 

The counselors on our site review student successes as 
well as areas of student improvement regarding graduation 
rates, transcript reviews, A-G reviews, DFI reviews and 
attendance reviews. 
DFI review is all students get quarter progress reports. Any 
student who receives 3 or more D, F, I (Incomplete) grades 
are met with in regards to academic improvement. 
A-G review is for all high school students. All students take 
courses that meet university/colleges requirements for 
applying. If a student passes any of these selected courses 
with a grade of C or better it meets the universities 
standards for application. Students are review each 
semester after grades are reported. Students either 
progress on A-G standards or remediate a course if they did 
not earn a grade of C or better. 
Attendance reviews are done when student have a 
scheduled All teacher conference, SST, Outside agency 
meeting, Attendance Improvement meeting. Students with 
The advocacy teachers measure academic standards and 
ensure student success by arranging parent teacher 
conferences and reviewing student transcripts and 

Counseling,- Graduation 
rates, transcript review, DFI 
review, graduation review, A-
G review, attendance reviews. 
Advocacy- Parent teacher 
conferences, transcript 
review, attendance reviews. 
Psychologist- Mental health 
assessments 
Nurse-  
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attendance.  
Likewise	  the	  Psychologist	  provides	  mental	  health	  assessments	  
and	  referrals.	   

Strategies Used for Student Growth/Development 
Indicator: Strategies are used by the school leadership and staff to develop personalized 
approaches to learning and alternative instructional options which allow access to and progress in 
the rigorous standards-based curriculum. Examples of strategies include: level of teacher 
involvement with all students, a curriculum that promotes inclusion, processes for regular review of 
student and schoolwide profiles, and processes and procedures for interventions that address 
retention and redirection. 
Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and 
staff to develop personalized approaches to learning and alternative instructional options which 
allow access to and progress in the rigorous standards-based curriculum. 
 
Findings Supporting Evidence 

All students have an Advocacy class and teacher. 
They have Advocacy folders. Teachers follow these 
students through multiple years of education. 
Advocacy teachers have a higher level of 
involvement with Advocacy students such as: 
communication to all teachers, parents, and support 
staff.   The Advocacy period is a one period a day 
academic class with smaller class size to allow 
individualized attention for our diverse learners. 
 Advocacy teachers meet with families to develop 
individualized goals for each learner.  Once with an 
Advocacy teacher, a student will keep the same 
teacher for a period of several years during their time 
at Encina. 
 We have a special education 
department/program and offers special education 
inclusion.  Our special education staff holds 
Individualized Education Plan meetings for students 
and consults with teachers to customize lessons and 
outcome for different learners.  Further, on-site aids 
directed by our English Learner Specialist support our 
English Language Learners in their academic 
classes. 
 All learners are included in an inclusion-based 
model that avoids academic tracking and imbalanced 
resource allocation for learners. Our Encina Design 
Plan advocates a model of inclusion for all students 
with abundant supports through counseling, school 

Advocacy Folders (evidence), 
Advocacy and the level of teacher 
involvement, Special Education 
Inclusion,  Review: Advocacy Class, 
Parent/Teacher conferences, 
Counselors, IEP meetings. 
Rotary, PRO, SCIP,MO 
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community and Advocacy to meet individual learner 
needs. 
	  To	  give	  community	  support,	  our	  students	  participate	  with	  
groups	  such	  as	  Rotary	  club	  to	  participate	  in	  community	  
events	  and	  academic	  events.	  People	  Reaching	  Out,	  Sheriff	  
Community	  Intervention	  Program	  and	  Mission	  Oaks	  
provide	  opportunities	  for	  individualized	  student	  support	  
and	  student	  engagement	  in	  community. 
Each	  Encina	  Physical	  Education	  student	  utilizes	  a	  GRIT	  Plan	  
for	  each	  unit.	  	  The	  students	  have	  the	  ability	  to	  select	  from	  
a	  list	  of	  sports/activities.	  	  They	  must	  then	  complete	  a	  GRIT	  
plan	  that	  helps	  them	  keep	  track	  of	  their	  learning	  and	  
growth.	  	  They	  select	  a	  standards-‐based	  goal	  to	  work	  
toward	  during	  the	  unit.	  	  A	  relationship	  focus	  is	  selected,	  as	  
well	  as	  an	  inconvenience	  that	  may	  hinder	  them	  from	  
attaining	  the	  selected	  goal.	  	  The	  students	  then	  select	  tasks	  
from	  a	  list	  that	  they	  will	  perform	  that	  will	  ultimately	  help	  
them	  attain	  their	  goal.	  	  At	  the	  end	  of	  the	  unit,	  students	  
participate	  in	  a	  GRIT	  reflection	  which	  allows	  students	  to	  
reflect	  on	  their	  learning.	  	  Prompts	  ask	  if	  students	  achieved	  
goals,	  worked	  on	  relationships	  and	  tasks,	  and	  overcame	  
inconveniences	  during	  the	  unit. 

 

Support Services and Learning 
Indicator: The school leadership and staff ensure that the support services and related activities 
have a direct relationship to student involvement in learning, e.g., within and outside the 
classroom, for all students, including the EL, GATE, special education, and other programs. 
Prompt: Evaluate the extent to which the school leadership and staff ensure that the support 
services and related activities have a direct relationship to student involvement in learning, e.g., 
within and outside the classroom. Evaluate the processes that are used to identify under-
performing or struggling students and the interventions to address these identified student learning 
needs. 
Findings Supporting Evidence 

IEP meetings are available on our site. 
Teachers use buddy rooms for support 
with students who need time for insight 
and thoughts into how they can change 
their behavior/attitude in the class 
environment. 
Our site has the PBIS program and 
behaviorists. This program is a school 
wide program promoting positive 

Interventions	  R&R:	  (Redirection)	  IEP	  Meetings,	  Buddy	  
rooms,	  PBIS/Behaviorists,	  Online	  credit	  recovery	  
(redirection);	  (Retention)	  5th	  Year	  for	  SPED	  and	  EL,	  
APA,	  Grad	  Point,	  ASSETs,	  BRIDGES,	  Credit	  Recovery,	  
GRIT	  Center/Tutoring. 
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behavior. 
Our site offers online credit recovery 
programs for High School students to re-
take a failed course to obtain the credits 
they need for graduation. 
Our site offers 5th years of education for 
students who meet criteria in our EL 
programs and SPED programs. 
We offer direct access to Advanced Path 
for high school years and 5th years. 
Our site offers Gradpoint-credit recovery 
program. 
Our site offers ASSETS after school 
program and credit recovery program. 
Our site offers BRIDGES after school 
program. 
Our site has a GRIT center for academic 
support/tutoring. 
 
 
Additional Online Instruction Prompt: Evaluate the extent to which the support services and related 
activities have a direct relationship to student involvement in learning with respect to equity of 
access, availability of computers and internet. 

 
Equal Access to Curriculum and Support 
Indicator: All students have access to a challenging, relevant, and coherent curriculum. Schools 
regularly examine the demographics and distribution of students throughout the class offerings 
(e.g., master class schedule and class enrollments) and the types of alternative schedules 
available for repeat or accelerated classes (e.g., summer, class periods beyond the traditional 
school day). 
Prompt: What have you learned about the accessibility of a challenging, relevant, and coherent 
curriculum? What have you learned from examining the demographics and distribution of students 
throughout the class offerings (e.g., master class schedule and class enrollments)? Evaluate the 
impact of the types of alternative schedules available for repeat or accelerated classes (e.g., 
summer, class periods beyond the traditional school day) on student achievement. 
 
Findings Supporting Evidence 

Encina is in process of implementing different curriculum to support 
our diverse student needs.  Our administrative, counseling, teaching 
and support staff examine students’ diverse needs to provide best 
offerings for classes with relevant curriculum. 
We offer extended day options to students. We offer a Zero period. 
We offer Gradpoint which is an afterschool credit recovery program. 

Examining 
Demographics: 
·         Zero Period 
·         GRAD point 
·         ASSETs Credit 
Recovery 
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We offer ASSETS which is also an after school course for credit 
recovery. The San Juan Unified School District offers summer school 
courses. Students are also allowed to attend a local independent 
study summer school program to earn credits or recover credits 
toward graduation. 
The master schedule is reviewed and edited to meet the needs of the 
student and staff population. If classes are too impacted and new 
staff is hired, the master schedule is revised. If classes are not being 
utilized then classes can be removed and the master schedule is 
edited as needed. 
Our site offers trainings on curriculum and special programs before 
the school year starts for staff and students. 
Our site offers Advanced Placement courses. 
Balanced Math: workshop that several math teachers attend to use 
common core standards for the process of making curriculum that 
aligns vertically across grade levels. It is a comprehensive approach 
to learning math. Assessments are changing and students are taking 
their skill knowledge and applying it to real world scenarios. The 
curriculum meets all the needs of the students. 
All Social Science and 6-8th grade English teachers follow an 
approach to reading called Reciprocal Teaching. 
Selected students in our English Language program are offered the 
EDGE program once they have successfully completed EL level 1, 2 
and or 3, and are being prepared to transition into English 1, 2 , 3 or 
4.  
 
 

·         Summer School 
·         Adding 
Classes/Hiring FTE 
Curriculum 
·         Curriculum 
training and 
implementation. 
·         ERWC 
·         Reciprocal 
Teaching 
·         Balanced Math 
·         EDGE 
·         AP Physics 
·         AP Literature 
·         Honors English 
10/11 

Co-Curricular Activities 
Indicator: School leadership and staff link curricular and co-curricular activities to the academic 
standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 
Prompt: Evaluate the extent of the availability and link of curricular and co-curricular activities for all 
students to the academic standards, the college- and career-readiness standards, and the 
schoolwide learner outcomes. How effective are these efforts? 
Findings Supporting Evidence 

Co-curricular activities connect Encina students to college readiness 
and address the school-wide learner outcome to foster grit and an 
attitude for success in the face of difficulty.  Some of our Athletics 
programs provide tutoring, mentorship and foster student involvement in 
the classroom.  Each year a few students receive an athletic offering 
from an area college.  Activities such as the Rotary Speech Contest and 
the Rotary Young Leadership Academy give students networking 
opportunities to draw out their college readiness.  The on-site 
Leadership and Government activities create leadership opportunities 

Athletic program 
grade check 
progress forms 
 
 
RYLA list 
 
 
Speech contest list 
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and promote responsibility in students.  This is an area still growing in 
effectiveness with room for improvement in the coming years. 

 
 
Student 
Leadership Roster 
 
 
Student 
Government 
Roster 
 
 
 
 

 
 

Student Involvement in Curricular/Co-Curricular Activities 
Indicator: The school has an effective process for regularly evaluating the level of student 
involvement in curricular/co-curricular activities and student use of support services. 
Prompt: Evaluate the effectiveness of the school process for regularly evaluating the level of 
student involvement in curricular/co-curricular activities and student use of support services. 
 
 
Findings Supporting Evidence 

We offer 20+ clubs on campus.  Our school is involved in community 
service projects with Point West Rotary and participated in a school wide 
community service project for the KCRA Kids Canned Can Food Drive. In 
Advocacy, grade levels are taking students on college tours.  There have 
been field trips involving Student Leadership such as Interleague, CASL 
(California Association Student Leaders) workshops, and District Student 
Council. 

Club 
Constitutions 
Field trip packets 
Community 
Service 
Verifications 
Yearbook 

Student Perceptions 
Indicator:  The school is aware of the student view of student support services through such 
approaches as interviewing and dialoguing with student representatives of the school population. 
Prompt:  Comment on the student view about the effectiveness of student support services after 
interviewing and dialoguing with student representatives of the school population. 
 
Findings Supporting Evidence 

Findings: We are needing to interview our students 
in this criteria. 
Students were interviewed by SF-Cess school 
consultant 

-          interview notes 
-          senate meetings are regularly 
scheduled.  
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Student Senate representative are identified 
     Next steps to interview them for these purposes 
 
 
 
 

 

Conclusions 
Prompt:  Comment on the degree to which this criterion is being addressed. 
 
Findings Supporting Evidence 

  The criterion is being addressed at a very high level.  Student 
support is provided for all students in every grade level.  Each 
student has an Advocacy Class that addresses their individual 
education plans and makes sure that all students are focused on 
graduating with their A thru G requirements met.  We also provide 
more specialized support through our S3 grant support staff and our 
School Wide Behavior Specialists.  We also have individual 
counselors for students who need the mental health support. 
 
 

Graduation Rates 
Advocacy Classes 
Student Senate 
Professional 
development for staff 
in all academic areas 
Consistent 
collaboration in all 
departments 
Professional preps 
for all teaching staff 
 
 
 

 
Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 
 

Findings 
Supporting 
Evidence 

This criterion is essential for the school’s ability to address the needs of our 
students.  The Design Plan identified and called for the need for individualized 
support for all students.  This was captured as an “AVID for all” type model 
through Advocacy.  Each student has a teacher charged with creating an 
individual relationship to ensure their career and college readiness.  We are 
building our internal capacity to meet the vision of Advocacy given in Design. 
 Our extra-curricular activities are being coordinated in novel ways through our 
Community Family Coordinator, VP of Extra Curriculars and Student 
Government Instructor.  They are still in a beginning level of development. 
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Chapter V:  Schoolwide Action Plan 

A. Single Plan for Student Achievement. 
B. State any additional specific strategies to be used by staff within each subject area/support 

program to support sections of the schoolwide action plan. 
C. Describe the school’s follow-up process, ensuring an ongoing improvement process. 
Formal action plans from each Home Group are not necessary; the critical emphasis is the consensus and 
commitment from all stakeholders to implementing the various sections of the schoolwide action plan. 

 
A. How Encina Developed the Action Plan 

Over 8 months, between November 2012 and June 2013, the SLT reviewed data from a variety of 
sources. The more traditional data showed the same trends of poor academic performance on high stakes 
accountability testing. Review of STAR, CAHSEE, and CELDT data continues to show that our 
students do not possess the necessary skills and/or motivation to increase proficiency numbers.  
 
Additionally, and despite the low numbers overall, a persistent achievement gap remains between white 
students and students of color. In addition to the high stakes accountability data, Encina teachers have 
been using the district's MAP assessment (NWEA) and locally developed benchmark assessments as 
shorter cycle data points. Combined, all assessment data supports the assertion that Encina continues to 
be a chronically underperforming school. Additionally, as a staff, we have also used the SFCESS 
moderated Equity Based-Data Based Inquiry lens to examine Encina's student achievement and 
discipline data. This data, along with the district's universal screening data, indicates that there is a 
socio-emotional crisis at Encina. Coupled with high poverty, high mobility, and with 30%-60% of our 
students designated as homeless, one can easily understand the urgency with which Encina's SLT is 
pushing the implementation of our Action Plan. 
 
Review of traditional student achievement data does not reveal any new trends. Working within the 
conditions we can control, the drill down on student achievement data demonstrates, as with all schools 
in similar positions, that there is a breakdown in effectively ensuring students are learning what we want 
them to learn. In most cases, high stakes accountability models will point to teachers being ineffective as 
the primary reason for a lack of student success. However, this cycle of blame cannot be broken without 
the recognition that increased expectations for student learning must be accompanied with the 
companion opportunities to support the development of teacher, and subsequently student capacity. Our 
data also clearly shows that there are socio-emotional factors that inhibit the full focus of our students 
(Mani, Mullainathan, Shafir, & Zhao, 2013). Recognizing an engaging classroom is essential to 
learning, we must also acknowledge the incredible challenges our students face outside the classroom. 
 
At Encina, there is no lack of understanding by our staff of the gaps in learning, and our responsibility to 
improve our effectiveness in the classroom. Reflection on our training and needs during the 2012-13 
school year, has identified non-instructional time as the most essential need and means toward 
improving teaching and learning; building positive, success oriented relationships with students; and 
fostering a positive school culture (approximately 20% of our teachers provided feedback to the SLT 
that lack of time was a top concern for them when considering their future at Encina, while nearly all of 
them identified “lack of time” as one of their major concerns). Our teachers enthusiastically seek to 
meaningfully implement the tremendous amount of training they have received this year, while 
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simultaneously building and sustaining meaningful, personal, student relationships. Increased non-
instructional time would uniquely activate the potential for success within our exceptionally trained 
staff. As we know from studying Finland’s decades of success both in education and in combating issues 
of poverty, increased non-instructional time is one of the single greatest means of increasing student 
learning (Sahlberg, 2011). Research indicates that teachers can radically improve student outcomes by 
engaging in the development of a problem of practice, observing students with other teachers, and 
reflecting on those observations jointly (City, Elmore, Fiarman, & Teitel, 2009). 
The staff identified that the most critical issues facing our school are two-fold: 
 

1. Ensuring that every hour of instruction is driven with intention in ensuring ALL students 
master daily learning objectives that match the content and rigor of the appropriate standards. 
The research-based practices are not new. Encina teachers have had, and continue to engage 
with high quality professional development around their instructional practice. Overall, the 
school will build on 2012-2013 training (SIOP) and 2013-2014 training (ATI, CSU Math, 
Balanced Math, Reciprocal Teaching) and we will hold each other accountable (as critical 
friends) to ensure ALL students master the appropriate concepts in highly engaging 
classrooms. The primary barrier to implementation is having a sufficient amount of non-
instructional time to intentionally plan classroom curriculum and instruction, identify areas of 
need through analysis of daily and ongoing formative checks for understanding, collaboration 
with colleagues on best practices and the implementation of professional development, and 
the development of both student and family relationships through direct contact, home visits, 
and other trust development activities.  

2. Ensure that every student knows they are valued and cared for in a safe, respectful, and 
equitable learning setting. The barriers to ensuring this level of student care are having 
sufficient resources to adequately address the high level of socio-emotional need in our 
school. This includes being able to maintain a sufficient counseling staff, district sponsored 
behaviorists, a vibrant Community and Family Resource Center (CFRC), and maintaining a 
robust Safe and Secure Schools (S3) program. We will continue to build on the success of 
PBIS and continue to provide counseling, mentoring, leadership, and extra-curricular 
resources for ALL Encina students. Further, we will, through the Encina Action Plan for 
Family Engagement and Partnerships, increase access for Encina families to every level of 
our school. Finally, we will embark on intentionally modeling and teaching our students 
about GRIT.  

 
The Encina Action Plan is ambitious and multi-dimensional. It was born out of long and sometimes 
difficult discussions by the staff. These conversations took place in both Home Group meetings and in 
whole school staff meetings/discussions. It simultaneously attacks gaps in curriculum, instruction and 
assessment, coordinated school services, and family engagement. The details are as follows: 
 
B. The Encina Action Plan: 
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GOAL: CURRICULUM AND INSTRUCTION: Improve student achievement through 
high quality, effective, research based instructional practice 
 
Tasks Person(s

) 
Respons
ible 

Prof. 
Development/ 
Resources 

Measure/Indicators/ 
Evidence 

Timelin
e 

Reportin
g 

Curriculum 
Maps 
 
 
 
 

Departm
ent chair 

All 
Teachers 

Departm
ent 
supervis
or 

ATI 

Ongoing SIOP PD 

Instructional 
coaches 

Binders 

Completed curriculum 
map, revisions, in 
department chair 
binder 
 
 
Teacher reflection at 
end of each unit in 
department chair 
binder 
 
 
Curriculum map 
review by department ; 
department meeting 
agenda 

Function
al Draft 
for Year: 
 August 
15, 2013 

End of 
Unit 
Revision
: 
Ongoing 

Semester 
Revision
s: 
Decemb
er, June 

Departm
ent 
review: 
January, 
August 

Departme
nt Chair, 
departme
nt 
superviso
r 

Monthly 
report to 
SLT 
during 
SLT/DC 
meeting  

Common 
Unit 
Assessments 
(e.g. 
Benchmarks) 
 
 
 
 
 

Departm
ent chair 

All 
Teachers 

Departm
ent 
supervis
or 

ATI 

Ongoing SIOP PD 

Instructional 
coaches 

Binders 

Completed 
assessments in 
department chair 
binder  

Classroom data 
analysis reflection in 
department chair 
binder 

Prior to 
start of 
Unit  

 
 

Departme
nt Chair, 
departme
nt 
superviso
r 

Monthly 
report to 
SLT 
during 
SLT/DC 
meeting 
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Common 
Content and 
Language 
Objective by 
Unit  

Departm
ent chair 

All 
Teachers 

Departm
ent 
supervis
or 

ATI 

Ongoing SIOP PD 

Instructional 
coaches 

Binders 

Completed C/L 
objectives in 
department chair 
binder 

Visible/students know 
during admin and peer 
classroom visits 

Review reflection 
included as part of unit 
data analysis  

Prior to 
start of 
Unit  

Revise 
after unit 
as 
required: 
Ongoing
/ 
Monthly 
checks 

Monthly 
report to 
SLT 
during 
SLT/DC 
meeting 

GOAL: CURRICULUM AND INSTRUCTION: Improve student achievement through 
high quality, effective, research based instructional practice 
Tasks Person(s

) 
Respons
ible 

Prof. 
Development/ 
Resources 

Measure/Indicators/ 
Evidence 

Timelin
e 

Reportin
g 

Ongoing 
daily checks 
for 
understandin
g (e.g. 
questioning, 
whiteboards, 
thumbs, fist 
of five, 
colored cups, 
etc.) 

All 
Teachers 

ATI 

Ongoing SIOP PD 

Instructional 
coaches 

Binders 

Observed during 
admin and peer 
 classroom visits 

Daily Departme
nt Chair, 
Departme
nt 
Superviso
r 

Monthly 
School-
wide 
snapshots 
reviewed 
at 
SLT/DC 
meetings 

Objective 
Based 
Formative 
Assessment  

 
 

Departm
ent chair 

All 
Teachers 

Departm
ent 
supervis
or 

ATI 

Ongoing SIOP PD 

Instructional 
coaches 

Binders 

Formative assessment 
for each objective in 
department chair 
binder 

Review reflection 
included as part of unit 
data analysis 

Daily/at 
end of 
each 
objective 

 
 
End of 
each unit 

Departme
nt Chair, 
Departme
nt 
superviso
r 

Review 
and 
Discuss 
at 
Departme
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nt 
Meetings 

In-class 
Student 
Level Data 
Analysis 

 
 

Departm
ent chair 

All 
Teachers 

Departm
ent 
supervis
or 

Student 

ATI 

Instructional 
Coaches 

Lesson Plan 
 
 
Sample data analysis 
worksheets 
 
 
 

2014 

 
 
After 
each unit 
test 

After 
each 
benchma
rk test 

Departme
nt Chair, 
departme
nt 
superviso
r 

Review 
and 
Discuss 
at 
Departme
nt 
Meetings 

Blue 
Dot/Bulldog 
days 

Departm
ent chair 
All 
Teachers 

Common 
observation tool 

Reflection in teacher 
binder 
 
 
 

Four 
observati
ons per 
month 

Departme
nt Chair 
& SLT 

 
 
English Language Arts 
 
Tasks Person(s) 

Responsible 
Prof. 
Development/ 
Resources 

Measure/Indicators/ 
Evidence 

Timeline Reporting 
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Writer’s 
Workshop 
Implementation 
 
 
 
 

Department 
Chair 
Department 
Supervisor 
 
 
English 
Teachers 
Grades 6-7 

District 
Trainings 
throughout 
year 
 
 
On-Site 
Coaching 
 
 

Teacher commitments 
 
 
Attendance log from 
trainings; training 
agendas 
 
 
Writer’s Workshop 
implementation 
through-out grade 6-7 
classes as observed by 
admin and peer 
classroom visits 
 
 
Middle school students 
will complete two 
published writing 
samples using the 
Writer’s Workshop 
method 
 
 
English Department / 
middle school will 
complete two 
departmental writing 
assessments. 
 
 
Departmental Analysis 
of Writing samples; 
analysis and reflection 
in department binder 

Throughout 
the 2013-14 
school year 
 
 
 
 
Throughout 
13-14 school 
year 
 
 
 
 
 
 
December 
20, 2013 
 
 
 
 
 
 
January 20, 
2014 
 
 
 
 
 
December, 
2013 
January, 
2014 

SLT 
 
 
Dept/ 
SLT 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
 
Dept/ 
SLT 
 
 

English Language Arts 
Tasks Person(s) 

Responsible 
Prof. 
Development/ 
Resources 

Measure/Indicators/ 
Evidence 

Timeline Reporting 
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Disciplinary 
Literacy 
Implementation 

Department 
Chair 
Department 
Supervisor 
 
 
English 
Teachers  
Grades 8-10 

District 
Trainings 
throughout 
year 
 
 
On-Site 
Coaching 

Teacher commitments 
 
 
Attendance log from 
trainings; training 
agendas 
 
 
 
DL Implementation 
through-out high 
school classes as 
observed by admin and 
peer classroom visits 
 
 
Students in DL classes 
will complete two 
writing samples based 
on expository text 
 
 
English teachers 
engaged in DL work, 
will complete two 
departmental lesson 
studies / writing 
assessments. 
 
 
Departmental Analysis 
of Writing samples; 
analysis and reflection 
in department binder 

March 1 
general 
commitment 
June 1 
commitment 
to specific 
initiative 
 
 
 
 
Throughout 
the 2013-14 
school year 
. 
 
 
 
December 
20, 2013  
 
 
 
 
January 20, 
2014 
 
 
 
 
 
December 
2013 
January 
2014 

SLT 
Dept/ 
SLT 
 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
Dept/ 
SLT 
 
 

English Language Arts 
Tasks Person(s) 

Responsible 
Prof. 
Development/ 
Resources 

Measure/Indicators/ 
Evidence 

Timeline Reporting 



127 
 

English Reading 
& Writing 
Curriculum 
Implementation 
(CSU) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Department 
Chair, 
Department 
Supervisor 
 
 
English 
Teachers  
Grades 11-
12 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CSU Trainings 
 
 
 
Department 
Chairs 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher commitments 
 
 
 
Attendance log from 
trainings; training 
agendas 
 
 
ERWC 
Implementation 
through-out high 
school classes as 
observed by admin and 
peer classroom visits 
 
 
Students in ERWC 
classes will complete 
two writing samples 
based on ERWC units 
 
 
English teachers 
engaged in ERWC 
work, will complete 
two departmental 
lesson studies / writing 
assessments. 
 
 
Departmental Analysis 
of  
Writing samples; 
analysis and reflection 
in department binder 
 
 
 
 

Throughout 
the 2013-14 
school year 
 
 
Throughout 
the 2013-14 
school year 
. 
December 
20, 2013  
 
 
 
 
 
January 20, 
2014 
 
 
 
 
December 
2013 
January 
2014 
 
 
 
Throughout 
the 2013-14 
school year 
 

SLT 
 
 
 
Dept/ 
SLT 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
Dept/ 
SLT 
 
 
 
 
 
 
 

 
 
Mathematics 
Tasks Person(s) 

Responsible 
Prof. 
Development/Resources 

Measure/Indicators/ 
Evidence 

Timeline Reporting 
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CSU 
Math 
Project 

 
 
Math 
Teachers 

 
 
CSU Training/Coaching 

 
 
Attendance log from 
trainings; training 
agendas 
 
 
Implementation 
through-out math 
classes as observed by 
admin and peer 
classroom visits; CSU 
coaching 
 
 
Departmental Analysis 
of student progress; 
analysis and reflection 
in department binder 

 
 
Throughout 
the 2013-14 
school year 
 
 

 
 
Dept/ 
SLT 

 
Science 
 
Tasks Person(s) 

Responsible 
Prof. 
Development/Resources 

Measure/Indicators/ 
Evidence 

Timeline Reporting 

Mastery 
Grading 
Practices 

Science 
Teachers 

ATI 
 
 
Ongoing SIOP PD 
 
 
Book study around 
“Understanding by 
Design” by Wiggins 
 
 
Advanced Book study 
around “A Repair Kit for 
Grading” by O’Conner 
 
 
Book study around 
“Seven Strategies of 
Assessment for 
Learning” by Chappuis 

Implement Mastery-
Based Grading 
 
 
Create tool to assess 
effect of changes on 
student achievement 
 
 
Unit data analysis 
sheet 
 
 
 
Review reflection 
included as part of 
unit data analysis 

Throughout 
the 2013-
2014 
school year 
 
 
End of 
September 
 
 
 
 
Throughout 
the 2013-
2014 
school year 
 
 
Throughout 
the 2013-
2014 
school year 

Dept/ 
SLT 
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GOAL: ADVOCACY: Increase teacher/parent engagement; inform, educate, and engage parents in 
educational planning and student academic progress 
 
Tasks Person(s) 

Responsible 
Prof. 
Development/ 
Resources 

Measure/Indicators/ 
Evidence 

Timeline Reporting 

Teacher/ 
Parent 
Academic 
Conferences: 
 
 
First 
semester 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
End of year 
Student Led 
conference 
with 
portfolio 
 
 
 
 

Planning: Primary 
Responsibility: 
Advocacy 
Coordinator/Advocacy 
Leadership Team  

Planning: Secondary: 
Advocacy Teachers 

Conferencing: 
Advocacy Teachers 

Attendance: Parents 
and Students 

 
 
Portfolio: Teacher and 
Students 

Conference: Teacher 
trains students; 
students facilitate end 
of year conference 

 
 

Conference 
training for 
teachers 

Coaching 
assistance for 
teachers 

Translators 

Create 
conference 
plan/script 

 
 
 
 
 
 
Materials: 
Portfolio 
folders/binders 

Student led 
conference 
training for 
teachers and 
students 

Plan/script 

Record of parent 
calls/invitations; 
Parent sign in sheets 
from conferences; 
note outcomes of each 
conference; 
comparison of student 
classroom behavior 
and academic 
progress from first 
conference to second; 
parent/student 
reflection/evaluations 

 
 
 
 
All Staff collaboration 
on development of 
advocacy portfolio 
(agenda/minutes): 
Portfolio Design Plan 

Deep classroom 
implementation 
evidenced through 
admin and peer 
observations using an 
observation rubric 

Completion of 
portfolio 

Completion of student 
led conference; parent 
sign in sheets; parent 
and student 

End of 
September 

 
 
 
 
 
 
 
 
June – Oct 

 
 
Nov - 
May 

 
 
First week 
of May 

Last week 
of May 

report on 
progress 
to ALT/ 
SLT 
 
 
 
 
 
 
 
Monthly 
report on 
progress 
to SLT 
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reflections/evaluations 

 
 
 
 
 
GOAL: COORDINATED STUDENT SERVICES: Improve school climate; Increase 
positive parent/student/staff interactions and student attendance; reduce student tardiness, 
classroom disruptions and class suspensions due to defiance and disrespect 
 
Tasks Person(s

) 
Responsi
ble 

Prof. 
Development/ 
Resources 

Measure/Indicator
s/Evidence 

Timeline Reportin
g 

 
 
Calibrate staff 
behavior 
expectations 
 
 
 
 
Calibrate 
student 
behavior 
expectations 
 

 
 
PBIS 
Team 

 
 
 
PBIS 
Team 

Staff training 

Weekly meetings 
of PBIS team to 
monitor progress 
and identify next 
steps and staff 
training needs  

Student training 

Weekly meetings 
of PBIS team to 
monitor progress 
and identify next 
steps and student 
training needs 

 
 
Referral rate, 
Discipline rate 

Student surveys, 
citizenship grade 
criteria survey 

Student & staff 
surveys 

BARKS card 
usage, postcard 
usage, contact logs 

 
 
Monthly 

Quarterly 

 
 
Quarterly 

Monthly 

 
 
PBIS, 
SLT  

PBIS, 
SLT  

 
 
PBIS, 
SLT  

PBIS, 
SLT 

      

 
 
 
C. Encina’s Follow-up Process. 
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 Each year the Action Plan is revisited and updated by the School Leadership Team in consultation 
with the staff. This is done both on an annual basis as we examine our growth and needs for the up-
coming year and on a more immediate basis so that if a course correction is required, it can be identified 
and addressed immediately.  
 The annual review and updating will filter up through the system from the practitioners. This work 
will be done in home groups and whole staff discussions during the course of the year, but more 
intensely in the spring as we prepare for the upcoming school year. The School Leadership Team will 
gather the evidence, both qualitative data in the form of concerns from the staff and students, as wells as 
quantitative data in the form of statistical measures generated through various means, including NWEA 
data, A-G completion rates, attendance rates, student and parent satisfaction surveys, referral rates, etc… 
The School Leadership Team will have as part of their purview and responsibility, the obligation to sift 
through the data to identify what the needs of the site are. Once this has been identified, it will be pushed 
back out into the system (the school site staff) to ensure accuracy. Once accuracy is verified, 
adjustments will be identified and integrated into the Action Plan for the upcoming school year.  
 The more immediate course correction is needed for when the annual missed something or got 
some piece of the Action Plan wrong. An example of this occurred in the Fall of the 2013-14 school 
year. Based on the identified needs of our students at Encina, and at the encouragement of some district 
personnel, Encina identified Disciplinary Literacy as a strategy to meet the needs of our 8th – 10th grade 
students in English Language Arts. After the first day of training in the fall, it was apparent to the 
members of the 8-10 team that this was not an appropriate fit for our students. The members approached 
the English Language Arts Department Chair, who looked into the concerns with the team. A discussion 
as to which strategies might be better to employ was had, an alternative agreed upon, and then the 
Department Chair met with the School Leadership Team. Explained why the department felt that this 
approach was not meeting the needs of their students and offered the alternative solution. The School 
Leadership Team approved the decision and the 8-10 teachers continued to engage in their new work. 
 As we are continuing to embrace a philosophy of distributive leadership on campus, we are 
continuing to revisit what is working and what needs to be modified. The current School Leadership 
Team is in the process of distributing the ownership throughout the system as much as possible. While 
there are five teacher members of the School Leadership Team, approximately 30 of our 50 teachers on 
campus hold some leadership role. These leadership roles exist within the containers of the Advocacy 
Team, BARKS Team, Community Family Resource Team, the Administrative Team, The Tier 2 Team, 
and Department Chairs. Some of these teams (the Advocacy Team, BARKS Team, the School 
Leadership Team, and Department Chairs) are elected by the staff and reflect the efforts to democratize 
the leadership positions. These positions are also I most established. The more recently established 
teams (including the Tier 2 Team and the Community and Family Resource Team) have been appointed 
by the School Leadership Team or are still being developed.  
 Each Team has the flexibility to make decisions within its own container. Each team is charged 
with acting within the vision of the school and in response to the needs of the school community. 
Currently the School Leadership Team is devising a plan for the start of next year that will bring the 
team coordinators together on a monthly basis to consult, inform, and share ideas. This is an attempt to 
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improve the system communication. These monthly meetings will precede monthly staff meetings, 
where all information will be shared with all staff members. 
 In this way, we hope that regardless of the issues that arise – academic, behavioral, community 
based, student based, or teacher based – we will be able to respond in a timely manner.  
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A. Appendix A: Results of student questionnaire/interviews 
 

See Attached 
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Appendix B: Results of parent/community questionnaire/interviews 
 

 
See Attached 
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Appendix C: Master schedule 
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SPRING 

Dept ZANGLE Period 0 1 2 A 3 4 5 6 
Dent	  Asst	  

(15	  Cr) 390037   LAW E02 LAW E02   LAW E02 LAW E02 LAW E02 LAW E02 
Med	  Asst	  

(15	  Cr) 390059           RUBIER G03 RUBIER G03 RUBIER G03 
Health	  

Services 390250   RUBIER G03             
Medical	  
Careers 390158     RUBIER G03           

                  

CTE/ROP 

                  

 
                

10 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 
English 6 204016   Runsten K01 Runsten K01   Runsten K01 Runsten K01     

  Sullivan L04 Sullivan L04     Fullner C01 Fullner C01   
    Hernandez O01     Hernandez O01     

English 7/8 204017/8 

    Villanueva L03           
ELD 

English I 211020   Alexander R02             
ELD 

English (B) 211135     Alexander R02           
ELD 

English II 211130         Alexander R02       
ELD 

English (I) 211132           Alexander R02     
AP English 

Lit 315718         Roth E01       
English 1 315811     Schubot L02     Sullivan L04   Sullivan L04 
English 2 315812         Fullner C01   Hernandez O01 Hernandez O01 
English 3 315813         Wells L01   Roth E01 Roth E01 
English 4 315814   Burgess L03     Burgess L03       

        Schubot L02       English I 
(Trans-

Fund) 315881         Villanueva N04       
          Schubot L02     ELD 1 

(Support-
Fund) 315866           Villanueva N04     

English II 
(Transition-

A) 315882   Wells L01             
ELD 2 

(Support-
A) 315867     Wells L01           

English III 
(Transition-

B) 315883   Tupper N04             
ELD 3 

(Support-
B) 315868     Tupper N04           

English 
2/3/4 

(Trans-C)              Schubot L02   

ENGLISH 

Study 
Skills 

(Support-
C) 300018               Schubot L02 
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CAHSEE 
English 300091           Burgess L03     

 

                  

 
                

38 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 
Yearbook 315204                 
Health (5 

cr) 365211           Reich H01 Reich H01 Reich H01 
GEN ED 

                  

 
                

3 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 

Math 6 260416     Vazquez I01   Vazquez I01 Vazquez I01   Vazquez I01 
Pre-

Algebra 
MG 204483   Steppig C02     Vail C03   Steppig C02 Vail C03 

Pre-
Algebra A 

MG 204484         Yang N01 Yang N01     
Algebra 1 

MG 204488           Steppig C02     
Algebra 1A 

MG 204490         Elliott J02       
Algebra 1 335040     Vail C03   Cacciotti D02 Vail C03 Vail C03 Steppig C02 

                Cacciotti D02 
Algebra 2 335050   Elliott J02     Filger Q01       

P/S 
Geometry 335130   Filger Q01 Yang N01     Cacciotti D02   Filger Q01 

Pre-
Calculus 335459             Vazquez I01   

AP 
Calculus 335460           Elliott J02     

CAHSEE 
Math 300096     Cacciotti D02           

MATH 

                  

 
                

27 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 

Physical 
Ed (Gr 6) 260510   Gill T06 Gill T06       Gill T06 Gill T06 
Phys Ed 
(Gr 7/8) 260510   Webb, A T06 Webb, A T06       Webb, A T06 Beam T06 

      DeJager T06         Stare T06 
Weight 

Training 345105                 
PE 1 345801   DeJager T06     Beam T06   Beam T06   

PE 

    Beam T06             
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PE 2 345802   Stare T06 Stare T06   Gill T06   Stare T06    
                  

 
                

18 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 
Earth Sci 

MG 260316   Chisam K02     Chisam K02 Chisam K02 Chisam K02   
Life 

Science 
MG 204310           Hudson J03 Bath P01 Chisam K02 

            Bond P01   Kenyon P02 
Physical 
Sci MG 204311   Hudson J03     Hudson J03 Tong P02 Tong P02 Hudson J03 
Biology 350105   Reich H01 Bath P01   Bath P01   Kenyon P05 Bath P01 

      Bond P05   Oswald P05     Bond P05 
Env Phys 

Sci 350118                 
Chemistry 350205     Dalto P04   Dalto P04 Dalto P04 Dalto P04   

Physics 350507     Tong P02   Tong P02       
AP Physics 350505   Tong P02             
Physiology 350705           Oswald P05     

SCIENCE 

                  

 
                

30 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 

Ancient 
Hist MG 260215         Webb, E I02 Webb, E I02 Webb, E I02 Korich J05 

  Levis Q02 Salman C04   Salman C04   Salman C04   
        Dennis O03   Dennis O03   

US Hist 
MG 

204211 

        Redkey J01       
Stud Gov't 

MG 204891   Sato S09             
Economics 355109   Cooper C06             
AP Macro 

Econ 355118                 
Geography 355205           Salman C04 Sato S09   

American 
Gov't 355315     Cooper C06     Cooper C06     

AP US 
Gov't 355319     Redkey J01           

World 
History 355413   Dennis O03 Dennis O03     Redkey J01     

    Redkey J01             
US History 355437     Korich J05   Korich J05 Korich J05     

Psychology 355705               Webb, E I02 
Sociology 355805               Cooper C06 

Student 
Gov't 355905 Sato S09               

SOCIAL 
SCIENCE 
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28 

 

                 

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 
HS Read 

1-4 515411/2/3/4     Bartsch D03           
Pre-

Algebra 435011                 
Earth 

Science 550606                 
Biology  550920         Norris R01       

World/US 
Hit 555413/37             Norris R01   

Workability 470715                 
Ind Liv 

Skills 480001               Norris R01 
    Johnson J04   Johnson J04 Johnson J04     

English 1/2 515811/-12           Bartsch D03     
English 3/4 515813/-14             Begay N05   

Algebra 
Support 335017                 
Algebra 

1A/B 535030/5   Bryant O05 Norris R01     Bryant O05     
  Begay N05 Begay N05       Bryant O05 Bryant O05 Study 

Skills 565811/2/3/4   Johnson J04             
Directed 

Study MG 700025           Doney Q04   Begay N05 
        Poirier Q03 Poirier Q03 Poirier Q03 Poirier Q03 Read 180 

(6-8) 704200             Bartsch D03 Bartsch D03 
Mod Math 

MG 609450                 
Pre-Alg 
Tutorial 200410                 

Pre-
Algebra 

MG 200483                 
Gen Math 

MG 260400   Doney Q04 Doney Q04   Doney Q04       

SPECIAL 
EDUCATION 

Gen Social 
Science 700022   Bartsch D03             

 
                

29 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 

Exploration 200656     Seal-Mayr G01   Taylor H03 Seal-Mayr G01 Taylor H03   
Exploration 

2 204667   Fullner C01           Fullner C01 
                Webb, A Q02 

Exploration 
6 260656   Taylor H03 Taylor H03       Towner O02 Towner O02 

Beg 
Ceramics 360005           Simpson G02     

VAPA 

Adv 360011                 
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Adv 
Ceramics 

360011                 

Beg/Adv 
Ceramics 360005/-11             Simpson G02   

Art 1 360501   
Seal-
Mayr G01             

    Simpson G02             
Digital Art 

1 360502               Seal-Mayr H03 
Beg Draw 

& Paint 360511                 
Adv Draw 

& Paint 360521                 
Beg/Adv Dr 

&Pnt/Art 
Studio 360511/-21               Simpson G02 

Art Studio 360605                 

 

                  

 
                

17 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 
French 1 320001         Towner O02       
French 2 320002                 
French 3 320003                 
French 4 320004                 

French 
1/2/3 320001/-2/-3                 

French 2/3 320002/-3           Towner O02     
Spanish 1 320601     Nemeth N02       Nemeth N02   
Spanish 2 320602   Nemeth N02           Nemeth N02 
Spanish 3 320603                 

AP 
Spanish 320608                 

Span 3/AP 
Span 320603/-8                 

FOR LANG 

                  

 
                

6 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 

English 7/8 204017/8 
        

Bremen-
Schmitz SN03       

World/US 
Hist MG 

204210/1 
  

Bremen-
Schmitz SN03             

Life/Phys 
Science 

MG 

204310/1 

            
Bremen-
Schmitz SN03   

Pre-Alg/Alg 
1 MG 

204483/8 
          

Bremen-
Schmitz SN03     

CARE 

                  

 
                

4 
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Course Code Period 0 1 2 Advocacy 3 4 5 6 
Advocacy 

6        Cacciotti D02         
        Bryant O05         
        Dennis O03         
        Seal-Mayr G01         
        Hernandez O01         
                  
                  

Advocacy 
7        Webb, E I02         

        Vazquez I01         
        DeJager N04         
        Salman C04         
        Bond P05         
                  
                  

Advocacy 
8        Bath P01         

        Steppig C02         
        Sullivan L04         
        Webb, A Q02         
        Wells L01         
        Taylor H03         
                  

Advocacy 
9        Begay N05         

        Hudson J03         
        Johnson J04         
        Runsten K01         
        Stare R01         
                  
                  
                  

Advocacy 
10        Doney Q04         

        Simpson G02         
        Burgess L03         
        Nemeth N02         
        Cooper C06         
        Dalto P04         
                  

Advocacy 
11        Alexander R02         

        Beam O02         
        Filger Q01         
        Norris D03         
        Redkey J01         
                  
                  

STUDENT 
ADVOCACY 

Advocacy 
12        Elliott J02         
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        Korich J05         
        Poirier Q03         
        Reich H01         
        Yang N01         
        Sato S09         
                  

 

                  

 
                

38 

 

 
                

 

 
Course Code Period 0 1 2 Advocacy 3 4 5 6 

Std Act 
Director 880003           Sato S09     

ELIS          Tupper L05 Tupper L05 Tupper L05   
Adv Coord              Oswald P05   

BARKS 
Coord              Filger N04   
CFRC 
Coord      Roth E01           

SLT              Burgess MO   
              DeJager MO   
              Elliott MO   
              Wells MO   
              Yang MO   

CoC                DeJager MO 

NIA 

DC 
Release            Roth E01 Redkey J01   

                 

15 
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Appendix D: Description of Advocacy 
 
The Advocacy class drives personalization and relationships. Our school’s Advocacy period is a primary 
vehicle to establish a strong teacher-student relationship. The Advocacy teacher, in addition to other 
responsibilities, knows each student he/she serves so well that he/she informs other teachers of the 
unique learning needs of each student under his/her tutelage who might be experiencing difficulty. We 
learn and share both strengths and needs of students and give special consideration to the strengths and 
needs of incoming students to facilitate their acculturation to the new Encina Way. 
 
The Advocacy class occurs daily and all certificated staff are required to participate to enable small class 
size. In addition to the academic supports, Advocates help students:  

o create their own unique educational pathway 
o identify their own passions 
o identify authentic ways to give back to their community 
o develop a sense of responsibility to the community 
o develop life skills that will serve them well in school, career and   relationships in general 

 
Advocacy teachers help students set short and long-term goals. We have one-on-one conferences with 
students at least once a week to stay on top of and ahead of potential problems and to seize opportunities 
to build on positives. We have arranged our schedule to enable class size in Advocacy to remain within 
the range of 20 – 24 students. The Advocacy teacher also identifies apprenticeships, adult education 
possibilities, internships, extra-curricular mini-courses, extended day supports, online courses, 
externships, community service opportunities, service learning, credit recovery alternatives, and 
wellness center resources. 
 
Advocacy teachers are the primary resource to identify students’ needs and interests. They share this 
information with other teachers so that curriculum connections can be made across disciplines.  
 
Advocates, adult champions, and other Encina teachers help students find:  

o academic support and success  
o their own unique educational pathway 
o their passion/their element 
o ways to give back to their community 
o a sense of responsibility to the community 
o community-based activities that match students’ interests 

 
Every student, with the help of their advocate and parents, must set goals for high school and beyond. 
There is a framework to guide the goal setting that includes self-reflection on a student’s past to future. 
Their teacher advocate helps them create a reasonable and attainable plan to achieve those goals, with 
the opportunity to adjust as students move through school. Students begin planning as early as 5th grade. 
The high school segment of the plan includes goal setting relative to A-G, graduation, career, and post-
secondary education. Continuous monitoring towards those goals is regular practice in Advocacy and 
both students and advocates continually review each student’s movement towards goal attainment. 
Advocates, student champions, and Encina teachers: 

o Help students find their passion/their element 
o Help students find ways to give back to their community 
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o Help students create a sense of responsibility to the community 
o Find community-based activities that match students’ interests  
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Appendix E: School Quality Snapshot 
 

 

County Sacramento 

District San Juan Unified 

School Encina Preparatory High 

CDS Code 34 67447 3432838 

Low Grade 6 

High Grade 12 

Web site  http://www.sanjuan.edu/Encina.cfm 

School Email   

Phone Number (916) 971-7538 

Fax Number (916) 971-7555 

Charter No 

NCES/Federal School ID 05778 

School Address 1400 Bell St. 
Sacramento, CA 95825-2303 
Yahoo Map 

Mailing Address 1400 Bell St. 
Sacramento, CA 95825-2303 

Administrator(s) Will Jarrell 
Principal 
will.jarrell@sanjuan.edu 

Status Active 

Open Date 1980-07-01 

School Type K-12 Schools (Public) 

Year Round No 

Statistical Info Quick Link to DataQuest Reports 

CDS Coordinator 
(Contact for Data Updates) 

Natalie O'Halloran 
916-971-7685 
E-mail Update Request 
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Appendix F: School accountability report card (SARC) 
 
 

Encina Preparatory High School  
School Accountability Report Card  

Reported Using Data from the 2012-13 School Year  
Published During 2013-14 

 
 
Every school in California is required by state law to publish a School Accountability Report Card (SARC), by 
February 1 of each year. The SARC contains information about the condition and performance of each California 
public school. 
 
• For more information about SARC requirements, see the California Department of Education (CDE) SARC 

webpage at http://www.cde.ca.gov/ta/ac/sa/.   
• For additional information about the school, parents and community members should contact the school 

principal or the district office.  
 
I. Data and Access 
 
DataQuest  
DataQuest is an online data tool located on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest/ that 
contains additional information about this school and comparisons of the school to the district, the county, and the 
state. Specifically, DataQuest is a dynamic system that provides reports for accountability (e.g., state Academic 
Performance Index [API], federal Adequate Yearly Progress [AYP]), test data, enrollment, high school graduates, 
dropouts, course enrollments, staffing, and data regarding English learners. 
 
Internet Access  
Internet access is available at public libraries and other locations that are publicly accessible (e.g., the California 
State Library). Access to the Internet at libraries and public locations is generally provided on a first-come, first-
served basis. Other use restrictions may include the hours of operation, the length of time that a workstation may be 
used (depending on availability), the types of software programs available on a workstation, and the ability to print 
documents. 
 
Additional Information  
For further information regarding the data elements and terms used in the SARC see the 2012–13 Academic 
Performance Index Reports Information Guide located on the CDE API Web page at 
http://www.cde.ca.gov/ta/ac/ap/. 
 
II. About This School 
 
Contact Information (School Year 2013-14)  
School Contact Information  
School 
Name-----
-- Encina Preparatory High School 
Street-----
-- 1400 Bell Street 

 Sacramento CA, 95825 
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City,State,
Zip 
Phone 
Number--
----- (916) 971-7538 
Principal-
------ Will Jarrell 
E-mail 
Address--
----- will.jarrell@sanjuan.edu 
CDS 
Code 34-67447-3432838 
 
 
 
District Contact Information  
-------
DistrictNa
me San Juan Unified School District 
Phone 
Number---
---- (916) 971-7700 
Web Site--
----- www.sanjuan.edu 
Superinten
dent------- Glynn Thompson 
E-mail 
Address---
---- glynn.thompson@sanjuan.edu 
 
School Description and Mission Statement (School Year 2012-13) 
This section provides information about the school, its programs and its goals. 
 
Encina Vision: All Encina graduates will be academically qualified and intellectually prepared to succeed at a four 
year university. 
 
Encina Mission (Core Purpose): The Mission (Core Purpose) of Encina Preparatory 6-12 School is to design and 
deliver an excellent education program which is guided by the Encina Core Values. 
 
Curriculum and Instruction: To improve student achievement by ensuring all teachers are highly skilled in the 
intentional use of highly effective, research based instructional practices. 
 
Coordinated Student Services: To provide students the support and resources they need to be successful Encina 
graduates. 
 
Advocacy: To support student goals for graduation/college/workplace through meaningful relationships between 
teachers, students, and their families. 
 
Governance: To create a sustainable, shared governance system that enables staff to execute at high levels, the 
core purpose of the school. 
 
Encina Core Values:  
Every student CAN learn. We will meet their needs without shaming while building capacity.  
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Equity  
Quality First Instruction/Highly Effective Instructional Practices 
Every student is valued for who they are and what they can become 
 
School Profile:  
Located in the San Juan Unified School District, Encina Preparatory School has an ethnically diverse, 
socioeconomically disadvantaged student body with 88% of its students receiving free or reduced lunch. It has been 
categorized by the State Department of Education as a Tier II persistently low performing school. As such, in 2010 
the Encina staff and community embarked upon a redesign plan to transform Encina Preparatory School. The 
Encina Design Team spent countless hours examining best educational practices, attending educational 
conferences, visiting high performing/high poverty schools, and investigating Encina community assets that could 
support its quest for change. 
 
The Design Team work focused in five major areas:  

• Student motivation and engagement  
• Shared leadership governance   
• Teacher/student relationships  
• Graduation/college, career, and civic readiness   
• Community engagement and partnerships  

 
The ‘big idea’ that emerged from this work was that “all Encina graduates are academically qualified and 
intellectually prepared to succeed at a four-year university”. This ‘big idea’ is grounded in a set of moral 
imperatives that guide all decision-making at Encina as it relates to students, staff, parents and community:  

• Doing whatever it takes to ensure success for ALL students  
• Committing personal and community resources equitably  
• Structures must be flexible and adaptive  
• A pyramid of interventions must be employed, beginning with a foundation of ‘excellent first instruction’  
• All students must have equitable access to all resources to meet Encina’s ‘big idea’  
• All staff must hold high expectations for all students  

 
 
As a result, the 2011-2012 school year brought several changes to the Encina campus. One was the incorporation of 
grades six, seven, and eight creating a seamless transition for students from primary to secondary education. The 
second change was the introduction of a daily advocacy program designed to ensure that all students have a trusting 
adult who can and will advocate for their academic and social-emotional needs. Additionally, the Encina Family 
Resource center opened in March 2012. In May of 2012, in collaboration with the SSC, the framework for the 2012-
2013 SPSA was constructed and approved. Between May and October of 2012, the SPSA was updated with minor 
adjustments to reflect new data unavailable during May of 2012. The revised SPSA was brought before and 
approved by the 2012-2013 SSC in October, 2012. 
 
The start of the new school year included 10 days of professional development and to ensure a safe and orderly start 
to the new year. This PD included work around cultural literacy and social justice, school climate and safety and 
curriculum, instruction and assessment. The school contracted with Pearson to provide SIOP training, and the staff 
chose to focus on the following areas:  

3. Lesson design and learning targets (aligned to State Standards and/or Common Core)   
4. Clearly stated content and language objectives   
5. Structured Student Interaction, self-reflection, self-assessment and goal setting  
6. Classroom assessments FOR learning - ongoing formative assessments including in class checks for 

understanding   
7. examination of student work/student achievement data  

 
The 2012-2013 data on Encina's climate and culture showed significant improvement over previous years. Student 
referrals and suspensions were down by over 40%, and attendance improvements were one of the highest in the 
district. Much of this can be attributed to the implementation of Positive Behavior Interventions and Supports 
(PBIS). Encina implemented a BARKS (Bulldogs are Responsible, Respectful, Kind, and Safe) team to actively 
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examine climate and culture data, and to use that data to implement research based practices to support students in 
making good decisions. Though overall student achievement data continued to be low, the 2013 Growth API 
reflected an 6 point gain... the first in seven years. Additionally, the number of A-G qualified graduates doubled to 
nearly 40%, and of those students, approximately 75% were accepted into colleges and universities. Finally, with the 
election of a new leadership team in October, 2012, and with the assistance of the Dialogos group, the school 
leadership team (SLT) made significant progress with the construction of the Encina Action Plan which addresses 
three key aspects of the original Design Plan: Curriculum, Instruction, and Assessment, Coordinated Student 
Services, and site governance. The 2012-2013 school year culminated in a week long PD attended by over 40 staff 
members. Conducted by the San Francisco Coalition of Essential Schools (SFCESS), this training furthered our goal 
of cultural literacy be learning Critical Friends Group (CFG) protocols through the lens of equity. 
 
To start the 2013-2014 school year, Encina will once again pay teachers to attend 10 days of PD. The focus of this 
year's PD will include training on "The Art of Thinking and Talking" from the Dialogos Group, Assessment FOR 
Learning from the Assessment Training Institute, Advocacy, PBIS, and Family Engagement. Encina will also 
continue to pilot elements of a teacher led governance model that emphasizes a more distributed approach to 
leadership. The School Leadership Team (SLT) meets at least once weekly to review and make decisions on the 
overall school program, budget priorities, and how resources will be used. Four additional areas of leadership 
highlight the intent to push decision making out to those who are in close proximity to the impact of those decisions: 
teachers. The BARKS team, led by a BARKS Coordinator, leads our tier 1 behavior program through the 
implementation of PBIS practices. The Advocacy Leadership Team (ALT), led by a Advocacy Coordinator, leads 
the implementation of our grade-level advocacy program. The Instructional Leadership Team (ILT), led by a "coach 
of coaches", includes all department chairs and leads the implementation of our instructional program, including 
working with individual teachers to improve instruction, model classrooms, and department collaboration meetings. 
For 2013-2014, Encina has also implemented "Bulldog Days" when, once a week, teachers walk classrooms and 
engage in reflective conversations about what they are seeing in each other's classrooms. The Coordinator of Family 
and Community Partnerships leads a multitude of efforts to increase Encina's connections to our families and 
community. 
 
Though Encina had a very strong year in 2013, it is expected that Encina will be identified as a year 2 Program 
Improvement (PI) school. As such, corrective actions include setting aside 10% of the allocated Title I funds for 
professional development to improve teacher quality. As noted above and in the actions that follow, Encina will 
comply with the required corrective actions. 
 
 
Opportunities for Parental Involvement (School Year 2012-13)  
This section provides information on how parents can become involved in school activities, including contact 
information pertaining to organized opportunities for parent involvement. 
 
During the previous three years, as part of SIG funding, Encina opened and staffed a Community Family Resource 
Center (CFRC). With the sunset of SIG funding at the end of the 2012-2013 school year, adjustments were made 
and, as a result of survey data, the Action Plan for Family and Community Partnerships was collaboratively created. 
This action plan focuses on 6 specific areas: 
 

4. Building Relationships - Actions that welcome, honor families and connect families to the school.   
5. Build Awareness - Actions that promote understanding and inclusion across all cultures and family.   
6. Two-Way Communication - Actions that improve the connectivity between the school, teachers, students, 

families, and the community.   
7. Family Engagement - Actions that support families as decision makers and advocates.   
8. Access - Actions that provide families with access to information and community resources.  
9. Environment: Actions that build a welcoming school environment and climate.  

 
Lead by the Coordinator for Family and Community Partnerships, this action plan is being implemented during the 
2013-2014 school year. Specific actions that highlight this year's implementation include: 
 

4. Entire staff visit to local apartments complexes to reach out to our families   
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5. Goals for and implementation of a home visit program   
6. Goals for and implementation of a family/parent contact program  
7. Further implementation of the Parent Connection, a parent volunteer organization  

 
The Encina Booster Club provides hands-on Parent Participation Experiences. Monthly meetings are held to support 
ongoing academic and athletic events. The Community Liaison solicits volunteers to serve on the following parent 
committees: 
 

4. ELAC  
5. School Site Council (elected)  
6. Special Education Parent Advisory Committee (SEPAC)  
7. Superintendent’s Parent Advisory Committee  
8. WASC Parent Involvement Committee  

 
Parents or community members who wish to participate in leadership teams, school committees, school activities, or 
become a volunteer may contact the school office 971.7538. 
 
III. Student Performance 
 
The Standardized Testing and Reporting (STAR) Program consists of several key components, including: 
 
3. California Standards Tests (CSTs), which include English-language arts (ELA) and mathematics in grades 

two through eleven; science in grades five, eight, and nine through eleven; and history-social science in grades 
eight, and nine through eleven.  

 
4. California Modified Assessment (CMA), an alternate assessment that is based on modified achievement 

standards in ELA for   
grades three through eleven; mathematics for grades three through seven, Algebra I, and Geometry; and science 
in grades five and eight, and Life Science in grade ten. The CMA is designed to assess those students whose 
disabilities preclude them from achieving grade-level proficiency on an assessment of the California content 
standards with or without accommodations. 

 
3. California Alternate Performance Assessment (CAPA), includes ELA and mathematics in grades two 

through eleven, and science for grades five, eight, and ten. The CAPA is given to those students with significant 
cognitive disabilities whose disabilities prevent them from taking either the CSTs with accommodations or 
modifications or the CMA with accommodations.  

 
The assessments under the STAR Program show how well students are doing in relation to the state content 
standards. On each of these assessments, student scores are reported as performance levels. 
 
For detailed information regarding the STAR Program results for each grade and performance level, including the 
percent of students not tested, see the CDE STAR Results Web site at http://star.cde.ca.gov. 
 
 
 
 
 
 
 
 
 
Standardized Testing and Reporting Results for All Students - Three-Year Comparison  
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Percent of Students Scoring at 

Proficient or Advanced   
 

      
(meeting or exceeding the state 

standards)   
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t           
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2
2 

2
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1
8 

5
5 

5
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5
4 

5
4  

5
6 

5
5 

 

 
Mathematics--
----- 3 5 7 

4
9 

5
0 

4
7 

4
9  

5
0 

5
0 

 

 Science------- 
2
0 

2
4 

2
1 

5
8 

6
0 

5
9 

5
7  

6
0 

5
9 

 

 
History-Social 
Science 

1
8 

1
2 

1
5 

4
7 

4
9 

4
8 

4
8  

4
9 

4
9 
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Note: 
Scores are 
not shown 
when the 
number of 
students 
tested is 
ten or less, 
either 
because 
the number 
of students 
in this 
category is 
too small 
for 
statistical 
accuracy 
or to 
protect 
student 
privacy. 
 
Standar
dized 
Testing 
and 
Reporti
ng 
Results 
by 
Student 
Group - 
Most 
Recent 
Year   
Note: 
Scores are 
not shown 
when the 
number of 

students tested is ten or less, either because the number of students in this category is too small for statistical accuracy or to protect student 
privacy. 
 
California High School Exit Examination  
The California High School Exit Examination (CAHSEE) is primarily used as a graduation requirement. However, 
the grade ten results of this exam are also used to establish the percentages of students at three proficiency levels 
(not proficient, proficient, or advanced) in ELA and mathematics to compute AYP designations required by the 
federal Elementary and Secondary Education Act (ESEA), also known as No Child Left Behind (NCLB). 
 
For detailed information regarding CAHSEE results, see the CDE CAHSEE Web site at http://cahsee.cde.ca.gov/. 

           

  
Percent of Students Scoring at 
Proficient or Advanced 

 

 
Group 

     

   

English-
Langua
ge Arts  

M
at
he
m
at
ic
s  

S
c
i
e
n
c
e  

History-
Social 
Science 

 

 All Students in the LEA 54 47 59 48 
 

 All Student at the School 18 7 21 15 
 

 Male------- 17 7 26 19 
 

 Female------- 19 7 16 10 
 

 Black or African American 14 6 20 12 
 

 
American Indian or Alaska 
Native 33 9     

 

 Asian-------         
 

 Filipino------- 27 17     
 

 Hispanic or Latino 16 8 20 12 
 

 
Native Hawaiian/Pacific 
Islander         

 

 White------- 22 6 26 22 
 

 Two or More Races------- 23 8     
 

 
Socioeconomically 
Disadvantaged 18 7 22 14 

 

 English Learners------- 2 2 2 3 
 

 Students with Disabilities 9 3 4 2 
 

 
Students Receiving Migrant 
Education Services         
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California High School Exit Examination Results for All Grade Ten Students – Three-Year Comparison  

           

       
Percent of Students Scoring at 

Proficient or Advanced    
 

 

Su
bje
ct    

S
c
h
o
o
l      

D
i
s
t
r
i
c
t      

S
t
a
t
e   

 

   

2
0
1
0
-
1
1  

2
0
1
1
-
1
2  

2
0
1
2
-
1
3  

2
0
1
0
-
1
1  

2
0
1
1
-
1
2  

2
0
1
2
-
1
3  

2
0
1
0
-
1
1  

2
0
1
1
-
1
2  

2
0
1
2
-
1
3 

 

 

English-
Language 
Arts 

2
6 

2
8 

2
2 

5
8 

5
8 

5
8 

5
9  

5
6 

5
7 

 

 Mathematics 
3
0 

2
9 

2
1 

5
7 

5
6 

5
9 

5
6  

5
8 

6
0 

  
Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too small 
for statistical accuracy or to protect student privacy. 
 
California High School Exit Examination Grade Ten Results by Student Group – Most Recent Year  

        

    
English-

Language Arts   

M
at
h
e
m
at
ic
s  

 

 Group        
 

   

N
o
t     

N
o
t   

 

    

P
r
o
f
i
c
i
e
n
t  

A
d
v
a
n
c
e
d   

P
r
o
f
i
c
i
e
n
t  

A
d
v
a
n
c
e
d 

 

   

P
r
o
f
i
c
i
e
n
t      

P
r
o
f
i
c
i
e
n
t     

 

 All Students in the LEA 
4
2  

2
2 

3
6 

4
1 

3
7  

2
2 

 

 All Students at the School 7  1 1 7 1  3 
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8 2 0 9 8 

 Male------- 
8
4  2 

1
3 

7
6 

2
2  2 

 

 Female------- 
7
3  

2
0 7 

8
1 

1
5  3 

 

 Black or African American 
8
8  9 3 

9
1 9   

 

 
American Indian or Alaska 
Native              

 

 Asian-------              
 

 Filipino-------              
 

 Hispanic or Latino 
7
1  

1
8 

1
1 

6
9 

2
8  3 

 

 
Native Hawaiian/Pacific 
Islander              

 

 White------- 
7
9  

1
1 

1
1 

7
8 

1
7  6 

 

 Two or More Races              
 

 
Socioeconomically 
Disadvantaged 

8
1  

1
1 8 

8
0 

1
7  3 

 

 English Learners------- 
9
2  8   

8
8 

1
2   

 

 Students with Disabilities 

1
0
0      

9
5 5   

 

 
Students Receiving Migrant 
Education Services              

  
Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too small 
for statistical accuracy or to protect student privacy. 
 
California Physical Fitness Test Results (School Year 2012-13)  
The California Physical Fitness Test (PFT) is administered to students in grades five, seven, and nine only. This 
table displays by grade level the percent of students meeting the fitness standards for the most recent testing period. 
For detailed information regarding this test, and comparisons of a school’s test results to the district and state, see 
the 
CD
E 
PF
T 
We
b 
pag
e at 
http://www.cde.ca.gov/ta/tg/pf/.  
Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too small 
for statistical accuracy or to protect student privacy 
 
 
 
 

IV. Accountability 
 
Academic Performance Index  
The Academic Performance Index (API) is an annual measure of state academic performance and progress of 
schools in California. API scores range from 200 to 1,000, with a statewide target of 800. For detailed information 

        

    

 Grade  
Percent of Students Meeting 

Fitness Standards  
 

 Level 
Four of 

Six 
Standards  

Five of Six 
Standards  

Six of Six 
Standards 

 

-------9------- 20.4  19.0  10.9 
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about the API, see the CDE API Web page at http://www.cde.ca.gov/ta/ac/ap/. 
 
Academic Performance Index Ranks - Three-Year Comparison  
This table displays the school’s statewide and similar schools’ API ranks. The statewide API rank ranges from 1 to 
10. A statewide rank of 1 means that the school has an API score in the lowest ten percent of all schools in the state, 
while a statewide rank of 10 means that the school has an API score in the highest ten percent of all schools in the 
state. 
 
The similar schools API rank reflects how a school compares to 100 statistically matched “similar schools.” A 
similar schools rank of 1 means that the school’s academic performance is comparable to the lowest performing ten 
schools of the 100 similar schools, while a similar schools rank of 10 means that the school’s academic 
performance is better than at least 90 of the 100 similar schools. 
 
            

 
API 
Rank 2010 2011 2012 

 

 Statewide------- 1 1 1 
 

 Similar Schools------- 5 3 4 
 

 
Academic Performance Index Growth by Student Group – Three-Year 
Comparison    

 

      

Actual 
API 
Change    

 

 

Gro
up 

       

    2010-11   2011-12   2012-13 
 

 
All Students at the 
School  -28  -9  1 

 

 
Black or African 
American  4  -23  6 

 

 
American Indian or 
Alaska Native          

 

 Asian-------          
 

 Filipino-------          
 

 Hispanic or Latino  -32  1  12 
 

 
Native Hawaiian/Pacific 
Islander          

 

 White-------  -94  -4  -45 
 

 Two or More Races          
 

 
Socioeconomically 
Disadvantaged  -26  -9  4 

 

 English Learners  -18  -8  -8 
 

 
Students with 
Disabilities        23 

  
Note: "N/D” means that no data were available to the CDE or LEA to report. “B” means the school did not have a valid API Base and there is no 
Growth or target information. “C” means the school had significant demographic changes and there is no Growth or target information. 
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Academic Performance Index Growth by Student Group - 2013 Growth API Comparison  
This table displays, by student group, the number of students included in the API and the 2013 Growth API at the 
school, LEA, and state level. 

            

       
2013 Growth 

API     
 

 Group  
Scho
ol  District  

Stat
e 

 

         

   

# 
of 
St
ud
ent
s  

Gr
ow
th 
AP
I  

# 
of 
St
ud
ent
s  

Gr
ow
th 
AP
I  

# 
of 
St
ud
ent
s  

Gr
owt

h 
AP
I 

 

 
All Students at the 
School 531 582 

31,
552 782 

4,6
55,
989 790 

 

 
Black or African 
American 147 550 

2,1
95 672 

296
,46
3 708 

 

 
American Indian or 
Alaska Native 10   411 762 

30,
394 743 

 

 Asian------- 30 590 
1,7
27 886 

406
,52
7 906 

 

 Filipino------- 11 717 478 832 

121
,05
4 867 

 

 Hispanic or Latino 223 577 
6,0
61 704 

2,4
38,
951 744 

 

 

Native 
Hawaiian/Pacific 
Islander 11 723 290 727 

25,
351 774 

 

 White------- 89 591 
19,
816 808 

1,2
00,
127 853 

 

 Two or More Races 10   574 762 

125
,02
5 824 

 

 
Socioeconomically 
Disadvantaged 499 582 

14,
726 712 

2,7
74,
640 743 

 

 English Learners 179 516 
3,8
28 653 

1,4
82,
316 721 

 

 
Students with 
Disabilities 93 414 

3,8
74 592 

527
,47
6 615 

 

 
 
Adequate Yearly Progress  
The federal ESEA requires that all schools and districts meet the following Adequate Yearly Progress (AYP) 
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criteria: 
 
3. Participation rate on the state’s standards-based assessments in ELA and mathematics  
4. Percent proficient on the state’s standards-based assessments in ELA and mathematics  
5. API as an additional indicator  
6. Graduation rate (for secondary schools)  
 
For detailed information about AYP, including participation rates and percent proficient results by student group, 
see the CDE AYP Web page at http://www.cde.ca.gov/ta/ac/ay/. 
 
Adequate Yearly Progress Overall and by Criteria (School Year 2012-13) 

    
    

 AYP Criteria  School  District 
 

 Made AYP Overall  No  No 
 

 
Met Participation Rate: English-Language 
Arts  Yes  Yes 

 

 Met Participation Rate: Mathematics  Yes  Yes 
 

 
Met Percent Proficient: English-Language 
Arts  No  No 

 

 Met Percent Proficient: Mathematics  No  No 
 

 Met API Criteria  Yes  Yes 
 

 Met Graduation Rate (if applicable)  Yes  Yes 
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Federal Intervention Program (School Year 2013-14)  
Schools and districts receiving federal Title I funding enter Program Improvement (PI) if they do not make AYP for 
two consecutive years in the same content area (ELA or mathematics) or on the same indicator (API or graduation 
rate). After entering PI, schools and districts advance to the next level of intervention with each additional year that 
they do not make AYP. For detailed information about PI identification, see the CDE PI Status Determinations 
Web page: http://www.cde.ca.gov/ta/ac/ay/tidetermine.asp.  

    
    

 Indicator  School  District 
 

 Program Improvement Status  In PI  In PI 
 

 First Year of Program Improvement 2012-2013 2008-2009 
 

 Year in Program Improvement  Year 2  Year 3 
 

 
Number of Schools Currently in Program 
Improvement --- 18 

 

 
Percent of Schools Currently in Program 
Improvement --- 94.7 

 

 
V. School Climate 
 
Student Enrollment by Grade Level (School Year 2012-13)  

          

 
Grade 
Level    Number of Students   

 

 Grade 9-------   133   
 

 Grade 10-------   108   
 

 Grade 11-------   148   
 

 Grade 12-------   242   
 

 
Ungraded Secondary-----
--       

 

 Total Enrollment-------   939   
 

 
Student Enrollment by Group (School 
Year 2012-13)     

 

    
 

   

Percent 
of   Percent of 

 

 Group   Group  
 

   

Total 
Enrollm

ent    

Total 
Enrollment 

 

 
Black or African 
American-------  29.5  White 19.6 

 

 
American Indian or 
Alaska Native----  1.5  Two or More Races 1.7 

 

 Asian-------  5.0  
Socioeconomically 
Disadvantaged 88.2 

 

 Filipino-------  1.6  English Learners 32.8 
 

 
Hispanic or Latino---
----  39.3  

Students with 
Disabilities 15.8 

 

 

Native 
Hawaiian/Pacific 
Islander  1.7     

 

 
Average Class Size and Class Size 
Distribution (Secondary)         
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2010-

11   
2011-

12   
2012-

13  
 

A
v
g
. 

Number of 
Classrooms 

A
v
g
. 

Number of 
Classrooms 

A
v
g
. 

Number 
of 
Classroo
ms 

 

S
u
b
j
e
c
t           

 

C
l
a
s
s 

C
l
a
s
s 

C
l
a
s
s 

 

 

1
-
2
2 

2
3
-
3
2 

3
3
+ 

1
-
2
2 

2
3
-
3
2 

3
3
+ 

1
-
2
2 

2
3
-
3
2 

3
3
+ 

 

 

S
i
z
e    

S
i
z
e    

S
i
z
e     

Engli
sh-----

-- 

1
4
.
3 

2
7 2 4 

2
2
.
9 

2
5 5 

1
3 

1
5 

3
6 

1
3 6 

 

Math
emati

cs 

1
2
.
1 

2
7 6 2 

2
1
.
3 

1
8 5 

1
0 

1
7 

2
8 

1
8 3 

 

Scien
ce-----

-- 

1
6
.
2 

1
4 7 3 

2
6
.
4 

1
0 3 9 

2
0 

1
2 

1
4 5 

 

Social 
Scien

ce 

1
1
.
7 

1
9 3 2 

2
3 

1
6 5 9 

1
8 

1
8 

1
2 

1
0 

  
 
Note: Number of classes indicates how many classrooms fall into each size category (a range of total students per classroom). At the secondary 
school level, this information is reported by subject area rather than grade level. 
 
School Safety Plan (School Year 2012-13)  
This section provides information about the school’s comprehensive safety plan, including the dates on which the 
safety plan was last reviewed, updated, and discussed with faculty; as well as a brief description of the key elements 
of the plan. 
 
This school is linked directly to the San Juan Unified School District’s Safe Schools Program. In partnership with 
the Sacramento County Sheriff’s Department and the City of Citrus Heights Police Department (CHPD), each 
school becomes part of a safety zone that is patrolled daily by a sheriff’s deputy assigned specifically to specific 
geographic zone or CHPD officer assigned to a particular school or small group of schools within the City of Citrus 
Heights. In addition to daily support from a designated Sheriff’s deputy or CHPD officer, this school is a part of the 
San Juan Unified School District’s Safe Schools Task Force, which is comprised of safety teams from each of the 
school sites. Each school safety team meets regularly to discuss safety issues and to take steps to be proactive in 
preventing various types of school-related safety issues. Law enforcement provides speakers to address students, 
staff and community groups. Our safety team receives regular training through the Task Force. The School Site 
Council is responsible for updating our comprehensive school safety plan on a yearly basis. Every San Juan 
classroom has a standardized “Safety Folder” which serves as a guide for teachers and also includes the site specific 
crisis response procedures. 
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Suspensions and Expulsions  
            

    

S
c
h
o
o
l      

D
i
s
t
r
i
c
t   

 

        

 

Rat
e 

       

   

201
0-11  

201
1-12  

2012
-13  

2010
-11  

2011
-12  

2012
-13 

 

 
Suspensions----
--- 58.4 

101.
3 54.2 

16.4
5 19.4 13.2 

 

 
Expulsions------
- 0.4 0.5 0.2 0.19 0.1 0.1 

 

Note: The rate of suspensions and expulsions is calculated by dividing the total number of incidents by the total enrollment x 100. 
 
VI. School Facilities 
 
School Facility Conditions and Planned Improvements (School Year 2013-14)  
This section provides information from the most recent Facility Inspection Tool (FIT) data (or equivalent), 
including: 
 
3. Description of the safety, cleanliness, and adequacy of the school facility  
4. Description of any planned or recently completed facility improvements  
5. Description of any needed maintenance to ensure good repair  
 
Encina Preparatory High School, originally constructed in 1959, was modernized between March 1999 and March 
2001. In 2006, utilizing Measure J Bond funds, the science rooms were upgraded with cabinets, counters, power, 
gas, flooring and paint. Over 45,000 square feet of roofing was replaced. Currently, there are enough classrooms to 
house the student population. Each classroom has a fire and intrusion monitoring and alarm system, telephone and 
internet connections. Site custodial staff clean the buildings as well as a site maintenance custodian who keeps the 
various systems of the school operational. The district provides gardening and landscape maintenance as well as 
support to keep the major systems such as plumbing, heating, and air conditioning functioning. The school is 
concerned about the condition of the play fields, including the track and the tennis courts. During the summer of 
2011 portables were brought onto the campus to house a new sixth grade student population (7th and 8th graders 
are housed elsewhere on campus). In 2012 extensive work was performed on the campus with a focus on the front 
of the school. Improvements included a new welcoming entry way, a small gathering area immediately behind a 
new wrought iron gate and new wrought iron fencing along the front and side of the school. In addition, a new 
irrigation system was installed and both lawn areas adjacent to the cafeteria were replaced. Permanent volleyball 
courts were added to enhance physical education programs and lunch-time recreational activities. 
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The Board of Education and the Superintendent's policy is to ensure that all students are provided with a safe and 
well-maintained learning environment. The board approved resolutions in 1998 and 2002 to adequately fund 
maintenance activities and preserve the repairs and improvements funded by two facility bond measures. The 
school buildings, classrooms and grounds are safe, clean and functional. An inspection of the facility was 
conducted in March 2013 and determined that there were no unsafe conditions that required emergency repairs. 
District maintenance staff ensures that the repairs necessary to keep the school in good repair and working order are 
completed in a timely manner. A computer automated work order process is used to ensure efficient service and 
that emergency repairs and health and safety repairs are given the highest priority. The Board of Education has 
adopted cleaning standards and custodial staffing requirements for all schools in the district. This school meets the 
Board's standards for custodial staffing and cleanliness. The school's custodians are trained in the proper use of 
cleaning chemicals and Integrated Pest Management techniques. They are managed day to day by the Principal with 
assistance from the district's maintenance department. The district participates in the State School Deferred 
Maintenance Program, with funding allocated for major repair or replacement of existing school building 
components. Typically, this includes roofing, plumbing, heating, air conditioning, electrical systems, interior or 
exterior painting, and floor systems. Annually the district budgets $2 million dollars for deferred maintenance 
activities. 
 
School Facility Good Repair Status (School Year 2013-14)  
This section provides information from the most recent Facility Inspection Tool (FIT) data (or equivalent), 
including: 
 
1. Determination of repair status for systems listed   
2. Description of any needed maintenance to ensure good repair   
3. The year and month in which the data were collected   
4. The Overall Rating  
 

School Facility Good Repair Status (School Year 2013-14)  
Year and month in which data were collected: 03/05/2013 

         
 

   

R
e
p
ai
r 
St
at
us     

Repair 
Needed and   

 

 

System 
Inspected         

 

   

G
o
o
d   

F
a
i
r  

P
o
o
r   

Action 
Taken or 
Planned   

 

 Systems:  

[
X
]  [ ]  [ ]       

 

 
Gas Leaks, 
Mechanical/HVAC, Sewer                

 

                 

 Interior:  

[
X
]  [ ]  [ ]       

 

 Interior Surfaces                
 

                 

 Cleanliness:  

[
X
]  [ ]  [ ]       

 

 
Overall Cleanliness, Pest/ 
Vermin Infestation                
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 Electrical:  

[
X
]  [ ]  [ ]       

 

 Electrical                
 

                 

 Restrooms/Fountains:  

[
X
]  [ ]  [ ]       

 

 Restrooms, Sinks/ Fountains                
 

                 

 Safety:  

[
X
]  [ ]  [ ]       

 

 
Fire Safety, Hazardous 
Materials                

 

                 

 Structural:  

[
X
]  [ ]  [ ]       

 

 Structural Damage, Roofs                
 

                 

           

 External:  

[
X
]  [ ]  [ ]       

 

 
Playground/School 
Grounds, Windows/                

 

 Doors/Gates/Fences                
 

                  

 Overall Facility Rate                
 

  

Ex
em
pla
ry    

Go
od  Fair  

P
o
o
r  

 

 Overall Rating        
 

    

[
X
]    [X] [ ]  

[ 
]  

 
                  

 
 
VII. Teachers 
 
Teacher Credentials  

        

    

S
c
h
o
ol    

D
i
s
t
r
i
c
t 

 

           

 
Teachers 

    

    

201
0-
11 

20
11
-

12  

2
0
1
2-
1
3  

20
12
-

13 
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 With Full Credential 57 57  
5
8 

174
0 

 

 Without Full Credential 3 3  6 24 
 

 
Teaching Outside Subject Area of Competence 
(with full credential) 6 3  1 --- 

 

 
Teacher Misassignments and Vacant Teacher 
Positions          

 

          

 Indicator  
201
1-12  

2
0
1
2
-
1
3   

201
3-
14 

 

 
Misassignments of Teachers of English 
Learners  0 0    0 

 

 Total Teacher Misassignments  0 0    0 
 

 Vacant Teacher Positions  0 0    0 
  

Note: “Misassignments” refers to the number of positions filled by teachers who lack legal authorization to teach that grade level, subject area, 

student group, etc. * Total Teacher Misassignments includes the number of Misassignments of Teachers of English Learners. 
 
Core Academic Classes Taught by Highly Qualified Teachers (School Year 2012-13)  
The federal ESEA, also known as NCLB, requires that core academic subjects be taught by Highly Qualified 
Teachers, defined as having at least a bachelor’s degree, an appropriate California teaching credential, and 
demonstrated core academic subject area competence. For more information, see the CDE Improving Teacher and 
Principal Quality Web page at www.cde.ca.gov/nclb/sr/tq/.  

   

  
Percent of Classes In Core Academic 
Subjects 

 

 

Location of 
Classes 

   

   
Taught by Highly Qualified 

Teachers  
Not Taught by Highly 

Qualified Teachers 
 

 This School 81 19 
 

 
All Schools in 
District 81 19 

 

 
High-Poverty 
Schools in District 81 19 

 

 
Low-Poverty 
Schools in District     

  
Note: High-poverty schools are defined as those schools with student eligibility of approximately 40 percent or more in the free and reduced 
price meals program. Low-poverty schools are those with student eligibility of approximately 39 percent or less in the free and reduced price 
meals program. 
 
VIII. Support Staff 
 
Academic Counselors and Other Support Staff (School Year 2012-13) 

       

  
Number of 

FTE  
Average Number of 

Students per 
 

 Title   
 

   

Assigned to 
School  Academic Counselor 

 

 Academic Counselor------- 2 482 
 

 Counselor (Social/Behavioral or 0 --- 
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Career Development) 
 Library Media Teacher (Librarian) 1 --- 

 

 
Library Media Services Staff 
(Paraprofessional) 0 --- 

 

 Psychologist------- 1 --- 
 

 Social Worker------- 0 --- 
 

 Nurse------- .25 --- 
 

 Speech/Language/Hearing Specialist .25 --- 
 

 Resource Specialist------- 0 --- 
 

 Other------- 14 --- 
  

Note: One Full Time Equivalent (FTE) equals one staff member working full time; one FTE could also represent two staff members who each 
work 50 percent of full time. 
 
IX. Curriculum and Instructional Materials 
 
Quality, Currency, Availability of Textbooks and Instructional Materials (School Year 2013-14)  
This section describes whether the textbooks and instructional materials used at the school are from the most recent 
adoption; whether there are sufficient textbooks and instruction materials for each student; and information about 
the school’s use of any supplemental curriculum or non-adopted textbooks or instructional materials. 
 
Year and month in which data were collected: September 24, 2013 
 
San Juan Unified held a public hearing on September 24, 2013 and determined that each school within the district 
had sufficient and good quality textbooks, instructional materials, or science lab equipment pursuant to the 
settlement of Williams vs. the State of California. All students, including English learners, are given their own 
individual standards-aligned textbooks or instructional materials, or both, in core subjects for use in the classroom 
and to take home. Textbooks and supplementary materials are adopted according to a cycle developed by the 
California Department of Education, making the textbooks used in the school the most current available. Materials 
approved for use by the State are reviewed by all teachers and a recommendation is made to the School Board by a 
selection committee composed of teachers and administrators. All recommended materials are available for parent 
examination at the district office prior to adoption. The table displays information collected in September 2013 
about the quality, currency, and availability of the standards-aligned textbooks and other instructional materials 
used at the school. If you would like more information on the textbooks and instructional materials please visit our 
website: http://www.sanjuan.edu/departments.cfm?subpage=125110. 
 
In 2011, the Governor and State Legislature extended the suspension of SBE adoptions of instructional materials 
until the 2015-16 school year (EC Section 60200.7). While the suspension of adoptions ends in July 2015, at this 
time there is not yet a schedule established in law for the cycle of future adoptions. 
 
However, in 2012 the Governor and State Legislature enacted AB 1246 (Brownley) which established EC Section 
60207 and thereby authorized the SBE to adopt new Common Core State Standards (CCSS)-aligned K-8 
instructional materials for mathematics no later than March 2014. More information about this scheduled adoption 
is available on the CDE Mathematics Web page. 
 
 

      

    
Fro
m  

Percent 
of 

Students 
 

  

Textbooks and Instructional 
Materials/   

 

 

Core 
Curriculu
m Area   

Mos
t 

Rec
ent  

Lacking 
Own 

 

   Year of Adoption   
 

     Ado  Assigned 
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Ado
ptio
n? 

 Assigned 
Copy 

 

 
Reading/La
nguage Arts 2002: Houghton Mifflin- Legacy of Literature  Yes 0.0 

 

   2009: Scholastic, Inc.- Read 180     
 

   
2007: Pro-Ed, Inc - Reading Milestones 3rd 
Edition     

 

   
2001: Prentice Hall - Timeless Voices, Timeless 
Themes     

 

   Pro-Ed, Inc.: Reading Milestones, 3rd Edition     
 

   Adopted 2007     
 

   Scholastic: Read 180     
 

   Adopted 2009     
 

   Prentice Hall: Timeless Voices, Timeless Themes     
 

   Adopted 2001     
 

 
Mathematic
s  

Algebra 1 McDougal Littell: California Math 
Algebra 1 [Green  Yes 0.0 

 

   Bicycle] 2008     
 

   Algebra 2 McDougal Littell: Algebra 2 2008     
 

   Geometry McDougal Littell: Geometry 2008     
 

   
Pre-Algebra Holt: California Mathematics, Course 
2 – Pre Algebra     

 

  2009     
 

   
McDougal Littell: California Math Algebra 1 
[Green Bicycle]     

 

   Adopted 2008     
 

   McDougal Littell: Algebra 2     
 

   Adopted 2008     
 

   
Holt: California Mathematics, Course 2 – Pre 
Algebra     

 

   Adopted 2009     
 

   McDougal Littell: Geometry     
 

   Adopted 2008     
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Fro
m  

Percent 
of 

Students 
 

  

Textbooks and Instructional 
Materials/   

 

 

Core 
Curricul
um Area   

Mo
st 
Re
cen

t  

Lacking 
Own 

 

   Year of Adoption   
 

     

Ad
opt
ion
?  

Assigne
d Copy 

 

 
Science----
---  

Biology Prentice Hall, 2007: Biology, CA 
Edition 2009  Yes 0.0 

 

   
Chemistry Pearson Prentice Hall, 2007: 
California Chemistry 2007     

 

   
Earth Science Glencoe McGraw Hill, 2002: 
Earth Science, Geology,     

 

   the Environment, & the Universe 2004     
 

   
Environmental Sci Holt, 2004: Environmental 
Science 2009     

 

   
Health Holt, 2004: Lifetime Health, California 
Edition 2005     

 

   
Physics Prentice Hall, 2009: Conceptual 
Physics 2008     

 

   Prentice Hall, 2007: Biology, CA Edition     
 

   Adopted 2009     
 

   
Pearson Prentice Hall, 2007: California 
Chemistry     

 

   Adopted 2007     
 

   
Glencoe McGraw Hill, 2002: Earth Science, 
Geology, the     

 

   Environment, & the Universe     
 

   Adopted 2004     
 

   Holt, 2004: Environmental Science     
 

   Adopted 2009     
 

   Prentice Hall, 2009: Conceptual Physics     
 

   Adopted 2008     
 

 

History-
Social 
Science  

American Govt. Prentice Hall, 2006: 
Magruder’s American  Yes 0.0 

 

   Government 2007     
 

   
Geography Teachers’ Curriculum Institute, 
2006: Geography Alive!     

 

  2007     
 

   
US History McDougal Littell, 2006: The 
Americans 2006     

 

   
World History McDougal Littell, 2006: 
Modern World History:     

 

   Patterns of Interaction 2006     
 

   
Prentice Hall, 2006: Magruder’s American 
Government     
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   Adopted 2007     
 

   
Teachers’ Curriculum Institute, 2006: 
Geography Alive!     

 

   Adopted 2007     
 

   McDougal Littell, 2006: The Americans     
 

   Adopted 2006     
 

   
McDougal Littell, 2006: Modern World 
History: Patterns of     

 

   Interaction     
 

   Adopted 2006     
 

   Glencoe Economics: Today & Tomorrow     
 

   Adopted 2006     
 

   Glencoe Economics: Principles & Practices     
 

   Adopted 2006     
 

 
Foreign 
Language  McDougal Littell: En Espanol!: Spanish  Yes 0.0% 

 

   Adopted 2002     
 

   Holt: Nuevas Vista: Spanish     
 

   Adopted 2007     
 

   Prentice Hall: Realidades: Spanish     
 

   Adopted 2007     
 

   McDougal Littell: French     
 

   Adopted 2007     
 

        
 

 
 
 
      

    
Fr
om  

Percent 
of 

Student
s 

 

  

Textbooks and Instructional 
Materials/   

 

 

Core 
Curricul
um Area   

M
ost 
Re
ce
nt  

Lackin
g Own 

 

   Year of Adoption   
 

     

Ad
opt
ion
?  

Assigne
d Copy 

 

   Langenscheidt: geni@1A1: German     
 

   Adopted 2008     
 

   Cheng and Tsui: Japanese     
 

   Adopted 2002     
 

   Prentice Hall: Russian     
 

   Adopted 2008     
 

   Cheng and Tsui & Thomson Learning:     
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Chinese 

   Adopted 2002     
 

   Prentice Hall: Russian     
 

   Adopted 2008     
 

 
Health----
---  

Holt, 2004: Lifetime Health, California 
Edition  

Ye
s 0.0% 

 

   Adopted 2005     
 

 

Science 
Laborator
y  

The school stocks an adequate supply of 
equipment for its  

Ye
s 0.00% 

 

 
Equipmen
t  

students. Inventory includes, but is not 
limited to: microscopes,     

 

 
(grades 9-
12)  

slides, ring stands, clamps, support rings, 
utility clamps, test tubes,     

 

   
test tube holders and brushes, tongs, flasks, 
beakers, and Bunsen     

 

   
burners. For more information, please call 
the school office.     

 

 
 
 
X. School Finances 
 
Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2011-12) 

    

Expendit
ures Per 

Pupil   
Ave
rage 

 

 Level     
Teach

er 
 

    

Supple
mental/  Basic/  

 

   

T
o
t
a
l    

Sala
ry 

 

     

Restric
ted  

Unrestr
icted   

 

 School Site------- $8,043 $3,836  $4,207 
59,9
91 

 

 District------- --- ---  $5,013 
$71,
297 

 

 
Percent Difference: School 
Site and District --- ---  -16.1 

-
13.9
1% 

 

 State------- --- ---  $5,537 
$69,
704 

 

 
Percent Difference: School 
Site and State --- ---  15.22% 

-
12.8
5% 

 

 
Supplemental/Restricted expenditures come from money whose use is controlled by law or by a donor. Money that is designated for specific 
purposes by the district or governing board is not considered restricted. 
Basic/Unrestricted expenditures are from money whose use, except for general guidelines, is not controlled by law or by a donor. 
 
For detailed information on school expenditures for all districts in California, see the CDE Current Expense of Education & Per-pupil Spending 
Web page at http://www.cde.ca.gov/ds/fd/ec/. For information on teacher salaries for all districts in California, see the CDE Certificated Salaries 
& Benefits Web page at http://www.cde.ca.gov/ds/fd/cs/. To look up expenditures and salaries for a specific school district, see the Ed-Data Web 
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site at: http://www.ed-data.org. 
 
Types of Services Funded (Fiscal Year 2012-13)  
This section provides specific information about the types of programs and services available at the school that 
support and assist students. For example, this narrative may include information about supplemental educational 
services related to the school’s federal Program Improvement (PI) status. 
 
The table provides a comparison of a school’s per pupil funding from unrestricted sources with other schools in the 
district and throughout the state. 
 
Supplemental/Restricted expenditures come from money whose use is controlled by law or donor. Money 
designated for specific purposes by the district or governing board is not considered restricted. Basic/unrestricted 
expenditures, except for general guidelines, is not controlled by law or donor. 
 
 

For detailed information on school expenditures for all districts in California, see the CDE Current Expense of 
Education & Per-pupil Spending Web page at http://www.cde.ca.gov/ds/fd/ec/. For information on teacher salaries 
for all districts in California, see the CDE Certificated Salaries & Benefits Web page at 
http://www.cde.ca.gov/ds/fd/cs/. To look up expenditures and salaries for a specific school district, see the Ed-Data 
Web site at: http://www.ed-data.org.In FY 2011-12, the district spent $7,732,354 in restricted general fund for 
positions that would have usually been paid for by unrestricted dollars (SF-0) due to receiving American Recovery 
and Reinvestment Act (ARRA) Education Jobs Funds (EJF). The positions that were paid for included 21.0 FTE for 
Counselors, 24.0 FTE for Principals and 18.0 FTE for Vice Principals. Due to this change, many schools showed a 
decrease in unrestricted costs and an increase in restricted costs. In FY 2011-12, the district spent $3,163,102 in 
restricted general fund from the Economic Impact Aid (EIA) grant. The expenses were coded with a central location 
(000) in 2011-12, when in the previous year the dollars were coded to site locations. The impact of this change will 
show a decrease in restricted expenses. 
 
 
 
 
Teacher and Administrative Salaries (Fiscal Year 2011-12)  

    

  District  State Average for 
 

 Category   
 

   Amount  

Districts In Same 
Category 

 

 Beginning Teacher Salary $41,336 $41,462 
 

 Mid-Range Teacher Salary $70,764 $66,133 
 

 Highest Teacher Salary $83,464 $85,735 
 

 
Average Principal Salary 
(Elementary) $104,439 $107,206 

 

 
Average Principal Salary 
(Middle) $110,111 $111,641 

 

 Average Principal Salary (High) $126,647 $122,628 
 

 Superintendent Salary $225,000 $225,176 
 

 
Percent of Budget for Teacher 
Salaries 40.7% 38.3% 

 

 
Percent of Budget for 
Administrative Salaries 6.6% 5.1% 

 

For detailed information on salaries, see the CDE Certificated Salaries & Benefits Web page at http://www.cde.ca.gov/ds/fd/cs/. 
 
XI. School Completion and Postsecondary Preparation 
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Admission Requirements for California’s Public Universities 
 
University of California  
Admission requirements for the University of California (UC) follow guidelines set forth in the Master Plan, which 
requires that the top one-eighth of the state’s high school graduates, as well as those transfer students who have 
successfully completed specified college course work, be eligible for admission to the UC. These requirements are 
designed to ensure that all eligible students are adequately prepared for University-level work. 
 
For general admissions requirements, please visit the UC Admissions Information Web page at  
http://www.universityofcalifornia.edu/admissions/. 
 
California State University 
Eligibility for admission to the California State University (CSU) is determined by three factors: 
 
• Specific high school courses  
• Grades in specified courses and test scores  
• Graduation from high school  
 
Some campuses have higher standards for particular majors or students who live outside the local campus area. 
Because of the number of students who apply, a few campuses have higher standards (supplementary admission 
criteria) for all applicants. Most CSU campuses have local admission guarantee policies for students who graduate 
or transfer from high schools and colleges that are historically served by a CSU campus in that region. For 
admission, application, and fee information see the CSU Web page at 
http://www.calstate.edu/admission/admission.shtml. 
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Dropout Rate and Graduation Rate  
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Completion of High School Graduation Requirements  
This table displays, by student group, the number of students who were a part of the school’s most recent graduating 
class for which  
CDE has available data and meet all state and local graduation requirements for grade twelve completion, including 
having passed both the ELA and mathematics portions of the CAHSEE or received a local waiver or state exemption.  

         

   

Graduatin
g Class of 

2012   
 

 
Group 

    

   

S
c
h
o
o
l  District  

S
t
a
t
e 

 

 All Students 165 3,807 418,598 
 

 Black or African American 32 271 28,078 
 

 
American Indian or Alaska 
Native 1 45 3,123 

 

 Asian------- 11 202 41,700 
 

 Filipino------- 3 56 12,745 
 

 Hispanic or Latino 68 606 193,516 
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Native Hawaiian/Pacific 
Islander 2 30 2,585 

 

 White------- 45 2548 127,801 
 

 Two or More Races 3 43 6,790 
 

 
Socioeconomically 
Disadvantaged 107 1051 217,915 

 

 English Learners 49 435 93,297 
 

 Students with Disabilities 14 364 31,683 
 

 
Career Technical Education Programs (School Year 2012-13)  
This section provides information about Career Technical Education (CTE) programs including: 
 
1. Programs and classes offered that are specifically focused on career preparation and or preparation for work  
2. How these programs and classes are integrated with academic courses and how they support academic 

achievement   
3. How the school addresses the needs of all students in career preparation and/or preparation for work, including 

needs unique to defined special populations of students   
4. The measurable outcomes of these programs and classes, and how they are evaluated  
5. State the primary representative of the district’s CTE advisory committee and the industries represented on the 

committee  
 
San Juan Unified defines their career paths following the strict criteria set within the Perkins Act and/or the 
California Partnership guidelines. Although most completion data is collected through our ROP regionally 
(Sacramento County Office of Education), the CTE department collects data on the number of students moving 
through our local sequences. Some ROP courses, because of the time requirements, internship element and industry 
standards they meet, are defined as a sequence within themselves. Introductory CTE courses are found throughout 
our schools, concentrators are students who take a second level course within the same career path, and students are 
referred to as completers when they complete a sequence of courses leading to certification, employability, and/or 
further technical training. ROP course are defined as completer based on length of course, sequence, and skill 
development. 
 
The ROP capstone course leads to a certificate/industry skill sheet or license if applicable. The program also provides 
the student with academic and technical knowledge and skill through integrated academic and technical instruction. 
The programs prepare students to enter current or emerging careers for further training within the career path for 
which there is gainful employment. Students enrolled in the programs are provided strong experiences in all aspects 
of an industry. 
 
 

San Juan Unified also provides students career preparation through enrollment in California Partnership Academies. 
We have four California Partnership Academies in the areas of: business–finance/entrepreneurship, pre-engineering, 
Sports Careers and Opportunities in Recreation (SCORE), and small business entrepreneurship. Our schools have 
numerous career paths opportunities beyond the state funded California Partnership Academy. We have career 
pathways in: 
 
Banking Occupations 
Careers with Children I/II  
Dental Careers  
Dental Radiation (40 hrs)  
Introduction to Health Careers 
Medical Assistant  
Medical Exploratory 
 
How does this class support student achievement?  
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When students experience CTE courses they have the opportunity to see the relationship between applied academic 
standards and the real world. Students find purpose in their studies and are provided an opportunity to apply their 
academic and industry skills to everyday problems. 
 
How does this class support student achievement?  
When students experience CTE courses they have the opportunity to see the relationship between applied academic 
standards and the real world. Students find purpose in their studies and are provided an opportunity to apply their 
academic and industry skills to everyday problems. 
 
How does the school address the needs of all students in career preparation?  
Through the IEP process special education students may be scheduled into CTE courses. Students are provided the 
support and necessary curriculum modification as outlined in the IEP. CTE provides extended testing time, extra 
assignment time and support where appropriate. Since our CTE courses work to integrate and support the academic 
standards, the students will be exposed to  
“hands on” activities and participate in solving real life problems. 
 
How are the courses evaluated for effectiveness?  
The capacity to serve a “significant” number of students and the degree to which the program attains specific 
outcomes are assessed yearly. Completion rates, graduation rates, and the passing rate on the California High School 
Exit Exam (CAHSEE) along with completion of a sequence are all evaluated yearly. The number of completion 
certificates issued and the attainment of specific industry skills is analyzed. Data on attendance is also collected. 
 
 
 
 
 
 
 
 
Career Technical Education Participation (School Year 2012-13) 

      

  

C
T
E 
Pr
og
ra
m 

 

 Measure  
 

    

Pa
rti
ci
pa
tio
n 

 

 Number of pupils participating in CTE 107 
 

 
% of pupils completing a CTE program and earning a high school 
diploma 8 

 

 
% of CTE courses sequenced/articulated between the 
school/institutions of postsecondary education 100 

 

 
Courses for University of California and/or California State 
University Admission   

 

 UC/CSU Course Measure   
Perce

nt 
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2012-13 Students Enrolled in Courses Required for UC/CSU 
Admission  39.8 

 

 
2011-12 Graduates Who Completed All Courses Required 
for UC/CSU Admission  21.8 

 

 
 
Advanced Placement Courses (School Year 2011–12)  

    

 Subject  
Number of AP 
Courses Offered*  

Percent of Students 
In AP Courses 

 

 Computer Science   --- 
 

 English------- 2 --- 
 

 Fine and Performing Arts   --- 
 

 Foreign Language 3 --- 
 

 Mathematics 4 --- 
 

 Science-------   --- 
 

 Social Science 2 --- 
 

 All courses 11 1.4 
 

 
* Where there are student course enrollments. 
 
XII. Instructional Planning and Scheduling 
 
Professional Development  
This section provides information on the number of days provided for professional development and continuous 
professional growth in the most recent three year period. Questions that may be answered include:  
[X] What are the primary/major areas of focus for staff development and specifically how were they selected? For 

example, were student achievement data used to determine the need for professional development in reading 
instruction?   

[Y] What are the methods by which professional development is delivered (e.g., after school workshops, conference 
attendance, individual mentoring, etc.)?   

[Z] How are teachers supported during implementation (e.g., through in-class coaching, teacher-principal meetings, 
student performance, and data reporting, etc.)?  

 
Professional development is a key part of the continuous improvement process for educators. The goal of our quality 
professional development is to support the learning of teachers and paraprofessionals to positively impact student 
achievement. Annually, teachers and site administrators participate in professional development in a variety of 
opportunities. Seventy-five minutes per week are dedicated to staff collaboration and training planned by site 
leadership teams. The District also provides a cycle of continuous professional development for Administrators 
through Principal Networks as well as Leadership Academies. 
 
The District provides professional development opportunities for teachers and administrators with its major initiatives 
such as Writing Workshop, Bookshop, Disciplinary Literacy, Balanced Math, UCD History Project, CSUS Math 
Project, Expository Reading and Writing Course, and Critical Literacy. Many voluntary professional development 
opportunities are provided throughout the year after school, on Saturdays, and during summer and vacation breaks. 
This includes training sponsored by district departments, BTSA, grant-funded projects, and the San Juan Teacher’s 
Association. Many teachers and administrators also take advantage of opportunities with SCOE, CDE, the 
college/university programs, state/national education organizations, and private educational institutes. 
 
What grounds the professional development in the district is the District Strategic Plan and the District Theory of 
Action. Professional Development is further determined using one or more of the following: (a) student achievement 
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data, (b) staff survey data, and (c) district-identified goals. Professional development addresses the Common Core 
State Standards (CCSS), teaching strategies, curriculum, assessment, technology, classroom management, safety, and 
leadership. Administrator training accompanies professional development in district focus areas, providing 
implementation support for teachers on site. Content-area coaches are available at some schools. Additional 
classroom support is provided to new and struggling teachers by PAR/BTSA teachers. 
 
Paraprofessionals are encouraged to participate in professional development at the district and site level. Specifically 
designed training is also offered to non-instructional support staff such as clerical and custodial staff that includes 
both operational and instructional topics. 
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Appendix G: CBEDS school information form 
 
Please see attached documentation. 
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Appendix H: Graduation requirements 
 

Graduation and Typical College Entrance Requirements 

Course San Juan Unified 
Graduation 
Requirement 

CSU Entrance 
Requirement  

UC Entrance 
Requirement 

English  4 years 4 years 4 years 
World History 1 Year 1 Year 1 Year 
US History 1 Year  1 Year 1 year or 1 semester 

plus 1 semester 
American 
Government 

American 
Government 

1 semester  1 year or 1 semester 
plus 1 semester 
American 
Government 

Social Science 1 semester  1 year or 1 semester 
plus 1 semester U.S. 
History 

Mathematics 2 years (including 
Algebra 1, 
beginning wih 
Class of 2004) 

3 years 3-4 years 

Economics 1 semester   
Science 1 year Life 

Science plus 1 
year Physical 
Science 

1 year   1-2 years  

Art 1 year or 1 
semester plus 1 
year Foreign 
Language 

1 year  1 year 

Foreign 
Language 

See Arts (above) 2 years 2-3 years 

Physical 
Education 

2 years   

Health/Driver's 
Education 

2 years   

Electives 65-70 units 3 years 3 years 
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Appendix I: Budgetary information, including budget pages from the school’s 

action plan  
 

Please see Appendix M. 
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Appendix J: A list of standards-based local board adopted texts (including year of 
publication) used in 9th and 10th grade English Language Arts, any reading 

intervention programs, texts leading up to Algebra, Algebra I, Social Studies, and 
Science 

 
English: 

 
 
 
 
 
 
 
 

Mathematics: 

McDougal Littell: Geometry:  Adopted 2008	  
Social	  Studies:	  
American Govt. Prentice Hall, 2006: Magruder’s American Government 2007 
Geography Teachers’ Curriculum Institute, 2006: Geography Alive! 2007 
US History McDougal Littell, 2006: The Americans 2006 
World History McDougal Littell, 2006: Modern World History: Patterns of Interaction 2006 
Prentice Hall, 2006: Magruder’s American Government Adopted 2007 
Teachers’ Curriculum Institute, 2006: Geography Alive! Adopted 2007 
McDougal Littell, 2006: The Americans Adopted 2006 
McDougal Littell, 2006: Modern World History: Patterns of Interaction Adopted 2006 
Glencoe Economics: Today & Tomorrow Adopted 2006 
Glencoe Economics: Principles & Practices Adopted 2006	  
Science:	  
Biology Prentice Hall, 2007: Biology, CA Edition 2009 
Chemistry Pearson Prentice Hall, 2007: California Chemistry 2007 
Earth Science Glencoe McGraw Hill, 2002: Earth Science, Geology, the Environment, & the Universe 
2004 
Environmental Sci Holt, 2004: Environmental Science 2009 
Health Holt, 2004: Lifetime Health, California Edition 2005 
Physics Prentice Hall, 2009: Conceptual Physics 2008 
Prentice Hall, 2007: Biology, CA Edition: Adopted 2009 
Pearson Prentice Hall, 2007: California Chemistry: Adopted 2007 
Glencoe McGraw Hill, 2002: Earth Science, Geology, the Environment, & the Universe: Adopted 2004 
Holt, 2004: Environmental Science: Adopted 2009 
Prentice Hall, 2009: Conceptual Physics: Adopted 2008 

2002: Houghton Mifflin- Legacy of Literature 
2009: Scholastic, Inc.- Read 180 
2007: Pro-Ed, Inc - Reading Milestones 3rd Edition 
2001: Prentice Hall - Timeless Voices, Timeless Themes 
Adopted 2007: Pro-Ed, Inc.: Reading Milestones, 3rd Edition:   
Adopted 2009: Scholastic: Read 180 
Adopted 2001: Prentice Hall: Timeless Voices, Timeless Themes 

Algebra 1 McDougal Littell: California Math Algebra 1 [Green Bicycle] 2008 
Algebra 2 McDougal Littell: Algebra 2 2008 
Geometry McDougal Littell: Geometry 2008 
Pre-Algebra Holt: California Mathematics, Course 2 – Pre Algebra: 2009 
McDougal Littell: California Math Algebra 1 [Green Bicycle]:  Adopted 2008 
McDougal Littell: Algebra 2:  Adopted 2008 
Holt: California Mathematics, Course 2 – Pre Algebra:  Adopted 2009 
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Appendix K: Glossary of terms unique to the school. 
 
Advocacy Leadership Team (ALT) – Teacher led team that handles all issues and concerns around the 
Advocacy program at Encina. 
BARKS – Bulldogs are Respectful, Responsible, Kind and Safe. This is our PBIS Tier 1 effort to help 
students at Encina manage their behavior and make better choices. BARKS is used to model both 
language and behavior for students. 
BARKS Leadership Team - Teacher led team that handles all issues and concerns around BARKS 
program and Tier 1 interventions at Encina. 
Design Team - Teacher led team that was charged with redesigning Encina so that it systemically meet 
the needs of all of its students, not just some that were in special programs. 
Family and Community Partnerships – A teacher led effort to create partnerships with the families and 
community that we serve here at Encina. 
School Leadership Team (SLT) – A team co-led by five teachers (elected at large), the principal, and 
one vice-principal. They are charged with being keepers of the Encina Vision. Tasked with implementing 
the work of the design team. 
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Appendix L: Encina Preparatory High School Design Plan 

 
Encina Preparatory High School 

Design Team Final Report 
Prepared by Pam Noli and Ed Porter, Noli-Porter Associates 

May 27, 2011 
 
Encina High School: Background and Context  
Encina High School is a comprehensive high school located in the San Juan Unified School District. 
Encina is the only school within the district that is listed in Tier II on the State’s Persistently Low 
Performing School List. The district does not have any Tier I schools.  
 
Encina serves a diverse student population consisting of 763 students of which 26.4% are African 
American, 6.2% Asian, 29.2% Hispanic Latino, and 24.1% White not Hispanic. The school’s free and 
reduced lunch rate, an indicator of poverty, is approximately 81.5% and 24.3% of the students are 
identified as English language learners. The school runs on a 4 X 4 block system. The school site also 
houses a business academy and a doctors and nurses health academy. 
 
In 2006, in an effort to address declining enrollment and test scores, Encina High School engaged in a 
modified redesign process. While this process did not require a change in leadership it did require that 
teachers recommit to the school and its goals and objectives and allowed those teachers who did not want 
to commit to opt out of the school. Although this resulted in minimal changes to staffing it did provide a 
renewed commitment to working with students of poverty and ensuring that they had access to post 
secondary options, with a particular focus on college readiness. In addition to staffing changes the school 
continued its focus on the use of Explicit Direct Instruction and data analysis. The school also created 
articulation agreements with American River College to place instructors on the Encina campus who 
teach college level math and science courses. This work resulted in some successes, as can be seen in the 
data that follows, but these areas of growth were scattered and did not endure much beyond the first year.  
 
Encina Design Team: Process and Considerations 
A Design Team was selected by the Union and District to ‘design and create’ a framework for change and 
transformation. The team consisted of administration, teachers, parents, students, and community 
members. This document summarizes the most recent thinking of the Encina Design Team.  
 
The Design Team has met several times weekly since fall 2010, examined best practices, visited 
successful High Poverty/ High Performing schools, attended educational conferences, and gathered 
additional data from the community to identify assets that can be used to further support the work of the 
school.  
 
Preparatory work by the Support Team with focus groups had identified five major ‘areas of focus’. The 
work of the Design Team was organized around these ‘areas of focus’ that are referred to as components 
in this report. The five components are: 

1. Student motivation and engagement  
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2. Shared Leadership Governance  
3. Teacher/Student Relationships  
4. Graduation / College/Career/Civic Readiness  
5. Community Engagement and Partnerships 

 
The Design Team began by developing a common vision for a 21st century school that: 

o looked ahead rather than behind 
o put the needs of students first while attending to the needs of adults as well 
o built a structure, culture, curriculum, and pedagogical practices that prepares its diverse 

student population to succeed in any and all post-secondary opportunities of their dreams and 
choice 

o developed a staff that is highly proficient in relationships, motivation, subject content, 
culturally responsive teaching strategies, student engagement, collaboration, community 
engagement, and shared leadership 

o evolved and adjusted to meet the challenges of a fast-changing society 
 
Out of the vision work emerged an overarching ‘big idea’—All Encina graduates are academically 
qualified and intellectually prepared to succeed at a four-year university. This means that all students 
graduate with the knowledge, skills and abilities that will qualify them to enter college, if they so choose. 
Their education at Encina will include rigorous career and workforce readiness as well as college 
readiness, enabling them to have a full range of choices and to compete with the best and the brightest. 
 
The new design for Encina is grounded in a set of moral imperatives that will guide everything that 
happens at Encina for students, staff, parents and community. We believe:  

o in doing whatever it takes to ensure success for all students  
o committing personal and community resources equitably 
o that structures must be flexible and adaptive 
o that a pyramid of interventions must be employed, beginning with a foundation of excellent 

first instruction 
o that all students must have equitable access to all resources to meet Encina’s “Big Idea”  
o that all staff must hold high expectations for all the students we serve  

 
People considering working at Encina will need to be clear that they will be bound by common 
agreements and everyone will be expected to implement practices, processes and procedures that will be 
worked out in courageous conversations, productive confrontation, and collaborative decision making. It 
is expected that many good people and good teachers will not wish to commit to the ‘Encina Way.’ It is 
also expected that many will see it as a life’s dream. 
 
For each of the five ‘areas of focus’, the vision shaped the framework that is outlined below. This 
framework will guide the new staff as it launches and builds the Encina of the future. The Design Team 
was a task group and has disbanded. Now that the design task is completed, the next phase is handed to 
the school’s Leadership Team to work on the next steps. The Design Team intentionally limited its work 
to the charge of ‘design and create’ to ensure that those who eventually staff the school and students who 
attend are the ones who will craft the next level of detail, work out operational logistics, and implement 
the design over the next three to five years.  
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Encina will be radically different in 2011-2012 and continue to evolve. As the design work was going on, 
the district approved reconfiguration of the West End schools, which includes making Encina a 6-12 
secondary school rather than a 9-12 high school. The Design Team quickly adjusted its focus to 
encompass the needs of 6th, 7th and 8th grade students. Much remains to be done by the Leadership Team 
and the new staff. 
 
The new Encina staff will spend at least three to four weeks in the summer planning implementation, 
training, and forming themselves into a productive team to get each of the first year components in place. 
An initial Encina ‘theory of action’ and related ‘problem of practice’ will be formulated to guide strategic 
planning and implementation.  
 
 
Details of the  Five Components 
The framework for each of the five components is written in the present tense to serve as a guide that 
withstands time for those who assume shared leadership for launching and growing the school. In this 
document, as each component unfolds, overlap and repetition is unavoidable because each component is 
part of a more or less seamless whole-school design. The plan is considered a living document, the details 
of which will be amended and revised as time goes by. 
 
1. Student Motivation and Engagement 
Motivation and engagement get at the heart of the teaching and learning dynamic. What teachers do helps 
draw out and focus what students do. What students do helps confirm and extend what teachers do. There 
are both internal and external dimensions at play. To address the internal dimension, Encina ensures that 
factors aimed at boosting students’ personal drive and dreams are built into the fabric of our climate, 
culture, and operations. To address the external factors, we ensure that practices and behaviors of teachers 
and other staffs connect to those dreams and drives, focusing students on mastery in academics and 
acuteness in social and civic affairs. 
 
Instruction: 2011-2012 School Year 
We believe that the quality of instruction is key to our success. To create first, best instruction, teachers 
will receive training, provide supportive accountability, and work collaboratively to:  

o agree on essential standards 
o align tasks to the standards 
o develop and use common formative assessments  
o analyze data to inform instruction 
o ensure that rigor, relevancy and differentiation are found in all classes, with a focus on 21st 

century skills 
 
Every student will achieve mastery of the essential standards. This will necessitate: 

o engaging students in authentic academic discourse 
o limiting teacher talk and drawing out student voice 
o developing consistent and equitable grading practice across departments 
o assessing students on what they know, not when they know it 
o grading that reflects mastery 

" focusing on what a student can do and what a student knows 



Encina Preparatory High School WASC/CDE Self-Study Report 
________________________________________________________________ 
 

184 
 
 

" implementing a system of A, B, C, ‘Not Yet’  
" eliminating use of grades for homework that is essentially practice  
" providing timely and specific feedback on tasks  

o creating and teaching content that requires students to think at higher levels 
o creating homework that builds background knowledge and extends learning 
o creating relevant and rigorous tasks that motivate maximum effort and persistence 

 

We agree with Elmore that there are basically only three ways you can increase learning and performance: 

1. increase the knowledge and skill of teachers 
2. change the content 
3. alter the relationship of the student to the teacher and the content 

We intend to do all three as the rest of this plan will spell out. 
 

Staff regularly participates in relevant and focused professional development and is provided with 
collegial collaboration time, in addition to their personal daily preparation time with time to facilitate the 
implementation of the above actions. 
 
Our strategies and techniques are carefully aligned to our student outcomes to ensure that we: 

o teach rigorous, culturally relevant 21st Century curriculum 
o engage in courageous deliberations in making curriculum decisions 
o skillfully apply pedagogy that renders results  
o use data to guide instruction and to make decisions 
o engage in collaborative lesson planning and lesson delivery 
o monitor the quality of instruction 
o coach and mentor colleagues 
o advocate for students to make success the easiest option 
o give wrap-around student support that boost student motivation and success 

 
Twenty-first Century Skills 
At our core is a rigorous curriculum that is built upon skills required to compete successfully in the early 
twenty-first century and designed to evolve with the fast-paced changes of our times. These are: 
 

1. Digital Age Literacy—Today’s Basics 
--basic, scientific, and technological literacies 
--visual and information literacy 
--cultural literacy and global awareness 

2. Inventive Thinking—Intellectual Capital 
--adaptability/managing complexity and self-direction 
--curiosity, creativity and risk-taking  
--higher order thinking and sound reasoning 

3. Interactive Communication—Social and  
        Personal Skills 

--teaming and collaboration 
--personal and social responsibility 
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--interactive communication  
4. Quality, State-of-the-Art Results—Getting The Work Done 

--prioritizing, planning, and managing for results 
--effective use of real-world tools (e. g. data) 
--high quality results with real-world application (e. g. preparation for and success in 
productive careers) 

 
...adapted from 21st Century Workforce Commission National Alliance of Business 

 
Pedagogy 
The pedagogy of Encina is characterized as rigor with love with healthy boundaries clearly established.  
All teachers respect and value the backgrounds and experiences of our students and do not try to force 
students to fit into the same mold. We collaborate to deepen our understanding of students’ backgrounds 
and social context. The language needs of all students are addressed whether though ELD or through the 
most effective language acquisition strategies known in the field of linguistics. Our curriculum is 
differentiated to meet the needs of high achievers, low achievers, and Special Education. We offer 
extended activities that align with the diverse passions and interests of our students striving for 
personalization and precision.  

 
We are keenly sensitive to social justice issues and freely and openly discuss the inequity and injustice 
issues that our students and their families face each day. Students and parents tell us that the avoidance of 
talking about these issues that they often find at other schools and with many agencies that purport to 
serve them is a barrier to their feeling welcome. We have learned that relationships are strengthened when 
teachers/students/parents can talk directly and honestly about injustice, unfairness, and inequality. When 
students do journaling and writing assignments, they often mention personal experiences they have had 
with inequity. It is clear that these issues tap deep emotions and motivate students to communicate. They 
will go to great efforts to edit and revise their writing so that it is in publishable form. 
 
Teachers at Encina are highly skilled in instructional strategies and pedagogical practices that both 
challenge and motivate our students, always taking into account their diverse cultures. Our pedagogy 
reflects high standards and expectations with true, continued support for struggling students. Common 
formative assessments are developed and implemented by all teachers who routinely make instructional 
decisions based on data and provide interventions that are inserted at the earliest moment when it becomes 
clear that the student isn’t demonstrating mastery of the standard. We scaffold objectives that are 
prerequisites to course standards so that more students can take advantage of Honors and AP options that 
are open to anyone who has successfully completed appropriate courses in the sequences constructed to 
provides foundational content. 
 
Our teachers select and use the best, most relevant instructional strategies for first instruction.  We have 
adapted some of the findings of Robert Marzano, John Hattie, Mike Schmoker and Harold Wenglinsky 
who analyzed research on ‘effective instructional strategies’ and identified strategies that can be 
categorized into two macro-strategies (meta-cognition and active student engagement) and three micros-
strategies (higher-order thinking, cooperative learning, and independent practice). They found persistent, 
positive effects regardless of student age, achievement level, nationality or ethnicity and observed transfer 
of skills across disciplines.  
 



Encina Preparatory High School WASC/CDE Self-Study Report 
________________________________________________________________ 
 

186 
 
 

Using what we learn in our ongoing training, our students are taught to improve their meta-cognition—
ability to think about their own thinking in order to gain knowledge and control of factors that focus on 
the self, the task at hand, and the most effective strategies to address the task. We use a variety of 
processes for teaching meta-cognitive skills: 1) providing students with specific learning objectives before 
each lesson, 2) providing feedback on the processes and strategies students use, and giving students time 
to consider how to approach a task, 3) and reminding students to activate these thinking behaviors.  
 
At Encina, we believe that motivation and engagement are realized through choice, relevancy, student 
voice, advocacy, expectancy, inclusion, meaning, competence and safety. Teachers set the bar high and 
students believe they can clear the bar. Positive school climate and culture help make success an intrinsic 
motivator for Encina students. Our formula for what boosts motivation is: 
 

E x V = M  
(Expectancy x Value =Motivation) 

 
To actively engage students, Encina teachers use hands-on lessons that require students to use multiple 
learning skills including higher-order thinking to construct meaning and knowledge. These activities 
channel student thought and action. They include: cooperative learning, higher-order thinking, what Dr. 
Wade Nobles calls ‘vitalistic’ direct instruction, grouping and regrouping for small group interaction and 
support, guided practice, on-going checking for understanding and independent practice. By higher-order 
thinking, we mean the ability to use information to solve problems, analyze arguments, negotiate issues or 
make predictions. Students individually and collaboratively examine assumptions and values, evaluate 
evidence, and assess conclusions.  
 
Our skillful use of cooperative learning strategies helps to increases student motivation and improves 
social interactions with peers and adults in school and in the community. We all have learned the value of 
‘cooperating in preparation for competition’ and ‘competing to improve the abilities of all.’  
 
Guided practice always precedes independent practice and homework assignments that are regular, not 
too lengthy, directly connected to skills and knowledge targeted in recent instruction, and that receive 
some sort of feedback from peers of teachers. It is not unusual for students to rush into class anxious to 
report on the work they have done beyond class—often the result of standards aligned projects. 
 
Teachers are expected to be adept in Marzano's "Top 9" instructional practices that contribute to higher 
levels of student achievement: 

1. identifying similarities and differences 
2. summarizing and note taking 
3. reinforcing effort and providing recognition 
4. homework and practice 
5. non-linguistic representations (e.g., mental images, graphs, acting out content) 
6. cooperative learning 
7. setting objectives and providing feedback 
8. generating and testing hypotheses 
9. activating prior knowledge (i.e., via questions, cues, advance organizers)Source: Marzano, 

2003 
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Advocacy and Personalization: 2011-2012 School Year 
The Advocacy class drives personalization and relationships. Our school’s Advocacy period is a primary 
vehicle to establish a strong teacher-student relationship. The Advocacy teacher, in addition to other 
responsibilities, knows each student he/she serves so well that he/she informs other teachers of the unique 
learning needs of each student under his/her tutelage who might be experiencing difficulty. We learn and 
share both strengths and needs of students and give special consideration to the strengths and needs of 
incoming students to facilitate their acculturation to the new Encina Way. 
 
The Advocacy class occurs daily and all certificated staff are required to participate to enable small class 
size. In addition to the academic supports, Advocates help students:  

o create their own unique educational pathway 
o identify their own passions 
o identify authentic ways to give back to their community 
o develop a sense of responsibility to the community 
o develop life skills that will serve them well in school, career and   relationships in general 

 
Advocacy teachers help students set short and long-term goals. We have one-on-one conferences with 
students at least once a week to stay on top of and ahead of potential problems and to seize opportunities 
to build on positives. We have arranged our schedule to enable class size in Advocacy to remain within 
the range of 20 – 24 students. The Advocacy teacher also identifies apprenticeships, adult education 
possibilities, internships, extra curricular mini-courses, extended day supports, online courses, 
externships, community service opportunities, service learning, credit recovery alternatives, and wellness 
center resources. 
 
Advocacy teachers are the primary resource to identify students’ needs and interests. They share this 
information with other teachers so that curriculum connections can be made across disciplines.  
 
Advocates, adult champions, and other Encina teachers help students find:  

o academic support and success  
o their own unique educational pathway 
o their passion/their element 
o ways to give back to their community 
o a sense of responsibility to the community 
o community-based activities that match students’ interests 

 
Every student, with the help of their advocate and parents, must set goals for high school and beyond. 
There is a framework to guide the goal setting that includes self-reflection on a student’s past to future. 
Their teacher advocate helps them create a reasonable and attainable plan to achieve those goals, with the 
opportunity to adjust as students move through school. Students begin planning as early as 5th grade. The 
high school segment of the plan includes goal setting relative to A-G, graduation, career, and post-
secondary education. Continuous monitoring towards those goals is regular practice in Advocacy and 
both students and advocates continually review each student’s movement towards goal attainment. 
Advocates, student champions, and Encina teachers: 

o Help students find their passion/their element 
o Help students find ways to give back to their community 
o Help students create a sense of responsibility to the community 
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o Find community-based activities that match students’ interests  
 
Personalization Beyond Advocacy 
In addition to the advocacy teacher, there is an adult ‘champion’ for each student who provides additional 
monitoring and support. Students have frequent, meaningful contact with their adult champion. Adult 
champions and advocates operate on campus (some are volunteers and non-certificated staff) forming 
trusting and supportive relationship with the student. Students always have someone to turn to. 
Certificated staff supervise, support and mentor non-certificated “champions”. 
 
Parent participation has increased with their engagement in student support practices and structures. 
Parents understand our success focus and are providing increasingly stronger support at home as well as 
at school. Encina alumni and community speakers reinforce our supports with their success stories and 
experience. Working on the work is a function of our extended learning community.  
 
Every teacher knows students in more than superficial ways. We know our students deeply as a result of 
programs and practices such as: advocacy; teacher collaboration, sharing patterns of behavior we each 
observe, and training in relationships. Additionally, practice common, consistent responses to student 
actions and requests. Every teacher provides activities that deepen knowledge, appreciation, and 
understanding across adult-student groups. Continuously building and strengthening relationships is a 
high priority. 
 
Time is designated to really get to know the students. This happens through a variety of structures and 
processes: advocacy, student-teacher activities just for fun, PLC team focus on student work, and 
common collaboration time to discuss student needs. We get to know students academically through 
administering, analyzing and sharing pre, formative and summative assessments.  
 
Students’ access to staff extends past the regular school day. We use an ‘On-Call’ system with staff 
members rotating as the on-call person. Many staff members give students their phone numbers and email 
addresses. Students understand the boundaries associated with this access because staff has set up 
expectations about how and when to call and what to call for. Business partners have helped obtain 
phones for students who do not have them to ensure that all students have can access staff. Student 
opportunity to communicate with staff is also facilitated by extended days, office hours and multiple 
preps.  
 
Every student is attached to some group or activity beyond academics (e. g. sports, student government, 
extra and co-curricular activity). Advocacy is a student’s primary affiliation. Some clubs even operate 
within the Advocacy period. Every teacher supports a club activity either as an additional support or as a 
primary club advisor. Some clubs are teacher-generated based on the interests, talents, and passions of the 
staff member giving students the opportunity to see another side of the teacher. Other clubs are student-
generated based on the interests, talents, and passions of students giving staff an opportunity to see 
another side of the students. When students suggest a club they have the responsibility of finding a 
teacher/sponsor. The ASSETS program can help make this work and we examine all avenues of funding 
to pay for extend hours, including Title I.  
 
Students are individually supported while engaged in a rigorous, standard-based curriculum. Standards-
based, rigorous curriculum is understood and implemented consistently in A-G courses, electives, summer 
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school courses and intervention tutorials. After school and summer school programs reflect the same high 
expectation and support for struggling students that we provide during the regular school year. Every 
student creates his or her unique educational experience with universal access to our culturally relevant 
standards-based curriculum and wrap-around supports that are both structural and interpersonal.  
 
There is flexibility in structures and schedules to provide support for all students. The advocacy class 
teacher is the primary support for each student he/she serves. In that role, the teacher identifies 
apprenticeships, adult education possibilities, internships, extra curricular mini-courses, extended day 
supports, online courses, externships, community service opportunities, service learning, credit recovery 
alternatives, and wellness center resources.  We have heterogeneous classes and use differentiation to 
provide honors credit and short-term interventions as needed. We also provide students with flexible 
structures such as extended lunch periods for extracurricular activities and tutorials (that are mandatory 
for some who need them to get back on their path toward success and optional for those who are on 
course.) 
 
Curriculum 
Our curriculum is standards-based. Department teams have culled the number of grade-level standards in 
their departments by about 50% in order to identify the “power standards” that can be taught more deeply 
with adequate time for in depth reading, writing and talking as Schmoker and Marzano suggest. 
 
That curriculum is enhanced in ways that connect and reflect students’ needs and interests. Advocacy 
teachers are the primary resources to identify their student’s needs and interests. They share this 
information with other teachers so that curriculum connections can be made across disciplines. Project-
based pedagogy adds to the authenticity of what is being learned. Our freshman Ethnic Studies course that 
helps students understand and appreciate the cultures and cultural heritage of all students is just one 
example of mutual respect and dignity at Encina. As students learn more about their race and culture and 
the race and culture of their classmates, students and staff choose from authentic relationships across 
identity groups and we no longer have the traditional pattern of cliques that are based on race and 
ethnicity. Students tell us that they belong to the ‘Encina culture.’ Gaining deep knowledge of and 
appreciation for the ethnic, racial, cultural, and language backgrounds of all groups in our school 
community extends beyond the freshman Ethnic Studies course and permeates our standards-based 
curriculum. Teacher teams and departments use our parents and the community as a resource to 
continuously create a more authentic curriculum. 
 
Our lesson designs are based on research which has found that students are more motivated and actively 
engaged when we can answer the question students often ask, “What does this information mean to me 
and how does it change my life now and in the future?” Teachers are able to inform students why they 
will need each of the individual skills to get to mastery of specific learning objectives and how it will help 
make their life better right now. 
 
Teachers have the time and resources to collaboratively create meaningful, engaging, and motivating 
standards-based curriculum. For easy collaboration there are common preparation periods, which are 
usually the same time across the entire school. In addition, each teacher has a personal preparation period. 
Much of the curriculum creation, including project-based learning, assessments, and honors 
differentiation materials is developed during the summer. Training is provided for those in other 
departments when a specific department makes significant curriculum changes to ensure that 
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interdisciplinary connections are maintained. 
 
At Encina, success is the easiest option. We have a straightforward, set course of study. Perfecting 
excellent first teaching is the foundation of our work within our Professional Learning Communities 
where we work collaboratively to create appropriate assessments, differentiation of curriculum, and 
multiple interventions. Teachers and students focus their efforts on getting students to mastery. There are 
rituals and traditions that instill the value of excellence and communicate high expectations for adults and 
students.  
 
Students have real choice and real voice in their academic life. A student’s schedule reflects his or her 
needs and interests. We employ best practices in scheduling to develop a more flexible master schedule. 
Expanded curriculum, common course of study, electives, experiential opportunities, and an expanded 
year make enhanced student choice and a flexible master schedule possible. 
 
Grading 
Encina teachers regularly engage in difficult conversations about their grading and assessment practices, 
procedures, structures and rules. We make evaluation and grading a growth enhancing experience that 
encourages students to apply more effort rather than stifle it. All staff regularly update their professional 
capacity, participating in activities and conferences that improve our skills to develop, administer and 
utilize formative and summative data to improve instruction. In our grading, we separate performance 
from behavior and have committed to developing a grading policy that reflects the negative impact of ‘0’ 
in grading practices. Some of the research we have examined recommends that the new ‘0’ should be a 
‘50’ to allow students to recover from a bad start or from lapses in effort and engagement. 
 
We have clearly defined what A, B, and C mean relative to mastery levels, acknowledging behavior 
separate from grades. Grades are based on a true ‘success foundation’ that we adapted from best practices 
of other successful schools. We have evolved toward an A, B C, and Not Yet grading system and are 
seeing positive results in student academic performance and in their behavior. Supports are in place for 
students who are temporarily in the “not yet” category. 

 
Among our moral imperatives is the belief in equity, not simply equality, recognizing that some students 
need more than others (more time, more support, more connection, etc.) depending on where they start 
from in each subject/discipline. We are committed to doing whatever it takes to help them build and focus 
their efforts toward excellence.  
 
Student Supports 
Every student has a 7-year plan (6th grade through 12th) to enable them to progress successfully to 
graduation and the post secondary goals that they have planned. Student plans are framed around 21st 
century skills which are understood, aligned, taught and assessed by all staff and students in every class. 
The plan is developed with students and their parents with guidance from faculty and counselors. Students 
start by getting in touch with their passions, dreams, and interests. When we say all students we 
consistently include our special-needs students, including EL, RSP, ED, GATE, SDC, etc. 
 
Differentiation within regular classrooms allows students to earn honors credits. Support strategies 
including daily in-class assessments, periodic formative assessments, and summative or final tests that are 
used diagnostically as well as for grades, with time allocated for teachers to support students to achieve 
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high standards. Staff discusses, decides and implements how to calibrate grades in terms of what is an A, 
B, C, etc. and hold each other accountable for attaining success. Students have learned that: 
 

“Success is our only option.” 
 
We practice what we call, ‘accountable discourse’. Staff, students, and parents are routinely in 
conversation and are solving challenging issues such as, “Should certain grades be eliminated? “Should 
grades be enhanced with rubrics?” “Is credit recovery easily accessible to any student in need?” “How do 
we evaluate and document citizenship and civility?” “Are we treating everyone fairly when we grade and 
evaluate?” “Should we eliminate “0”? 
 
Our staff has kindled student hope through efficacy, trust-building, empathy, and solidarity, by 
accommodating needs daily, and creating hope for their future. We counter fatalism with hope—hope for 
their future.  We help students clarify the relationship between what they are learning today, how to 
recover any academic deficits that are obstacles to graduation, and the possibility of a bright future. All 
students experience college, workforce and other real-world visitations. They expand their worldview as a 
result these interesting and relevant college and career exposures that include colleges and businesses 
coming to our site, internships, speakers, etc. Teachers are honing their skills in developing and 
implementing cross-discipline projects. We are culturally responsive to the students served and use 
positive feedback modalities—celebrations, recognition, and incentives. We have found the techniques of 
checking for understanding and in-class responses to be especially effective. 
 
We have tutorials during the summer, on weekends, after school, and during lunchtime, as well as 
intercessions that include enrichment activities and support. Freshman orientation and bridge programs 
from self-contained classroom to gradually more departmentalized systems are in place. They teach goal 
setting, school culture building, problem solving, and handling the move from middle to high school. 
There are monthly follow-up culture building activities that continue throughout the year. Programs such 
as Link Crew and Commitment to Graduate have been implemented to promote, support, and sustain 
student success.  
 
Encina is a safe, happy, and fun place to teach and learn. We have a system for progressive, differentiated, 
and personalized interventions that have reduced disruptions, arguments, fights, and fractured 
relationships. Progressive behavioral interventions accompany progressive discipline procedures. 
Mentoring, advisory, adult champion (student advocate) structures that are incorporated into the daily 
Advocacy class have built trust with students, and have helped us to identify students’ needs and 
problems, their passions, their goals, their strengths, and their interests. 
 
What students do at Encina is relevant to their past, present, and future. We have a strong summer 
program that addresses the regression in skills and knowledge that often happens over the summer. Over 
the summer many students are traumatized by unfortunate situations and experiences that may occur in 
their multiple worlds when there is too much unstructured time on their hands. Our summer programs 
include internships and externships; enrichment programs; 8th grade transition programs; standards 
focused interventions; drop out prevention programs; and alternative education and SAT preparation.  
 
The library is open to all providing easy access to online interventions, podcasts of interest, and library 
and media work in general. Encina has programs that involve families such as sports and camp-like 
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activities. We have an on-campus day-care program to serve young mothers, volunteers, and staff with 
preschoolers.  
 
Staff Efficacy and Support 
We have agreed upon what we call the “Encina Way” for all staff with certificated and classified staff 
each using their own contractual mechanisms and processes. We provide professional time to strategize 
and plan how best to handle every day operations as well as ways to look ahead long range. We work 
toward consensus, but don’t get bogged down when the group struggles with a decision.  We have 
received training and have established norms on how to use a variety of decision-making techniques. 
 
Support is always offered when anyone is expected to do something new. In the spirit of equity and 
establishing a level playing field when something new is put on the plate, we try to take something off the 
plate. We refer to this as  ‘strategic abandonment’. We know that one of the reasons that reforms fail is 
that organizations try to keep doing what they were doing and add something new (more). The 
courageous decision has to be made to drop some things that people may like, but that don’t render the 
level of results that will get them to the goal. 
 
Daily time with colleagues has been institutionalized. Professional norms such as, “Be on time, be 
prepared, and participate fully,” have been agreed upon by consensus. Capacity building is an 
institutionalized value with the expectation and agreement that all participants will implement the new 
skills and share effectiveness in PLCs. Staff participates in walkthroughs, instructional rounds, lesson 
study, and other practices that help improve curriculum, instruction and assessment practices. 
 
We address and resource capacity development (e.g. provide a guest teacher to free up staff to do peer 
coaching) through a culture of peer support that includes walkthroughs, academic discourse, instructional 
rounds (not to evaluate the individual teacher, but to consider the good of the whole school and to identify 
missing elements), and lesson study as a feedback, collaboration and accountability vehicle. Our peer 
coaching system helps people reflect and bring deep thoughts to a conscious level.  
 
Fun 
Encina is a fun place to be. All students are engaged in some form of extra-curricular activity. Time for 
extra-curricular activities is provided in the regular school day at least every two weeks with 100% 
student and staff participation. There are regular celebrations of the individual and collective 
achievements and successes of all students. Celebratory activities shine the spotlight beyond the ‘royal 
court’ including: 

o academic competitions (e. g. Academic Decathlon, Science Olympiad, Renaissance) 
o Advocacy class activities 
o athletics 
o classroom and school displays of student work and projects 
o clubs 
o Jostens ‘Commitment to Graduate’  
o lunchtime activities 
o scholarships and awards 
o speech  and forensics (rhetoric, speech, debate) competitions 
o student academic success celebrations 

 



Encina Preparatory High School WASC/CDE Self-Study Report 
________________________________________________________________ 
 

193 
 
 

Encina students also have increased choice in their extra-curricular life. All students are involved in rallies 
and other student activities. All teachers sponsor one or more extra-curricular activity. Incentive programs 
such as Renaissance are easily available and there is an expanded sports program to attract students who 
haven’t previously participated in sports. The staff is continuously involved with students to identify new 
ways to get more students involved in Encina life. Student-centered activities are numerous and students 
are required to participate in something. 
 
Students’ perspectives expand beyond Sacramento and the Arden-Arcade community. Mentorships, 
advocacy activities, school trips (real and virtual) and field trips are implemented to expand students’ 
perspectives. Parents take a partner role with Encina and are actively involved in student success. Grade 
level teams and advocates design parent collaborations, including student-led conferences. 
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2. Shared Leadership and Governance 
Shared leadership and governance at Encina is radically different from traditional models that are 
hierarchal, focus more on formal roles than on human interaction and communications, require relatively 
rigid control processes, and are centered on the adults rather than the students. The way we deal with this 
crucial component is not for those who have become comfortable with operating in traditional silos. We 
have ‘deprivatized’ our classrooms and offices. We are always observing one another’s practice and 
giving feedback. We share responsibility for creating and maintaining the highest level of effective 
professional practice by engaging in inquiry about what we are doing, why we are doing it and the results 
we are getting. We have agreed to address feedback and questions of our colleagues’ and our students. It 
takes getting used to for those of us who have practiced so long without mutual accountability, however, 
as Richard Elmore reminds us, “Leaders must create environments in which individuals expect to have 
their personal ideas and practices submitted to the scrutiny of their colleagues, and in which groups 
expect to have their shared conceptions of practice subjected to the scrutiny of individuals.” 
 
Our ‘big goal’ for students (All graduates are academically qualified and intellectually prepared to 
succeed at a four-year university.) is at the center of everything we do including how we handle 
leadership and governance (see Exhibit # 1, Encina Governance/Shared Leadership Design” picturing our 
governance structure).  
 
Authentic professional learning communities are the way we operate and interact. They are our way of 
life and we enjoy not being isolated from one another. We have received training and coaching to develop 
and maintain expertise in teaming, facilitating, time management, problem solving, and conflict 
management. We accept that some staff may find that they do not appreciate and enjoy such intense 
leadership responsibility and we support their decision to seek a school that may be more traditional. 
 
Encina staff: 

o shares responsibility for creating and maintaining the highest level of effective professional 
practice 

o shares responsibility, authority, and supportive accountability  
o shares responsibility for staff selection 
o puts in place progressive interventions to meet student needs and behavioral issues 
o deprivitizes practice by engaging in instructional rounds, smart-walks, Encina Learning Teams 

(ELTs) and lesson study protocols 
 
Encina students: 

o give feedback that helps inform teacher practice and school policies 
o are involved in leadership council 
o are involved in staff selection 

 
Encina parents and community: 

o get involved in Encina site and regional councils 
o give feedback that informs school practice and policy 

 
Encina is not an island; it is an integral part of the West End community. The Design Team suggested just 
a frame for the inter-dependency and inter-relationships with other schools and with the broader 
community leaving lots of room for those entities to be involved in developing the specifics. The intent is 
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clear—Encina wants and needs to be in formal and informal communication and interaction with the 
entire West End as we all work toward improvement and excellence. 
 
Shared leadership and governance requires specific supports: 

o Advocacy and content discipline ELTs (Encina Learning Team) 
o operations teams 
o internal support staff for ELTs (Encina Learning Team) 
o site and regional leadership councils 
o inter-dependency and inter-relationship with the other schools and with the broader community 

 
Shared Leadership and Governance Structure, Process and Flow (see Exhibit # 1) 
Advocacy PLCs and Content Discipline PLCs share the center of our leadership and governance structure 
with the ‘big idea.’ The interdependence of these three is the core of who we are and what we do (see 
Venn diagram at center of exhibit # 1). The Advocacy PLC is a regular common collaboration period that 
serves several different functions. The same thing is not happening every day. On different days there 
may be: 1) professional development, 2) focus on specific students needs or group patterns, 3)  
scheduling, 4) a full staff meeting for keeping everyone on the same page or for decision making, or 5) 
clubs or and other extra-curricular activities. The Content Discipline PLC serves multiple functions as 
well. The specific disciplines (Art, English, Math, Science, etc.) may do: 1) collaborative lesson planning, 
2) lesson study, 3) curriculum development, 4) data and assessment activities, 5) peer-coaching, 6) 
debriefing instructional rounds, 7) individual preparation, etc. 
 
Surrounding and supporting the inner core are: 1) an Operations Team, 2) Internal Supports for PLCs, and 
3) External Student Supports (see items clustered around Venn diagram in exhibit # 1). The Operations 
Team takes care of a full array of functions and services that no school can operate without, but are often 
under-recognized or under-appreciated. A partial list is included in the diagram. Internal Supports for 
PLCs include designated staff to manage the processes for delivery of professional development, the 
facilitation of group interactions, the mediation of conflicts, and the monitoring of adherence to norms 
and rules. External Supports for Students include parents-as-partners, a Wellness Center, and full array of 
community services (only a few are listed in the diagram). 
 
Feeding into and supporting the Venn diagram and the inner core supports (see the arrows) are three key 
roles and functions: 1) Leadership Council, 2) Visionary Leader and 3) Teacher Responsibility, Authority 
and Accountability. Leadership Council is all of us. We all rotate on and off the council practicing and 
perfecting our leadership skills. The council does many of the things that are done by administration in 
traditional systems—coordinating all of the systems, the people activities, the feedback loops, and internal 
and external communications. Visionary Leader is part of our design as we transition toward full 
implementation of shared leadership. There is someone we call a ‘final decider’ who is the keeper of our 
vision and who is empowered to make final decisions if we get bogged down. It’s not expected that this 
will happen very often, but, we are still learning and evolving. 
 
Teachers share responsibility, authority, and accountability—we all participate, we all collaborate, and we 
all work together toward common agreements and the common good. Explaining how this works is more 
difficult than doing it. We avoid jumping on the latest bandwagon of innovation or becoming paralyzed 
by rigid programs, but rather do the difficult work of sifting through these to find the essence that is 
common across the various movements and the enduring effective practices that have delivered results 
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over the years as Schmoker points out. In order to communicate in a common language, we do use terms 
that are current in the research and the literature. Basically, we use our learning teams and content teams 
to address issues of teaching and learning. In our teams we hammer out a common theory of action that 
helps us to sift out the best of the new and old strategies from what is simply flashy and trendy. We ask 
ourselves:  

o “Who is succeeding and who is not” 
o “What is the problem we are trying to solve?” 
o “What do students already know?” “What don’t they know?”  
o “What is delivering results and what is not?”  
o “How do we know?”   

 
The answers to these question come from analyzing qualitative and quantitative data, teachers visiting 
other teachers classrooms and engaging in professional discourse about what is happening and what more 
needs to happen, asking students what works best for them, examining student work, formative and 
summative assessments, and making tough decisions based on results. Teachers at Encina do not blame 
the students for the deficits they bring when they arrive at our school. And we don’t blame ourselves; we 
challenge ourselves. We have courageous conversations and make difficult decision about what changes 
and improvements we need to make in our practice. 
 
One of the most difficult things we do is make decisions about hiring, retention, and release. Despite how 
up front we are about expectations, moral imperatives, and deprivatization, some people just won’t work 
out. Most will realize the mismatch on their own and choose a school more aligned to their philosophy, 
but on occasion we may have to exit people paying full attention to fairness, due process, contracts, and 
policy. 
 
Our close relationship to the other schools in the West End and our community is vital to our success. The 
schools are: Dyer Kelly, Edison, Greer, Howe and Sierra Oaks (see middle ring in exhibit # 1.) We are 
interdependent with these schools and the community working to deepen the quality and constancy of our 
alignment and the excellence and competitiveness of our results. Our staffs meet and communicate 
regularly and our students participate in activities and events across all of our schools and throughout the 
community. 
 
We are supported and held accountable by the Board of Education, the superintendent and central office, 
the county office, our Teachers Association and, of course, the state (see outer rim in exhibit # 1). They 
each listen to our suggestions and needs and keep us informed on what is happening in the district, the 
region, the state, and beyond. 
 
How Leadership and Governance Work on a Daily Basis 
Common collaboration meetings have replaced the past practice of having innumerable separate meetings 
called by administration and various groups and committees for information sharing and decision-making 
by the whole staff. Now, what we call our “Educational Kibbutz” uses weekly meetings that are built into 
common time to keep everyone in the loop. These are efficient and effective because we abide by norms. 
On some days, common time is dedicated to professional learning (PLCs) and communication with peers. 
A process facilitator helps teams, PLCs, and the Leadership Council work collaboratively to achieve their 
goals and resolve conflicts. It is important to understand that the school-wide common collaboration time 
that occurs every day is used for different purposes and serves different functions on different days. These 
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purposes include: 
1. content/discipline PLC time 
2. whole school nuts and bolts meeting time 
3. professional development time 
4. Advocacy PLC time 

 
Every credentialed person has significant, on-going leadership roles. All staff assumes roles that rotate on 
a regular basis. We provide high quality, on-going leadership development training to continuously 
improve the leadership capabilities of every credentialed person.  
 
As we evolve away from a school with a traditional principal toward a ‘principal-less’ school, we are 
experimenting with several models. Our Leadership Council provides authentic distributed/shared 
leadership. Initially, leadership was shared by the principal and the leadership council. In year one, a 
principal represented us acting as an interface with district hierarchy and as the final decider when needed 
or required. As we experiment with different models, we are proceeding to distribute the principal’s roles 
and functions to teacher leaders and are making significant progress in transitioning to a genuine teacher-
led school.  
 
Everyone is accountable; everyone has to be a leader at Encina. We receive ongoing, high quality support 
to ensure that everyone is responsible for supporting colleagues in order to maximize everyone’s 
effectiveness. A Fairness Committee is accessible to students and staff for mediation of disagreements. 
An accountability process determines when and how people exit Encina. Our motto is: 
 

Responsibility + Authority = Accountability in our system 
 
Transparency and accessibility to all information is the norm, including budget and personnel/staffing 
(not including individual personnel information). There is a user-friendly information flow that is 
transparent between and across all levels. Concise and to-the-point information that is responsive to the 
need of the group is readily available. 
 
Conflict, stress, and confrontation training is provided for staff and students. The process support 
facilitator provides capacity building and facilitator support. Acute students behavior incidents are 
addressed outside of the progressive intervention process as required by policy, regulations, and law. 
 
Participation is an expectation of all staff and students with necessary resources allocated for support. 
Support resources include: secretarial support for each grade-level PLC, a data/assessment resource 
person, a PLC facilitator, ongoing professional development in teaming and leadership, ongoing 
professional development in sustaining team commitment, and ongoing professional development in skills 
to hold peers accountable. Students’ insights and feedback help shape the decisions of Advocacy, 
including curriculum and budget. Student voice/student input is a regular part of whole school decision-
making. Students are included on the leadership council, site council, design team, community council, 
specific student sub-group roundtables, etc. to provide authentic student voice. 
 
We have progressive interventions to meet student needs and/or ongoing behavior issues. We have 
reached consensus on the criteria for each of the following tiers:  

Tier 1: Classroom teacher intervenes 
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Tier 2: Advocacy teacher intervenes 
Tier 3: Grade level team intervenes 
Tier 4:  Operations coordinator level and/or wellness center intervene 
Tier 5:  Outside authority structure intervenes 
A ‘Fairness Committee’ is accessible at every tier. 

 
Our internal and external constituencies understand that our transformation is an ongoing, evolving 
process. Everyone has training and opportunities to lead and we are appreciating what it’s like to be a 
leader of leaders. Everyone also understands that there is no closure in terms of adjusting and adapting 
process and structure as schools evolve. Our processes are being documented (e. g. external evaluator case 
study).   
 
We have always worked hard, but we believe that we more fully understand what it means to “work 
smarter.”  
 

See Exhibit # 1 on Next Page 
(a large chart version is posted in the school) 

 
Exhibit 1 
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3. Teacher/Student Relationships  
 
Since teaching and learning is essentially an interpersonal process in which communication flows both 
ways between students and teachers, everything we do at Encina is grounded in relationships. We take 
responsibility for building and sustaining healthy relationship with students, parents, and community and 
among staff. We willingly receive on-going training that builds our cultural proficiency as we work with 
our diverse population. All staff have deepened their awareness and understanding of the impact of socio-
economic, cultural, and racial/ethnic factors on students at school and in society. Our understanding of 
how these factors affect learning shapes our steadfast appreciation of the support services required to help 
our students attain a state of safety and security that allows them to arrive in class ready to learn. When 
we do exit surveys and focus groups of a sampling of our graduates, they report relationships as one of the 
top three factors that motivate them to put forth the effort it takes to handle the high expectations and 
rigors of Encina. Students also report that working hard can be fun. In focus groups where we can drill 
deeper to unpack these statements, appreciative comments are made about how specific teachers, 
advocates, mentors, etc. changed individual students lives. Many students who have been mentors to 
younger students continue in this role as a way of giving back. 
 
Students truly believe that every adult on campus has their best interest at heart. All adults are trained how 
to be authentic and genuine with students and how to show caring and expectations in safe and supportive 
ways. Adults know how to assert expectations and motivate student self-responsibility in ways that don’t 
put the students on the defensive. When there are disagreements, confrontation and conflict management 
skills are used by all parties. A Fairness Committee is fully functional to resolve relationship issues at any 
level. Teachers find students’ passions and the obstacles that may keep them from their dreams. We 
access “Explore” and “Plan” assessments to help students discover what are their aptitude and interests. 
Everything we do for students is developmentally appropriate. Career explorations are an integral part of 
Advocacy.  Life Skills are taught in Advocacy.  
 
2011-2012 School Year 
Relationships are: 

o centered around staff and student norms based on high expectations, trust, respect, and social 
justice 

o enhanced by deepened awareness and understanding of the impact of socio-economic, cultural, 
gender, LGBT, and racial/ethnic factors on students at school and in society. This includes:  

− integrating cultural knowledge throughout curriculum and instruction 
− A Freshman Ethnic Studies course that focuses on contributions, culture, and heritage of 

all groups 
o focused on equity and advocacy, strengthening student voice, increasing success and fostering 

independence 
o include student cross-age tutoring and mentoring 
o include a process that facilitates student access to teachers when they need help 
o ensure that every student is attached to a club or activity beyond academics 
o enhanced by implementation of a “Fairness Committee” to handle staff, student and staff/student 

disagreements 
 
Staff Norms 
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Encina has developed a culture of trust at the adult level—we don’t “sweat the small stuff”. We rely on 
“the village” to work together to resolve issues. We have regular contact with families and other 
supportive adults. We have really good PLCs and other collaborations that resolve problems before they 
escalate. Things don’t get all out of control as easily or as frequently because of the enhanced 
communication structures. We use the manual teachers made several years ago, “How different people 
handle and respond to things at this school”, as a starter for a whole new discussion. We come to 
consensus  on the degree one teacher’s actions impact other teachers; on the degree to which each teacher 
is expected to do what that other teachers do. Of course, there are some variations of rules in different 
classes, but there is a core of common practices that permeate the school.  
 
As staff, we are critical and reflective. We are deepening our knowledge and skills for engaging in peer 
review and practicing being descriptive and suspending judgment, embracing the concept of Instructional 
Rounds in Education. We have even worked out common meaning about the evaluative language we use 
and the grades we give. 
 
Student Behavior 
Monitoring and addressing behavior is everyone’s job. This is our common understanding and 
commitment. All of our students belong to all of us. Students’ behavior has become routinely positive and 
constructive as we envelope them with high expectations, exciting challenges, relevant choices, and 
caring support. Everyone takes pride in our school and cares about how their individual behavior may 
reflect upon the school’s image and reputation. Our tiered progressive behavior process begins with 
teachers who are expert at handling student issues at the classroom level and using the supports available 
to them. If situations need attention beyond the classroom, attention is given through Advocacy and 
PLCs. Each year fewer and fewer cases need to go to the next level of progressive discipline. 
 
Students are taught and demonstrate behaviors appropriate for both school and the workplace. Parents and 
students understand and support our system of consequences. All staff consistently implements 
progressive interventions in conjunction with progressive discipline and regular behavioral reporting to 
parents. Our school also uses peer mediation and involves students in appropriate levels of counseling and 
conflict management. 
 
Teacher/student relationships that enable us to comfortably relinquish control and allow students to find 
their own way are in place. Teacher talk time is consciously reduced and student voice time is 
intentionally increased. Teachers and students alike practice effective listening and diplomatic feedback. 
Students are given pedagogical choices with an ethic of excellence clearly established. A gradual release 
model is fully implemented allowing students to grow into making responsible choices. Self-reflection 
and self-management is expected. Students are given guides and rubrics ahead of time so that they know 
how they are being held accountable.  Assessments and evaluations are transparent. Group work is the 
norm and staff understands group dynamics and how it impacts student engagement. Students are trained, 
motivated, and taught how to use inquiry techniques, problem solve, brainstorm, take notes, and work 
well in groups.  
 
Strategies such as ‘peace builders’ and ‘student court’ engage students in maintaining a safe, orderly, 
respectful school climate and culture. Professional Positive Behavior Support is fully instituted. With 
much effort and mutual respect for the beliefs of all, we have worked out common meanings for the 
evaluative comments and grades we give.  
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Community and business leaders discuss and model appropriate behavior, appropriate dress, and 
presenting oneself in the most positive way, including contextual code switching. Alumni boosters teach 
students how to do sales (make sales calls, promote year-book ads, support for clubs, etc.) as one way of 
utilizing these skills in a real world context. Our wellness center (see Shared Leadership and Governance 
section for details) is fully functional and offers culturally sensitive services.  The staff is trained and uses 
proper referral processes (for example, triage).  Our attention to social justice issues has led to alternative 
resources and services for undocumented students.  
 
Expectations and Equity 
High Expectations for student success is demonstrated at all times. Students know that they are expected 
to work to mastery of standards. Staff and other support people work with students until they get there and 
we make it hard for students to opt out. Success is the easiest option. All students have a plan with their 
goals for what they want to do and staff and students pursue the motto, “Whatever it takes to support 
students’ achievement of that goal is what we do.”  
 
What we mean by ‘high expectations’ has been defined by staff consensus. We have common agreement 
about what constitutes an A, B, C, etc. Staff is confident in students’ ability to reach their goals; students 
display self-confidence as a result.  Based on advisor’s observation and/or teachers’ formative 
assessments (formal & informal), struggling students are directed to interventions immediately to prevent 
failure and to ensure mastery. 
 
Trust and Respect 
Mutual respect is evident throughout our school and extended school community. We show respect to get 
respect. Students and staff are members of the learning community where there is transparency about 
what goes on and where it is difficult to hide. We are hyper-sensitive to our tone of voice and body 
language asking for feedback in order to become more aware of our own unconscious behaviors which, at 
times, may be perceived as disrespectful towards students, parents, or other staff. We understand that 
some students at Encina are willing to die for ‘respect’, if put in face-saving situations, so we never 
confront those students publically to modify their behavior.  
 
Trusting relationships are seen in students’ willingness to open up to teachers’ suggestions about 
academics, and other areas of student concern. Advocacy teachers help students set short and long-term 
goals. We have one-on-one conferences with students at least once a week to stay on top of and ahead of 
potential problems and to seize opportunities to build on positives. We have arranged our schedule to 
enable class size in Advocacy to remain within the range of 20 – 24 students for the sake of building 
relationship, mutual trust and respect. 

 
All staff work to build trust is based on student needs, passions, goals, strengths, interests and life 
experiences. Staff receives trust-building training in order to do this well. One best practice we use is 
‘Challenge Day’ activities that employ safe and simple large-groups activities as the group forms and 
norms and progresses to higher-risk activities later in the day. The development of closer bonds that cut 
across student cliques is often among the outcomes of such activities.  

 
We have received training in how to react when someone doesn’t know that they are being disrespectful. 
We have ‘vocabulary training’ to stay abreast of current teen or community language usage. All 
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stakeholders use active listening and seek first to understand. We train, practice, and perfect team building 
and active listening. Respect and self-management is taught, modeled, and monitored (TMM). We have 
gotten beyond the old (traditional) ‘good kids/bad kids’ stereotypes and stigmas.  
 
4. Graduation/ College/Career/Civic Readiness  
Encina envisions academic content structures that fully support our ‘big idea’: 

All students will obtain a common body of skills and knowledge transferrable to life-long 
learning.  All students will be college-qualified and prepared for post-graduations 
options of their choice.  All actions will be based on the belief that every Encina student 
has the ability and opportunity to create his or her own unique educational experience 
with the support of caring staff. 

 
As we get closer to full implementation, upon graduation, students will have: 

o completed the rigorous coursework that, at a minimum, satisfies A-G requirements  
o visited a variety of college campuses  
o had the opportunity to participate in internship and job shadowing programs to learn essential 

work force skills  
o access to honors differentiated tasks and assessment in heterogeneous classrooms 

 
Graduation Readiness 
Our school ensures graduation readiness for all students that focuses students’ attention on life after high 
school whether college or a career. Our emphasis on graduation, college, and work force readiness is for 
ALL students with complementary resources, rather than competition for resources. We spread the wealth 
of knowledge beyond the school system – to parents and to the community. We have a P-16 perspective: 
The entire Encina community will prepare students for graduation. 
 
College Readiness 
We provide college readiness for all our students, whether or not they decide to go.  We emphasize to 
Encina students that these can be some of the most memorable years of their lives.  We encourage them to 
explore all possibilities. We help them to be responsible for their own skills foundation, helping them to 
reflect on whether or not they have the skills necessary to succeed at the next level. Everyone completes 
A-G requirements.  Supports are in place to help achieve this goal. Rigor is found in all courses— taught 
as if they were on the honors level. As the American Diploma Project states, “The needs of the workplace 
are increasingly indistinguishable from the knowledge and skills needed for college success.” 
 
All students visit 4-year universities and we teach skills that students will need to succeed in college-level 
classes (and will certainly prepare them to be competitive in career/workforce pursuits.) We partner with 
colleges and universities to assure that our students are really being prepared for the reality of post-
secondary education. 
 
Career / Workforce Readiness 
Encina provides opportunities for all students to have community mentors, job shadowing, and/or 
internships. We partner with businesses and community organizations to make these opportunities 
available in a variety of fields. Workforce readiness is a constant theme, emphasizing that: 

“This is the rest of your life—don’t be narrow-minded.” 
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“EXPLORE many options, your passions, and your interests, but don’t lose sight of 
practicality.” 

 
Course Criteria and Considerations 
All classes are heterogeneous with honors content and pedagogy differentiated within regular classrooms. 
There is a theme for each class (9th, 10th, 11th, 12th) around which subjects can align and projects can be 
built. Classes include: 4 years of English; 4 years of science; 4 years of history/social studies (including an 
ethnic studies/world cultures course for all freshmen); 4 years of mathematics; 2 years of physical 
education which includes Health; 2+ years of foreign language; and one year of visual and performing arts 
with the opportunity to take other courses in the strand as electives using an elective wheel scheduling 
process.  
 
Each grade level is structured as a team providing time for professional discourse within and across 
disciplines and time to make decisions. Teams engage in ongoing continuous data collection and analysis 
and data is the basis for instructional decisions. Resources such as time, money, and professional 
development needed to support the transformational changes we are making and to institutionalize our 
new system are in place or are being vigorously and relentlessly pursued.  
 
Advocacy is a full period daily and is the heart of our college / workplace/ graduation support system. 
There is an adult advocate for each student, tutoring and other academic supports to provide a complete 
range of  readiness skills. Our students have access to the best-of-the-best post secondary options 
including introductions to a wide variety of workplace options. 
 
Bell Schedule (see exhibit # 2) 
Our schedule is a hybrid model combining traditional and block scheduling. We are prepared to make 
revisions as needed as often as possible. 
 
 

See Exhibit # 2 Next Page 
(a large chart of the Bell Schedule is posted at the school) 
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Exhibit 2 
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5. Community Engagement and Partnerships 
The Design Team framed inclusion and engagement of the entire West-End in its design but did not 
attempt to fill in the specifics recognizing that involvement of others beyond the high school staff and 
students will be needed. We are continuing to work out ways of building a thriving West-with all parties 
involved. 
 
As the design evolves toward full implementation, Encina will participate in: 

o a regional West-End leadership council to coordinate projects and programs across the region 
o extra-curricular activities which provide community service opportunities for our students to be 

actively involved in improving the community in which they live 
o a Wellness Center on campus as a community-center resource 
o a Community Partnership/Resource Director and staff to coordinate and supervise the partnerships 
o a public relations campaign to counter the negative image of the Encina community 
o a robust parent involvement initiative 

 
Encina students are positively engaged in the community. Students identify community needs, create 
actions plans to address the needs, and work on all aspects of the plan with appropriate associations and 
agencies to address them. Encina students assume leadership roles for the Encina campus, its feeder 
schools, and the West end neighborhood.  
 
Encina High School is the center of the greater community composed of the entire West-End. A regional 
West-End leadership council coordinates projects and programs across the region.  
 
At Encina, we have a well-established adult resource center/career center. The career/resource center is  
available to adults in the community. Adult education is  available at the center and includes such 
offerings  as family wellness, English language development classes, coordination of social services, etc.  
with day care provided. 
 
The Wellness Center on campus is a community-centered model for mental and physical health services. 
We are using the ‘real deal’ resources (instead of the previous model where staff wears too many hats and 
are not always primary source providers). The Center is available to the entire community. Mental heath 
professionals for chronic and acute issues staff the on-campus center. A major function is to connect 
clients to other service providers such as food banks, clothing providers, and medical, dental and law 
services.  
 
In the West-End, we are building strong, reciprocal partnerships. We have created a loop of support to 
Encina students and Encina students are giving back to the community. Community Partnership/ 
Resources  Director and staff will coordinate and supervise the partnerships. The community is 
responsible for the day-to-day operations. 
 
We partner with organizations with good name recognition in order to draw people to fully utilize our 
network available resources. A Community Partnership/Resources Director and staff coordinate and 
supervise our partnerships. Community meetings create and sustain partnerships, which meet community 
needs. The negative myths and urban legends about Encina have disappeared. A public relations effort for  
 
Encina  and the West-End have decreased the negative perception of the neighborhood and has: 
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o web page 
o student ambassadors 
o community forums that are issue specific  
o on-campus hosted events 
o on-campus practical professional development opportunities to which we invite all educators in 

the community  
 
Encina provides community service opportunities that allow all students to improve the community in 
which they live. We create opportunities to improve the communities in which we work and in which our 
students and some of our staff live. Encina students initiate/support such activities as SRO/PROs, start-up 
scout troops in neighborhood apartments, weekend activities for younger neighborhood children, etc. 
Encina students design and create beautification projects at local businesses as well as at school.  
 
We are building trust and awareness among parents to increase their involvement. We consider parents as 
our partners and create the relationship through: 

o adult education and services  
o open door policies 
o parent orientation/welcoming events to see how different Encina is at the beginning and 

throughout of the year 
o affinity group meetings to access ways to better meet the needs of parents and their students.  

 
Encina and West-End Pride have been recognized beyond our boundaries and people come to see what we 
have done and to inquire about how we have done it. We sponsor a variety of excellent opportunities to 
showcase our many resources and achievements. We are being told that the type and extent of change we 
have accomplished is unique and we love hearing it! Our entire community celebrates our diversity 
regularly throughout the year. Our celebrations include the culture and cultural heritage of everyone who 
has become our neighbor. Some events are:   

o multicultural activities  
o ethnic studies class 
o regular inclusion of the contributions of the groups at Encina in our curriculum 
o exchange students 
o connecting to our students through understanding their heritage, origins, family traditions and 

culture. 
 
Conclusion 
All change is a journey not just an event. The journey has begun for Encina. The Design Team has handed 
off to the school’s Leadership Team. The future looks promising—enrollment is up, an MOU has  been 
negotiated, staffing is proceeding and training is being scheduled. Focus now switches to planning, 
implementation and monitoring.  
 
 
 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

208 
 

 
Bibliography 

 
Motivation and Engagement 

 
Allen, J, Allen C. 2011. The Big Wait. Vol 68  No.1. 
 
Begun, R. 2007. Ready-to-use Social Skills Lessons & Activities for Grades 7-12. West Nyak, NY: The Center for Applied Research 
 
Blackburn, B. 2008. Rigor is NOT a Foue-letter Word. Larchmont, NY: Eye on Education. 
 
Brady, L., Kennedy, K. 2005.  Celebrating Student Achievement:  Assessment and Reporting. Australia: Peason Publishing. 
 
Burris, C., Garrity, D.T. 2008.  Detracking for Excellence and Equity. Alexandria VA. ASCD. 
 
California Department of Education. High School A-G Requirements. 2010.http://www.cde.ca.gov/ci/gs/hs/hsgrtable.asp 
 
Capraro, R.M., Slough, S.W. 2009. Project-Based Learning. 
 
Cushman, 2003. Fires in the Bathroom:  Advice for Teachers from High School Students. New York: New York Press.  
 
Dodd, W., Konzal, J. 2000. Making Our High Schools Better:  How Parents and Teachers Can work Together. New York: St. 
Martin’s Press. 
 
Drake, S.M. 2007.  Creating Standards-Based Integrated Curriculum Instruction. Thousand Oaks CA: Corwin Press. 
 
Fisher, D., Frey, N. 2007.  Checking for Understanding. Formative Assessment Techniques for Your Classroom. Alexandria VA: 
ASCD. 
 
Fretwell, E. 2007. Extra-Curricular Activities in Secondary Schools. Johnson Publishing Company. 
 
Foster, C., 2007. Extra-Curricular Activities in The High School.  Johnson Publishing Company. 
 
Gay, 2000. Culturally Responsive Teaching. New York: Teachers College Press. 
 
Ginsberg, M.,  Wlodkowski, R.J. 2000.Creating Highly Motivating Classrooms for All Students: A Schoolwide Approach to Powerful 
Teaching with Diverse Learners. San Francisco CA: Jossey-Bass.  
 
Goldring, E.B., Berends, M. 2008.  Leading with Data: Pathways to Improve Your School. Thousand Oaks CA: Corwin Press. 
 
High School Goal Setting Videos, 2011. http://www.google.com/search?aq=f&sourceid=chrome&ie=UTF-
8&q=goal+setting+in+high+school#q=goal+setting+in+high+school&hl=en&prmd=ivns&source=univ&tbs=vid:1&tbo=u&sa=X&ei
=aC15TcuoCNTsrAGV_uHoBQ&ved=0CFoQqwQ&fp=95d9d8b37f94537 
 
Hirsh, S., Hord, S.M. Building Hope. 2011.  Giving Affirmation. Journal of Staff Development, Vol. 31 No.4. 
 
Jones, H. 2010.  A high School Experiment in Extra-Curricular Student Activities. Berkeley CA. 
 
Karcher MJ (2008). “The Study of Mentoring in the Learning Environment (SMILE): A Randomized Evaluation of the Effectiveness 
of School-based Mentoring”. Prevention Science, 9(2), 99-113. 
 
Lemov, D. 2010. Teach Like a Champion. San Francisco, CA: Jossey0Bass. 
 
Lampert, 1998. Building Leadership Capacity in Schools. Alexandria VA. ASCD. 
 
Lenz, B. (2009). Using Student-Led Parent-Teacher Conferences to Build Relationships.  Edutopia. 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

209 
 

 

Lorcher, T. 2010. Lesson Plan:  Seven Step Goal Setting for Students. Bright Hub. Byalinah Publishing. 

 
Oakes, 2005.  Keeping Track: How Schools Structure Inequality. Cambridge MA: Harvard Press. 
 
Mandinach, E.B., Honey, M. 2008. Data-Driven School Improvement:  Linking Data and Learning.  New York: Teachers College 
Press. 
 
Marzano, R.J, et al. 2006. Classroom Assessment & Grading That Work . Alexandria VA. ASCD. 
 
Classroom Instruction that Works:  Research-Based Strategies for Increasing Student Achievement. Alexandria VA: ASCD 
 
Martin, R. 2011.  Precious Knowledge Affirms he Necessity of Ethnic Studies. http://www.womanist-musings.com/2011/03/precious-
knowlege-affirms-necessity-of.html 
 
McTighe, J., Wiggins, G. 2004.  Understanding Professional Development – Understanding By Design. Alexandria VA. ASCD. 
 
National Association of School Psychologists, 2003 
 
National Center on Response to Intervention, 2010 
 
Ragsda;e. S., Saylor, A. 2007. Great Group Games:  175 Boredome0Busting, Zero-Prep Team Building for All Ages.  
 

Doug Reeves On Toxic Grades (2008).  

 

Reeves. D. 2010. Transforming Professional Development for Student Results. Alexandria VA: ASCD 

 
Reeves, D. (2004). The Case Against the Zero. Phi Delta Kappan. December, 2004. 
 
Rosebrough, T.R., Leverett, R. 2011. Transformational Teaching in the Information Age:  Making Why and How We Teach Relevant 
to Students. Alexandria VA: ASCD. 
 
Schargel, F.P. 2000 
 
Schlechty, P.C. 2011. Engaging Students: The Next Level of Working on the Work. San Francisco CA: Jossey-Bass Publishing. 
 
Schlemmer, P., Schlemmer, D. 2007. Teaching Beyond the Test:  Differentiated Project-Based Learning in a Standards-Based Age. 
New York: Free Spirit Publishing. 
 
Schmoker, M. 2011. Focus.  Elevating the Essentials to Radically Improve Student Learning. Alexandrea VA. ASCD. 
 
Secada, W. G. (1989). Educational equity versus equality of education: An alternative conception. In Secada, W. G. (Ed.), Equity and 
Education, pp. 68-88. New York: Falmer. 
 
Slaven, 1988 & 1996 
 
Sleeter, C.E. 2005. Un-Standardizing Curriculum: Multicultural Teaching in the Standards-based Classroom. New York,: Teachers 
College Press. 
 
Steinberg, A., Cushman, K. 1999. Schooling for the Real World:  The Essential Guide to Rigorous and Relevant Learning. San 
Francisco CA: Jossey-Bass. 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

210 
 

 
Stevens, N., Peltier, G. 1994.  A Review of Research on Small-School Student Participation in Extracurricular Activities. Journal of 
Research in Rural Education. Vol. 10, No. 2. 
 
Stiggins, R.J. et al. 2009.  Classroom Assessment for Student Learning: Doing It Right – Using it Well.  New York: Allyn Bacon 
Publishing. 
 
Thelin, N. 2010. Goal Setting Activities for High School. E-how. http://www.ehow.com/about_5349657_goal-setting-activities-high-
school.html 
 
Trilling, B., Fadel, C. 2009. 21st Century Skills: Learning for Life in Our Times. San Francisco, CA. Jossey-Bass. 
 

Relationships 
 
AFT and NEA, Peer Assistance and Peer Review:  An AFT/NEA Handbook (1998): 3. 
 

Cohen, R. (1995). Students Resolving Conflict. New York: Good Year Books. 

 
Corrigan, M.W., Chapman, P.E. (2008). TRUST IN TEACHERS: A MOTIVATING ELEMENT TO LEARNING. Radical Pedagogy 
(2008) 
 
Doyle, A. (2008). Personality Tests.  http://jobsearch.about.com/cs/personalitytests/a/personalitytest.htm 
 
DuFour, R. (1998). Professional Learning Communities at Work.  Bloomington, Solution Tree Press. 
 
 
 Emmer, E.T. (2008) Classroom Management for Middle and High School Teachers. My Education Lab, 8th Edition., 
 
Ginsberg, M., Wlodkowski, R.J. (2000). Creating Highly Motivating Classrooms for All Students.  San Francisco: Jossey-Bass 
 
Guskey, T.R. (1996). Implementing Mastery Learning.  
 
Hodge, D.W. (2010).  Slang Dictionary. http://www.thesource4ym.com/teenlingo/ 
 
Hooks, b. (2004). We Real Cool. London, Routledge.  
 
Johnson, D., Johnson, R. (1994). Learning together and alone, cooperative, competitive, and individualistic learning. Needham 
Heights, MA: Prentice-Hall. 
 
Johnson, D. W., & Johnson, R.(1996). Conflict resolution and peer mediation programs in elementary and secondary schools: A 
review of the research. Review of Educational Research, Winter, Vol. 66, No. 4, 459-506. 
 
Karcher MJ (2008). The Study of Mentoring in the Learning Environment (SMILE): A Randomized Evaluation of the Effectiveness 
of School-based Mentoring. Prevention Science, 9(2), 99-113. 
 
Kelly, M. (2010). Active Listening Steps and Instructions in High School. 
http://712educators.about.com/cs/activelistening/a/activelistening_2.htm 
 
Kiff, J. (2010).  School Club Membership. Psychology Wiki http://psychology.wikia.com/wiki/School_club_membership 
 
Kordalewski, J. (1999).Incorporating Student Voice into Teaching Practice. ERIC Clearinghouse on Teaching and Teacher Education 
Washington DC.  
 
Lawsen, J.R. (1994). Rules for Reaching Consensus:  A Modern Approach. San Francisco. Jossey-Bass/Pfieffer. 
 
Lencioni, P., (2009). The Five Dysfunctions of Teams. San Francisco, Josey Bass. 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

211 
 

 
Lenz, B. (2009). Using Student-Led Parent-Teacher Conferences to Build Relationships.  Edutopia. 

 
Lieber, C.M., Lantieri, L. , Roderick, T. (1998). Conflict Resolution in the High School: 36 Lessons. Educators for Social 
Responsibility. 
 
Marzano, R.J. (2011). Relating to Students:  It’s What you Do That Counts. Educational Leadership  Vol. 68, No. 6, 82-83. 
 
Moeschet, C. (2011). Life Skills Curriculum for High Schools. http://www.ehow.com/info_7983826_life-skills-curriculum-high-
schools.html 
 
National Center on Response to Intervention, 2010.  http://www.rti4success.org/ 
 
O’Connor, K. (2008). A Repair Kit for Grading: 15 Fixes for Broken Grades. ETS. 
 
Reeves, D. (2008)l Toxic Grading. The Thoughtful Teacher. http://repairman.wordpress.com/2008/07/25/doug-reeves-on-toxic-
grading-practices/ 
 
Routman, R. (2003). Reading essentials. Portsmouth, NH: Heinemann.  
 
Siccone, Fl, Lopez, L., Educating the Heart:  Lessons to Build Respect and Responsibility. Pearson Higher Education Publishing. 
 
Schmoker, M. (2011).Focus:  Elevating the Essentials to Radically Improve Student Learning. Alexandria, VA: ASCD. 
 
Stiggins, R. “Maximizing the Power of Formative Assessments”. Phi Delta Kappan, Vol. 90, No. 9 (May 2009): pp. 640-644. 
 
Strong, J.H. (2007). Qualities of Effective Teachers. Association for Supervision and Curriculum Development 1703 N. Beauregard 

St. •  
Alexandria, VA 	  

 
Sugai, R. (2000) et al, Applying Positive Behavioral Support and Functional Behavioral Assessment in Schools, OSEP Center on 
Positive Behavioral Interventions and Support1. Safe and Drug Free Schools Program, US Department of Education. 

 
 

Williams, K. (2008). 9 Techniques for Building Solid Parent-Teacher Relationships. Scholastic: Teachers Come First. 
 
 

Leadership and Governance 
 
Adair, J.(2009). How to Grow Leaders: The Seven Key Principles of Effective Development . Philadelphia PA: Kogan Press 
 
Bennis, W. (1997). Organizing genius: The secrets of creative collaboration. Cambridge, MA: Perseus. 
 
Alan P. Blanchard; Brooke Harms (2006). Transforming The High School Experience: The Practitioner's Guide to Small Learning 
Communities. Victoria BC: Trafford Publishers. 
 
Chauhan. P.B., Grewal G. ,  Sachdeva S., “Exceeding All Expectations: Student-led Initiatives in a North Delta School”,  Education 
Canada 50, no. 1 (Winter 2010: 28-31. 
 
Crowther, F. A., Ferguson, M. and  Hann, L., (2008).http://www.amazon.com/Developing-Teacher-Leaders-Leadership-

                                                
 

 
 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

212 
 

Enhances/dp/1412963753/ref=sr_1_21?ie=UTF8&qid=1299692449&sr=8-21 Developing Teacher Leaders: How Teacher Leadership 
Enhances School Success. Thousand Oakes CA: Corwin Press. 
 
DuFour, R., DuFour, R., & Eaker, R. (2008). Revisiting professional learning communities at work™: New insights for improving 
schools. Bloomington, IN: Solution Tree. 
 
DuFour, R.; Eaker, R. (1998).  Professional Learning Communities at Work: Best Practices for Enhancing Student Achievement. 
Bloomington: National Educational Service 
 
Elmore, R. 2002.  Building a New Structure for School Leadership. 
 
Fletcher, A. (2008).  Student Voice in School Building Leadership 
and Examining the Meaning of Student Involvement: 

The Ladder of Student Involvement in School.2009. Seattle, WA: HumanLinks Foundation. 

 
Fullan, M. (2005). Leadership and sustainability: System thinkers in action. San Francisco: Corwin. 
 
 Harris, A. (2009). Distributed School Leadership: Developing Tomorrow's Leaders (Leading School Transformation). New York. 
Barnes and Noble . 
 
Hu, W. In a New Role, Teachers Move to Run Schools, 2010, Teach.gov. 
 
Goleman  D. 2006. Emotional Intelligence: 10th Anniversary Edition; Why It Can Matter More Than IQ . New York: Bantam Books 
 
Greenleaf, R. K., Servant Leadership, New Jersey. Paulist Press. 1991. 
 
Hunter, M.,  Jones, F.H. 1987. Positive Classroom Discipline .San Francisco:  Jossey-Bass 
 
Joyner, E.T. (Editor), Ben-Avie. M.  (Editor), Comer, J.P. (Editor) 2004. Transforming School Leadership and Management to 
Support Student Learning and Development: The Field Guide to Comer Schools in Action. Thousand Oakes, Corwin Press. 

 
Katzenbach,  J.R. 2003. The Wisdom of Teams: Creating the High-Performance Organization.  New York: Harper Collins 2003 
 
Marzano, R.J., Waters, T. McNulty, B.  2005. School Leadership That  Works. Alexander VA: ASCD. 
 
Maxwell, J. (1995). Developing  the leaders around you: How to help others reach their full potential. Nashville, TN: Thomas Nelson 
Publishing. 
 
McGhan, B. 1999. Why We Should Have Teacher-Led Schools. The Center for Public School Renewal. 
 
McGhan, B. 2005. “A Fundamental Education Reform: Teacher-Led Schools”. Phi Delta Kappan. 
 
Mitra, D. (2008) Student Voice in School Reform,  Albany NY, State University of New York Press. 
 
McLaughlin, M., & Talbert, J. (2001). Professional communities and the work of high school teaching. Chicago: University of 
Chicago Press. 
 
McKeever, B. 2003.  Nine Lessons of Successful School Leadership Teams. San Francisco, WestEd. 
 
Robertson, S. 2009. Peer Review Begins at Teacher-Led School . NEA 
 
Shapiro, D. Pilsitz, L. Shapiro, S. 2004. Conflict and Communication: A Guide Through the Labyrinth of Conflict Management . New 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

213 
 

York. IDEA Press Books 
 
Sizer, T., Benitez, M., et. al. 2009. Small Schools, Big Ideas: The Essential Guide to Successful School Transformation.  San 
Francisco. Jossey Bass. 
 
Sprick, R.D. 2008. Discipline in the Secondary Classroom: A Positive Approach to Behavior Management, Second Edition with 
DVD.  San Francisco, Jossey-Bass. 
 
Williams, J. 2007. “Revolution from the faculty lounge: the emergence of teacher-led schools and cooperatives: in a movement that is 
spreading throughout the country, teachers ... needs”: Phi Delta Kappan . 
 
Wheatley, M.J. 2007.  Finding Our Way: Leadership for an Uncertain Time . San Francisco CA Berrett-Koehler Publishers 
 
Wolfgang, C.H. 2008. Solving Discipline and Classroom Management Problems . 
John Wiley and Sons, Inc. 
 

Graduation, College, Workforce Readiness 
 
Legters, N., Balfanz, R. 2010 Putting All Students on the Graduation Path: … 
Wiley Periodicals Inc. 
 
Murry, L. 2011. Diploma Maters:  A Field Guide for College and Career Readiness.  
 

College Readiness 
 
Bamberg,	  A.M.	  et.	  al.	  2009.	  AVID	  College	  Readiness	  Working	  with	  Sources	  Grades	  11-‐12	  Teacher.	  New	  York:	  Avid	  Press.	  

 
Conley, D.T. 2009. College and Career Ready: Helping All Students Succeed Beyond High School. San Francisco, Jossey-Bass. 
 
Daggett, W.R., 2005. Achieving Academic Excellence through Rigor and Relevance. International Center for Leadership in Education 
 
Phillips, D.A., Skelly, K. 2006. “College readiness for all: six implications for district leadership of preparing every student for post-
secondary academics”: School Administrator 
 

Career Readiness 
 
Career Ready, 2009.  http://www.careerready101.com/ 
 
Haycock, K., Cohen, M, 2008.  Making College and Career Readiness the Mission for High School.  The Education Trust  
 
Trilling, B., Fadel, C. 2009.  21st Century Skills:  Learning for Life in Our Times. San Francisco, Jossey-Bass. 
 

Course Criteria and Considerations 
 
 
Bensman, D., 2000.  Central Park East, New York. Teachers College Press. 
 
Cohen, E.G., Lotan, R.A. 1997. Working for Equity in Heterogeneous Classrooms: Sociological Theory in Practice (Sociology of 
Education Series) 
New York:  Teacher College Press. 
 
Darling-Hammond, L. 2010. The Flat World and Education. New York. Teachers College Press. 
 
David, J.L., Cuban, L. 2010. Cutting Through the Hype. Cambridge, MA. Harvard Education Press. 
 
The	  Implementation	  Center.	  2010.	  The	  Heterogeneous	  Classroom.	  



Encina Preparatory High School WASC/CDE Self-Study Report  
 

214 
 

http://www.mathimp.org/publications/teacher/teach06.html 
 

Student Support 
 
Benigni, M., Petrosky, S. 2011.  Mentoring Matters:  A Toolkit for Organizing and Operating Student Advisory Programs. Plymouth 
UK: Rowman & Littlefield Education. 
 
Blankenship, A.M. 2004.  Failure is Not an Option. Thousand Oaks CA: Corwin Press. 
 
Conley, D.T. 2009. College and Career Ready: Helping All Students Succeed Beyond High School. San Francisco, Jossey-Bass. 
 
Danielson, L. 2010. Tiered Intervention on the High School Level. National High School Center. 
Fisher, D., Frey, N. 2007. Checking for Understanding. ASCD. 
 
Hall, H.R. 2006.  Mentoring Young Men of Color:  Meeting the Needs of African American Students.  Blue Ridge Summit, PA: 
Rowman and Littlefield Education. 
 
Howard, J.  1991. The High School Curriculum Efficacy. Lexington, MA. The Efficacy Institute. 
 
Marzano, R.J. 2000. Transforming Classroom Grading. ASCD. 
 
Rathvon, N. 2003. Effective School Interventions:  Strategies for Enhancing Academic Achievement and Social Competence. New 
York:  The Guilford Press. 
 
Stiggins, R., Chappuis, J. 2011.  Introduction to Student-Involved Assessment for Learning. New York: Allyn & Bacon 
 
Strauss, V. 2010. “Are Education Credit Recovery Programs Really Effective?” Washington Post 8/21/10. 
 
Tomlinson, C.A., Imbeau, M.B. 2010.  Leading and Managing a Differentiated Classroom . ASCD. 
 
Trilling, B., Fadel, C.  21st Century Skills 2009.  Learning for Life in our Times. San Francisco:  Jossey-Bass. 
 

Staff Efficacy and Support 
 
Allen, D.W., LeBlanc, A.C. 2004.  Collaborative Peer Coaching that Improves Instruction. Thousand Oakes, CA. Corwin Press. 
   
California Department of Education.  1998. Steering By Results:  A High-stakes Rewards and Interventions Program for California 
Schools and Students. Sacramento CA: CDE. 
 
Danielson, C. 2006. Teacher Leadership That Strengthens Professional Practice. Alexandria VA: ASCD. 
 
Fisher, D., Frey, N. 2007.  Checking for Understanding. Formative Assessment Techniques for your Classroom. Alexandria VA: 
ASCD. 
 
Friend, M. 2010. Special Education:  Contemporary Perspectives for School Professionals. Upper Saddle River, NJ: Pearson 
Education Publishing. 
 
Elmore, R.F. City, E.A., Fiarman, S.E., Teitel, L. 2009.  Instructional Rounds in Education:  A Network Approach to Improving 
Teaching and Learning. Cambridge, MA. Harvard Education Press. 
 
Gay. G. 2000.  Culturally Responsive Teaching,.  Theory, Research, and Practice.  New York: Teaches College Press. 
 
Ginsberg, M., Johnson, J.F., Moffett, C.A. 1997. Educators Supporting Educators. A Guide to Organizing School Support Teams. 
Alexandria VA. ASCD. 
 
Gudwin, D.M., Salazar-Wallace, M.D. 2009. Mentoring and Coaching:  A Lifeline for Teachers in a Multicultural Setting. Thousand 
Oakes, CA. Corwin Press. 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

215 
 

 
Langer, G.M., Colton, A.B., Goff, L.S. 2003.  Collaborative Analysis of Student Work. Alexandria VA: ASCD. Okemos, MI: 
Effective Schools Products, Ltd. 
 
Lee, C.D. 2007. Culture, Literacy, and Learning. .  New York: Teaches College Press. 
 
Lezotte, L.W., McKee, K.M. 2006. Stepping Up.  Leading the Charge to Improve Our Schools.  
 
Nieto, S. 1992. Affirming Diversity. Toronto: Longman Publishers. 
 
Sprick R.S. 2006. Discipline in the Secondary Classroom:  A Positive Approach to Behavior Management. San Francisco: Jossey-
Bass Publishers. 
 
Stepanek, J. et. at. 2006.  Leading Lesson Study:  A Practical Guide for Teachers and Facilitators. Thousand Oakes, CA. Corwin 
Press. 
 
Tatum, B. 1997. Why Are All The Black Kids Sitting Together in the Cafeteria? And Other Conversations About Race.  New York:  
Harper-Collns Publishers. 
 
Wandberg, R.W., Kaufman, R.C.  2010.  Powerful Practices for High-Performing Special Educators. Thousand Oakes, CA. Corwin 
Press. 
 

Civic Engagement 

Boethel, M. 2003. Diversity: School, family, & community connections. Austin, TX: National Center for Family & Community 
Connections with Schools. 
 
Catsambis, S. 1997.  Parental involvement in students’ education during middle school and high school. New York: Queens College 
Press. 
 
Chapman, F. and Chapman J. 1999.  Educating Students to Make-A-Difference:  Community-Based Service Learning. New York: 
Haworth Press. 
 
Cooke, G. 2002. Keys to Success for Urban School Principals. Arling Heights, IL. SkyLight Publishing. 
 

Delgado-Gaitan, C. 1990. Literacy for empowerment: The role of parents in children’s education. New York: The Falmer Press. 
 
Faber, B. 2002.   Community Action and Organization Change. Image, Narrative, Identity. Southern Illinois University. 
 

Freire, P. 1993. Pedagogy of the oppressed. New York: Continuum Publishing Company. 
 
 
StudentsSpeakOut. 2008.What’s the value of college and career centers on high school campuses?  Citizens League 
 
Epstein, J. et al 2008.  School, Family, and Community Partnerships: Your Handbook for Action. San Francisco, CA. Coriwn Press. 
 
Epstein, J. 2010. School, Family and Community Partnerships:  Preparing Educators and Improving Schools. San Francisco, CA. 
Corwin Press. 
 
Hadaway, N., McKenna, M. 2007.  Breaking Boundaries with Global Literature:  Celebrating Diversity. International Reading 
Association. 
 
Howard, T., Reynolds, R. 2009. Examining parent involvement in reversing the underachievement of African America students in 
middle-class schools. San Francisco CA: Caddo Gap Press. 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

216 
 

 
Jilanis, P. 2011. A guide to Creating Your Wellness Center .Iverse Publishing.  

Jordan, C. & Averett, A. 2001. Emerging issues in school, family. & community connections. Austin, TX:  National Center for Family 
& Community Connections with Schools. 
 
Killion, J. 2011.  The Perfect Partnership.  What it takes to build and sustain relationships that benefit students. Learning Forward. 
Vol. 32 No.1. 
 
Lukenbill, W. 2004. Community Resources in the School Library Education  Center: Concepts and Methods. Abc-Clio Information 
Services. 
 
Shumow, L. 2009. Promising Practices for Family and Community Involvement during High School. Information Age Publishing. 
 
Tobia, E. et. al. 2011. The Light Bulb Clicks on. Learning Forward. Vol. 32 No.1. 
 
Williams, L. 2000. Celebrating Diversity. http://www.amazon.com/Breaking-Boundaries-Global-Literature-
Celebrating/dp/0872076164/ref=sr_1_1?ie=UTF8&qid=1299907606&sr=8-1 
 
Yates, M., Youniss, J. 2006. Roots of Civic Identity:  International Perspectives on Community Service and Activism in Youth. 
Chicago IL: University of Chicago Press.  
 
Youniss, J., Yates, M. 1997. Community Service and Social Responsibility in Youth. Chicago, IL. University of Chicago Press. 
 
 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

217 
 

 

Appendix M: The Single Plan for Student Achievement 
 
School: Encina	  Preparatory	  High	  School  
CDS	  Code: 34-‐67447-‐3432838  
District: San	  Juan	  Unified	  School	  District  
Principal: Will	  Jarrell  
Revision	  Date:	  	  	  	  5/21/2013 
 
The	  Single	  Plan	  for	  Student	  Achievement	  (SPSA)	  is	  a	  plan	  of	  actions	  to	  raise	  the	  academic	  performance	  of	  all	  
students.	   California	   Education	   Code	   sections	   41507,	   41572,	   and	   64001	   and	   the	   federal	   Elementary	   and	  
Secondary	   Education	   Act	   (ESEA)	   require	   each	   school	   to	   consolidate	   all	   school	   plans	   for	   programs	   funded	  
through	  the	  ConApp	  and	  ESEA	  Program	  Improvement	  into	  the	  SPSA. 
 
For	  additional	  information	  on	  school	  programs	  and	  how	  you	  may	  become	  involved	  locally,	  please	  contact	  the	  
following	  person: 
 
Contact	  Person:	  	  Will	  Jarrell 
Position: Principal 
Phone	  Number:	  	  (916)	  971-‐7538 
Address: 1400	  Bell	  Street 

Sacramento	  CA,	  95825 
E-‐mail	  Address:	  	  	  will.jarrell@sanjuan.edu 
 

The	  District	  Governing	  Board	  approved	  this	  revision	  of	  the	  SPSA	  on	  11/19/13. 
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School	  Mission 
 
Encina	  Preparatory	  High	  School’s	  Mission	  Statement  
Encina	  Vision:	  All	  Encina	  graduates	  will	  be	  academically	  qualified	  and	  intellectually	  prepared	  to	  succeed	  at	  a	  four	  year	  university. 
 
Encina	  Mission	  (Core	  Purpose):	  The	  Mission	  (Core	  Purpose)	  of	  Encina	  Preparatory	  6-‐12	  School	  is	  to	  design	  and	  deliver	  an	  excellent	  
education	  program	  which	  is	  guided	  by	  the	  Encina	  Core	  Values. 
 
Curriculum	  and	   Instruction:	  To	   improve	  student	  achievement	  by	  ensuring	  all	   teachers	  are	  highly	  skilled	   in	  the	   intentional	  use	  of	  
highly	  effective,	  research	  based	  instructional	  practices. 
 
Coordinated	  Student	  Services:	  To	  provide	  students	  the	  support	  and	  resources	  they	  need	  to	  be	  successful	  Encina	  graduates. 
 
Advocacy:	   To	   support	   student	   goals	   for	   graduation/college/workplace	   through	   meaningful	   relationships	   between	   teachers,	  
students,	  and	  their	  families. 
 
Governance:	  To	  create	  a	  sustainable,	  shared	  governance	  system	  that	  enables	  staff	  to	  execute	  at	  high	  levels,	  the	  core	  purpose	  of	  
the	  school. 
 
Encina	  Core	  Values: 
 
Every	  student	  CAN	  learn.	  We	  will	  meet	  their	  needs	  without	  shaming	  while	  building	  capacity. 
Equity 
Quality	  First	  Instruction/Highly	  Effective	  Instructional	  Practices 
Every	  student	  is	  valued	  for	  who	  they	  are	  and	  what	  they	  can	  become 
 
School	  Profile 
	  
Located	   in	   the	   San	   Juan	   Unified	   School	   District,	   Encina	   Preparatory	   School	   has	   an	   ethnically	   diverse,	   socioeconomically	  
disadvantaged	   student	   body	   with	   88%	   of	   its	   students	   receiving	   free	   or	   reduced	   lunch.	   It	   has	   been	   categorized	   by	   the	   State	  
Department	   of	   Education	   as	   a	   Tier	   II	   persistently	   low	   performing	   school.	   As	   such,	   in	   2010	   the	   Encina	   staff	   and	   community	  
embarked	  upon	  a	  redesign	  plan	  to	  transform	  Encina	  Preparatory	  School.	  The	  Encina	  Design	  Team	  spent	  countless	  hours	  examining	  
best	   educational	   practices,	   attending	   educational	   conferences,	   visiting	   high	   performing/high	   poverty	   schools,	   and	   investigating	  
Encina	  community	  assets	  that	  could	  support	  it's	  quest	  for	  change. 
 
The	  Design	  Team	  work	  focused	  in	  five	  major	  areas: 
 
• Student	  motivation	  and	  engagement	  	  	  
• Shared	  leadership	  governance	  	  	  
• Teacher/student	  relationships	  	  	  
• Graduation/college,	  career,	  and	  civic	  readiness	  	  	  
• Community	  engagement	  and	  partnerships	  	  
 
The	  ‘big	  idea’	  that	  emerged	  from	  this	  work	  was	  that	  “all	  Encina	  graduates	  are	  academically	  qualified	  and	  intellectually	  prepared	  to	  
succeed	  at	  a	  four-‐year	  university”.	  This	  ‘big	  idea’	  is	  grounded	  in	  a	  set	  of	  moral	  imperatives	  that	  guide	  all	  decision-‐making	  at	  Encina	  
as	  it	  relates	  to	  students,	  staff,	  parents	  and	  community: 
 
• Doing	  whatever	  it	  takes	  to	  ensure	  success	  for	  ALL	  students	  	  	  
• Committing	  personal	  and	  community	  resources	  equitably	  	  	  
• Structures	  must	  be	  flexible	  and	  adaptive	  	  	  
• A	  pyramid	  of	  interventions	  must	  be	  employed,	  beginning	  with	  a	  foundation	  of	  ‘excellent	  first	  instruction’	  	  	  
• All	  students	  must	  have	  equitable	  access	  to	  all	  resources	  to	  meet	  Encina’s	  ‘big	  idea’	  	  	  
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• All	  staff	  must	  hold	  high	  expectations	  for	  all	  students	  	  
 
As	  a	  result,	   the	  2011-‐2012	  school	  year	  brought	  several	  changes	  to	  the	  Encina	  campus.	  One	  was	  the	   incorporation	  of	  grades	  six,	  
seven,	   and	  eight	   creating	  a	   seamless	   transition	   for	   students	   from	  primary	   to	   secondary	  education.	   The	   second	   change	  was	   the	  
introduction	  of	  a	  daily	  advocacy	  program	  designed	  to	  ensure	  that	  all	  students	  have	  a	  trusting	  adult	  who	  can	  and	  will	  advocate	  for	  
their	   academic	   and	   social-‐emotional	   needs.	   Additionally,	   the	   Encina	   Family	   Resource	   center	   opened	   in	  March	   2012.	   In	  May	   of	  
2012,	   in	   collaboration	  with	   the	   SSC,	   the	   framework	   for	   the	  2012-‐2013	  SPSA	  was	   constructed	  and	  approved.	  Between	  May	  and	  
October	  of	  2012,	  the	  SPSA	  was	  updated	  with	  minor	  adjustments	  to	  reflect	  new	  data	  unavailable	  during	  May	  of	  2012.	  The	  revised	  
SPSA	  was	  brought	  before	  and	  approved	  by	  the	  2012-‐2013	  SSC	  in	  October,	  2012. 
 
The	  start	  of	  the	  new	  school	  year	  included	  10	  days	  of	  professional	  development	  and	  to	  ensure	  a	  safe	  and	  orderly	  start	  to	  the	  new	  
year.	  This	  PD	  included	  work	  around	  cultural	   literacy	  and	  social	   justice,	  school	  climate	  and	  safety	  and	  curriculum,	  instruction	  and	  
assessment.	  The	  school	  contracted	  with	  Pearson	  to	  provide	  SIOP	  training,	  and	  the	  staff	  chose	  to	  focus	  on	  the	  following	  areas: 
 
• Lesson	  design	  and	  learning	  targets	  (aligned	  to	  State	  Standards	  and/or	  Common	  Core)	  	  	  
• Clearly	  stated	  content	  and	  language	  objectives	  	  	  
• Structured	  Student	  Interaction,	  self-‐reflection,	  self-‐assessment	  and	  goal	  setting	  	  	  
• Classroom	  assessments	  FOR	  learning	  ongoing	  formative	  assessments	  including	  in	  class	  checks	  for	  understanding	  	  	  
• examination	  of	  student	  work/student	  achievement	  data	  	  
 
The	  2012-‐2013	  data	  on	  Encina's	  climate	  and	  culture	  showed	  significant	   improvement	  over	  previous	  years.	  Student	  referrals	  and	  
suspensions	  were	  down	  by	  over	  40%,	  and	  attendance	  improvements	  were	  one	  of	  the	  highest	  in	  the	  district.	  Much	  of	  this	  can	  be	  
attributed	  to	  the	  implementation	  of	  Positive	  Behavior	  Interventions	  and	  Supports	  (PBIS).	  Encina	  implemented	  a	  BARKS	  (Bulldogs	  
are	  Responsible,	  Respectful,	  Kind,	  and	  Safe)	  team	  to	  actively	  examine	  climate	  and	  culture	  data,	  and	  to	  use	  that	  data	  to	  implement	  
research	  based	  practices	  to	  support	  students	   in	  making	  good	  decisions.	  Additionally,	   though	  whole	  school	  student	  achievement	  
data	  has	  not	  been	  published,	  the	  number	  of	  A-‐G	  qualified	  graduates	  doubled	  to	  nearly	  40%,	  and	  of	  those	  students,	  approximately	  
75%	  were	  accepted	  into	  colleges	  and	  universities.	  Finally,	  with	  the	  election	  of	  a	  new	  leadership	  team	  in	  October,	  2012,	  and	  with	  
the	   assistance	   of	   the	   Dialogos	   group,	   the	   school	   leadership	   team	   (SLT)	  made	   significant	   progress	  with	   the	   construction	   of	   the	  
Encina	   Action	   Plan	   (attached)	   which	   addresses	   three	   key	   aspects	   of	   the	   original	   Design	   Plan:	   Curriculum,	   Instruction,	   and	  
Assessment,	  Coordinated	  Student	  Services,	  and	  site	  governance.	  The	  school	  year	  culminated	  in	  a	  week	  long	  PD	  attended	  by	  over	  
40	  staff	  members.	  Conducted	  by	  the	  San	  Francisco	  Coalition	  of	  Essential	  Schools	  (SFCESS).	  This	  training	  further	  our	  goal	  of	  cultural	  
literacy	  be	  learning	  Critical	  Friends	  Group	  (CFG)	  protocols	  through	  the	  lens	  of	  equity. 
 
To	  start	  the	  2013-‐2014	  school	  year,	  Encina	  will	  once	  again	  pay	  teachers	  to	  attend	  10	  days	  of	  PD.	  The	  focus	  of	  this	  year's	  PD	  will	  
include	  training	  on	  "The	  Art	  of	  Thinking	  and	  Talking",	  the	  Assessment	  Training	  Institute,	  Advocacy,	  PBIS,	  and	  Family	  Engagement. 
 
Though	  Encina	  had	  a	  very	  strong	  year	  in	  2013,	  it	  is	  expected	  that	  Encina	  will	  be	  identified	  as	  a	  year	  2	  Program	  Improvement	  (PI)	  
school.	  As	  such,	  corrective	  actions	  include	  setting	  aside	  10%	  of	  the	  allocated	  Title	  I	  funds	  for	  professional	  development	  to	  improve	  
teacher	   quality.As	   noted	   above	   and	   in	   the	   actions	   that	   follow,	   this	   plan	   outlines	   how	   Encina	   will	   comply	   with	   the	   required	  
corrective	  actions. 
 
Encina	  6-‐12	  Preparatory	  High	  School	  is	  a	  Program	  Improvement	  Year	  2	  school.	  LEA	  continues	  to	  provide	  technical	  assistance	  to	  the	  
school;	  notify	  parent	  of	  PI	  status	  of	  school,	  school	  choice,	  and	  supplemental	  services.	  The	  LEA	  and	  the	  school	  provide	  professional	  
development.	  
	  
	  

Comprehensive	  Needs	  Assessment	  Components 
 

Introduction  
Encina	   Preparatory	   6-‐12	   School	   has	   been	   consistently	   one	  of	   the	   lowest	   performing	   schools	   in	   Sacramento	   county.	  Having	   not	  
reached	  an	  API	  above	  650	  since	  the	  measurement	  began,	  the	  need	  to	  bolster	  Encina's	  academic	  program	  is	  well	  documented.	  But	  
that	   is	   only	   part	   of	   the	   story.	   Since	   2010,	   Encina	   has	   embarked	   on	   a	  mission	   to	   reinvent	   itself.	   As	   noted	   in	   the	   school	   profile,	  
redesigning	  Encina	  to	  be	  more	  responsive	  to	  the	  needs	  of	  our	  students	  has	  been	  a	  priority.	  Though	  much	  of	  the	  2011-‐2012	  school	  
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year	  was	  spent	  "deconstructing"	  past	  practice,	  the	  2012-‐2013	  school	  year	  was	  noted	  for	  re-‐stabilizing	  the	  school	  and	  introducing	  
programs,	  practices	  policies	   and	  procedures	   to	   reconcile	   years	  of	   failure.	   Through	  monthly	   two	  days	   sessions	   facilitated	  by	   the	  
Dialogos	  group,	  the	  school	   leadership	  team	  (SLT)	  examined	  data	  from	  a	  range	  of	  sources	  to	  both	  acknowledge	  past	  failures	  and	  
build	  on	  current	  growth	  with	   classroom	  practices	  and	   school	   culture.	  The	  Encina	  Action	  Plan	  was	   the	   result	  of	   this	  work	  and	   it	  
includes	   tasks,	   resources,	  measurements/indicators,	   timelines	   and	   reporting	   requirements.	   The	   plan	   includes	   requirements	   for	  
curriculum	  and	  instruction,	  advocacy,	  coordinated	  student	  services,	  and	  family	  engagement. 
 

Data	  Analysis  
Describe	   the	   use	   of	   data	   both	   during	   the	   2	   day	   planning	   meeting	   and	   action	   planning.	   Refer	   to	   research	   done	   during	   action	  
planning. 
 
 
Over	  8	  months,	  between	  November	  2012	  and	  June	  2013,	  the	  SLT	  reviewed	  data	  from	  a	  variety	  of	  sources.	  The	  more	  traditional	  
data	  showed	  the	  same	  trends	  of	  poor	  academic	  performance	  on	  high	  stakes	  accountability	  testing.	  Review	  of	  STAR,	  CAHSEE,	  and	  
CELDT	   data	   continues	   to	   show	   that	   our	   students	   do	   not	   possess	   the	   necessary	   skills	   and/or	  motivation	   to	   increase	   proficiency	  
numbers.	  Additionally,	  and	  despite	  the	  low	  numbers	  overall,	  a	  persistent	  achievement	  gap	  remains	  between	  white	  students	  and	  
students	  of	  color.	  In	  addition	  to	  the	  high	  stakes	  accountability	  data,	  Encina	  teachers	  have	  been	  using	  the	  district's	  MAP	  assessment	  
(NWEA)	  and	  locally	  developed	  benchmark	  assessments	  as	  shorter	  cycle	  data	  points.	  Combined,	  all	  assessment	  data	  supports	  the	  
assertion	  that	  Encina	  continues	  to	  be	  a	  chronically	  underperforming	  school.	  Additionally,	  as	  a	  staff,	  we	  have	  also	  used	  the	  SFCESS	  
moderated	  Equity	  Based-‐Data	  Based	  Inquiry	  lens	  to	  examine	  Encina's	  student	  achievment	  and	  discipline	  data.	  This	  data,	  along	  with	  
the	  district's	  universal	  screening	  data,	   indicates	   that	   there	   is	  a	  socio-‐emotional	  crisis	  at	  Encina.	  Coupled	  with	  high	  poverty,	  high	  
mobility,	  and	  with	  30%+	  of	  our	  students	  designated	  as	  homeless,	  one	  can	  easily	  understand	  the	  urgency	  with	  which	  Encina's	  SLT	  is	  
pushing	  the	  implementation	  of	  our	  Action	  Plan. 
 
Review	  of	  traditional	  student	  achievement	  data	  does	  not	  reveal	  any	  new	  trends.	  Working	  within	  the	  conditions	  we	  can	  control,	  the	  
drill	   down	   on	   student	   achievement	   data	   demonstrates,	   as	   with	   all	   schools	   in	   similar	   postions,	   that	   there	   is	   a	   breakdown	   in	  
effectively	  ensuring	  students	  are	  learning	  what	  we	  want	  them	  to	  learn.	  In	  most	  cases,	  high	  stakes	  accountability	  models	  will	  point	  
to	  teachers	  being	  ineffective	  as	  the	  primary	  reason	  for	  a	  lack	  of	  student	  success.	  However,	  this	  cycle	  of	  blame	  cannot	  be	  broken	  
without	  a	  recognition	  that	  increased	  expectations	  for	  student	  learning	  must	  be	  accompanied	  with	  the	  companion	  opportunities	  to	  
support	   the	   development	   of	   teacher,	   and	   subsequently	   student	   capacity.	   Our	   data	   also	   clearly	   shows	   that	   there	   are	   socio-‐
emotional	  factors	  that	  inhibit	  the	  full	  focus	  of	  our	  students.	  Recognizing	  an	  engaging	  classroom	  is	  essential	  to	  learning,	  we	  must	  
also	  acknowledge	  the	  incredible	  challenges	  our	  students	  face	  outside	  the	  classroom. 
 
At	  Encina,	  there	  is	  no	  lack	  of	  understanding	  by	  our	  staff	  of	  the	  gaps	  in	  learning,	  and	  our	  responsibility	  to	  improve	  our	  effectiveness	  
in	  the	  classroom.	  Reflection	  on	  our	  training	  and	  needs	  during	  the	  2012-‐13	  school	  year,	  has	  identified	  non-‐instructional	  time	  as	  the	  
most	   essential	   need	   and	  means	   toward	   improving	   teaching	   and	   learning;	   building	   positive,	   success	   oriented	   relationships	  with	  
students;	  and	  fostering	  a	  positive	  school	  culture	  (approximately	  20%	  of	  our	  teachers	  provided	  feedback	  to	  the	  SLT	  that	  lack	  of	  time	  
was	   a	   top	   concern	   for	   them	   when	   considering	   their	   future	   at	   Encina).	   Our	   teachers	   enthusiastically	   seek	   to	   meaningfully	  
implement	   the	   tremendous	   amount	   of	   training	   they	   have	   received	   this	   year,	   while	   simultaneously	   building	   and	   sustaining	  
meaningful,	   personal,	   student	   relationships.	   Increased	   non-‐instructional	   time	  would	   uniquely	   activate	   the	   potential	   for	   success	  
within	  our	  exceptionally	  trained	  staff.	  As	  we	  know	  from	  studying	  Finland’s	  decades	  of	  success	  both	  in	  education	  and	  in	  combating	  
issues	  of	  poverty,	   increased	  non-‐instructional	   time	   is	  one	  of	   the	  single	  greatest	  means	  of	   increasing	  student	   learning	   (Sahlberg,	  
2011).	  Research	  indicates	  that	  teachers	  can	  radically	  improve	  student	  outcomes	  by	  engaging	  in	  the	  development	  of	  a	  problem	  of	  
practice,	   observing	   students	  with	   other	   teachers,	   and	   reflecting	   on	   those	   observations	   jointly	   (City,	   Elmore,	   Fiarman,	  &	   Teitel,	  
2009). 
 
The	   Encina	   Action	   Plan	   is	   ambitious	   and	   multi-‐dimensional.	   It	   simultaneously	   attacks	   gaps	   in	   curriculum,	   instruction	   and	  
assessment,	  coordinated	  school	  services,	  and	  family	  engagment.	  
	  

 
Parental	  Involvement  

Resources	  available	  from	  family,	  school,	  district,	  and	  community	  to	  assist	  under-‐achieving	  students	  (ESEA) 
 
Involvement	  of	  parents,	  community	  representatives,	  classroom	  teachers,	  other	  school	  personnel,	  and	  students	  in	  secondary	  
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schools,	  in	  the	  planning,	  implementation,	  and	  evaluation	  of	  ConApp	  programs	  (5	  California	  Code	  of	  Regulations	  3932) 
 
Through	  the	  combined	  work	  of	  numerous	  Encina	  and	  district	  staff,	  incredibly	  supportive	  outside	  consultants,	  and	  district	  
leadership	  recognizing	  the	  critical	  need	  for	  increased	  family	  involvement,	  we	  have	  directed	  the	  implementation	  of	  the	  Encina	  
Action	  Plan	  for	  Family	  Engagement	  and	  Community	  Partnerships.	  The	  use	  of	  district	  level	  funding	  to	  ensure	  proper	  staffing	  and	  
alignment	  to	  school	  and	  district	  goals	  is	  critical.	  A	  teacher	  coordinator	  will	  be	  released	  from	  one	  period,	  a	  community	  
engagement	  specialist	  and	  part-‐time	  clerk	  will	  be	  hired	  to	  help	  focus	  our	  entire	  staff	  on	  deeper	  and	  meaningful	  connections	  with	  
our	  community. 
 
Description	  of	  Barriers	  and	  Related	  School	  Goals 
 
Include	  the	  strongest	  themes	  from	  critical	  issues	  or	  Gap	  to	  Goal	  Review	  of	  Data 
 
As	  noted	  above,	  the	  most	  critical	  issues	  facing	  our	  school	  are	  two	  fold: 
 
8. Ensuring	  that	  every	  hour	  of	   instruction	   is	  driven	  with	   intention	   in	  ensuring	  ALL	  students	  master	  daily	   learning	  objectives	  that	  
match	  the	  content	  and	  rigor	  of	  the	  appropriate	  standards.	  The	  research-‐based	  practices	  are	  not	  new.	  Encina	  teachers	  have	  had,	  
and	  will	  continue	  to	  engage	  with	  high	  quality	  professional	  development	  around	  their	  instructional	  practice.	  Overall,	  the	  school	  will	  
build	  on	  2012-‐2013	  training	  (SIOP)	  and	  2013-‐2014	  training	  (ATI,	  CSU	  Math,	  Balanced	  Math,	  Reciprocal	  Teaching)	  and	  we	  will	  hold	  
each	  other	  accountable	  (as	  critical	  friends)	  to	  ensure	  ALL	  students	  master	  the	  appropriate	  concepts	  in	  highly	  engaging	  classrooms.	  
The	   primary	   barrier	   to	   implementation	   is	   having	   a	   sufficient	   amount	   of	   non-‐instructional	   time	   to	   intentionally	   plan	   classroom	  
curriculum	   and	   instruction,	   identify	   areas	   of	   need	   through	   analysis	   of	   daily	   and	   ongoing	   formative	   checks	   for	   understanding,	  
collaboration	  with	   colleagues	   on	  best	   practices	   and	   the	   implementation	  of	   professional	   development,	   and	   the	  development	   of	  
both	  student	  and	  family	  relationships	  through	  direct	  contact,	  home	  visits,	  and	  other	  trust	  development	  activities.	  	  
	  
9. Ensure	  that	  every	  student	  knows	  they	  are	  valued	  and	  cared	  for	  in	  a	  safe,	  respectful,	  and	  equitable	  learning	  setting.	  The	  barriers	  
to	  ensuring	  this	  level	  of	  student	  care	  is	  having	  sufficient	  resources	  to	  adequately	  address	  the	  high	  level	  of	  socio-‐emotional	  need	  in	  
our	  school.	  This	  includes	  being	  able	  to	  maintain	  a	  sufficient	  counseling	  staff,	  district	  sponsored	  behaviorists,	  a	  vibrant	  Community	  
and	  Family	  Resource	  Center	  (CFRC),	  and	  maintaining	  a	  robust	  Safe	  and	  Secure	  Schools	  (S3)	  program.	  We	  will	  continue	  to	  build	  on	  
the	   success	   of	   PBIS	   and	   continue	   to	   provide	   counseling,	   mentoring,	   leadership,	   and	   extra-‐curricular	   resources	   for	   ALL	   Encina	  
students.	   Further,	  we	  will,	   through	   the	   Encina	  Action	  Plan	   for	   Family	   Engagement	   and	  Partnerships,	   increase	   access	   for	   Encina	  
families	  to	  every	  level	  of	  our	  school.	  Finally,	  we	  will	  embark	  on	  intentionally	  modeling	  and	  teaching	  our	  students	  about	  GRIT.	  	  
 
 

School	  and	  Student	  Performance	  Data 
 

Academic	  Performance	  Index	  by	  Student	  Group 
 
         API	  GROWTH	  BY	  STUDENT	  GROUP          

 

                          

PROFICIENCY	  LEVEL  All	  Students     White   African-‐American     Asian  
 

                          

 2011  2012  2013 2011 2012  2013 2011 2012 2013 2011  2012  2013 
 

                          

Number	  Included 412  649  531 77 102  89 109 179 147 16  32  30 
 

                         
 

Growth	  API 587  576  582 634 632  591 565 537 550 668  604  590 
 

                         
 

Base	  API 615  585  581 728 636  636 561 560 544 632  668  604 
 

                         
 

Target-‐-‐ 9  11  11 5 8  8 12 12 13        
 

                         
 

Growth-‐-‐ -‐28  -‐9  1 -‐94 -‐4  -‐45 4 -‐23 6        
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Met	  Target No  No  No  No  No  No  No  No  No        
 

                         
 

                      
 

         API	  GROWTH	  BY	  STUDENT	  GROUP          
 

                    

      English   Socioeconomically  Students	  with 
 PROFICIENCY	  LEVEL   Hispanic          
 

         Learners   Disadvantaged   Disabilities  
 

 2011  2012  2013  2011  2012  2013  2011  2012  2013  2011   2012  2013 
 

                         

Number	  Included 187  281  223  142  239  179  360  616  499  49   106  93 
 

                        
 

Growth	  API 561  560  577  529  520  516  585  573  582  342   381  414 
 

                        
 

Base	  API 593  559  565  547  528  524  611  582  578  383   355  391 
 

                         
 

Target-‐-‐ 10  12  12  13  14  14  9  11  11       20 
 

                         
 

Growth-‐-‐ -‐32  1  12  -‐18  -‐8  -‐8  -‐26  -‐9  4       23 
 

                        
 

Met	  Target No  No  Yes  No  No No  No  No  No       Yes 
 

                         
 

 
Conclusions	  based	  on	  this	  data:  
10. API,	  while	  consistently	  low	  over	  the	  last	  three	  years,	  stabilized	  in	  several	  key	  areas.	  API	  growth	  showed	  a	  marginal	  increase	  

for	  all	  students,	  African	  Americans,	  Hispanic,	  and	  socioeconomically	  disadvantaged.	  Hispanic	  and	  students	  with	  disabilities	  
met	  their	  API	  targets	  for	  2013,	  the	  first	  time	  any	  groups	  had	  met	  an	  API	  target	  in	  3	  years.	  These	  scores	  correspond	  to	  a	  
change	  in	  climate	  and	  culture	  in	  2013.	  	  	  

11. Despite	  overall	  low	  scores,	  there	  is	  a	  persistent	  achievement	  gap.	  	  
	  
12. The	   low	  API	   scores	  are	   indicative	  of	   the	  overall	   all	   poor	  preparation	   students	  have	  with	  mastery	  of	   the	  California	  

content	  standards.	  These	  scores	  are	  also	  indicative	  of	  either	  a	  lack	  of	  learning	  or	  a	  lack	  of	  teaching.	  	  

 
 

School	  and	  Student	  Performance	  Data 
 

English-‐Language	  Arts	  Adequate	  Yearly	  Progress	  (AYP) 
 
   ENGLISH-‐LANGUAGE	  ARTS	  PERFORMANCE	  DATA	  BY	  STUDENT	  GROUP  

 

                   

AYP       
 All	  Students   White  African-‐American   Asian  
 PROFICIENCY	  LEVEL                    

 2011  2012  2013 2011  2012  2013 2011 2012 2013 2011  2012  2013 
 

                    

Participation	  Rate 97  98  99 95  98  99 95 97 99 100  100  100 
 

                   
 

Number	  At	  or	  Above	  Proficient 44  93  54 11  19  14 16 20 10 -‐-‐  7  4 
 

                   
 

Percent	  At	  or	  Above	  Proficient 29.5  22.0  17.1 40.7  29.2  30.4 41.0 17.9 10.8 -‐-‐  36.8  21.1 
 

                   
 

AYP	  Target:	  ES/MS 67.6  78.4  89.2 67.6  78.4  89.2 67.6 78.4 89.2 67.6  78.4  89.2 
 

                   
 

AYP	  Target:	  HS 66.7  77.8  88.9 66.7  77.8  88.9 66.7 77.8 88.9 66.7  77.8  88.9 
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Met	  AYP	  Criteria No  No  No -‐-‐  No  -‐-‐ -‐-‐ No No -‐-‐  -‐-‐  -‐-‐ 
 

               
 

              
 

   ENGLISH-‐LANGUAGE	  ARTS	  PERFORMANCE	  DATA	  BY	  STUDENT	  GROUP  
 

                  

AYP     
Englis
h  Socioeconomically Students	  with 

 

 Hispanic      
 

PROFICIENCY	  LEVEL       Learners  Disadvantaged  

Disabilitie
s  

 

 2011  2012  2013 2011  2012  2013 2011 2012 2013 2011  2012  2013 
 

                    

Participation	  Rate 100  99  99 100  99  99 97 98 99 100  94  98 
 

                   
 

Number	  At	  or	  Above	  Proficient 14  31  20 2  15  5 37 88 51 0  4  6 
 

                   
 

Percent	  At	  or	  Above	  Proficient 19.7  16.8  14.4 4.0  9.4  4.7 28.7 21.6 17.1 0.0  6.1  9.1 
 

                   
 

AYP	  Target:	  ES/MS 67.6  78.4  89.2 67.6  78.4  89.2 67.6 78.4 89.2 67.6  78.4  89.2 
 

                   
 

AYP	  Target:	  HS 66.7  77.8  88.9 66.7  77.8  88.9 66.7 77.8 88.9 66.7  77.8  88.9 
 

                   
 

Met	  AYP	  Criteria No  No  No No  No  No No No No -‐-‐  No  No 
 

                   
 

 
Conclusions	  based	  on	  this	  data:  
8. While	  participation	  rate	  is	  high,	  Encina	  students	  did	  not	  meet	  AYP	  criteria	  for	  ELA	  in	  any	  student	  groups.	  	  
	  
9. Students	  at	  or	  above	  proficient	  dropped	  4.9%	  points	  overall,	  with	  the	  most	  significant	  drops	  in	  the	  African	  American	  and	  

Asian	  student	  groups.	  Students	  with	  disabilities	  actually	  climbed	  3%	  points.	  White	  students	  were	  nearly	  20%	  points	  higher	  
than	  African	  American	  students.	  	  

	  
10. While	  the	  gaps	  in	  proficiency	  between	  white	  students	  and	  students	  of	  color	  reveal	  the	  disturbing	  reality	  of	  a	  lack	  of	  equity	  

in	  instructional	  outcomes,	  the	  overall	  low	  percentage	  of	  students	  who	  are	  proficient	  and	  above	  reveal	  that	  significant	  
changes	  to	  curricular	  and	  instructional	  practices	  must	  be	  implemented	  to	  support	  all	  students.	  	  

	  

 
School	  and	  Student	  Performance	  Data 
 

Mathematics	  Adequate	  Yearly	  Progress	  (AYP) 
 
     MATHEMATICS	  PERFORMANCE	  DATA	  BY	  STUDENT	  GROUP     

 

                   

AYP       
 All	  Students   White  African-‐American   Asian  
 PROFICIENCY	  LEVEL                    

 2011  2012  2013 2011  2012  2013 2011 2012 2013 2011  2012  2013 
 

                    

Participation	  Rate 97  98  98 98  98  98 95 96 99 100  100  100 
 

                   
 

Number	  At	  or	  Above	  Proficient 47  62  38 14  17  6 11 12 7 -‐-‐  4  3 
 

                   
 

Percent	  At	  or	  Above	  Proficient 31.5  14.9  12.1 50.0  25.8  13.3 28.2 11.2 7.5 -‐-‐  21.1  15.8 
 

                   
 

AYP	  Target:	  ES/MS 68.5  79.0  89.5 68.5  79.0  89.5 68.5 79.0 89.5 68.5  79.0  89.5 
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AYP	  Target:	  HS 66.1  77.4  88.7 66.1  77.4  88.7 66.1 77.4 88.7 66.1  77.4  88.7 
 

                   
 

Met	  AYP	  Criteria No  No  No -‐-‐  No  -‐-‐ -‐-‐ No No -‐-‐  -‐-‐  -‐-‐ 
 

                 
 

          
 

     MATHEMATICS	  PERFORMANCE	  DATA	  BY	  STUDENT	  GROUP     
 

             

AYP     English  Socioeconomically Students	  with 
 

 Hispanic      
 

PROFICIENCY	  LEVEL       Learners  Disadvantaged  

Disabilitie
s  

 

 2011  2012  2013 2011  2012  2013 2011 2012 2013 2011  2012  2013 
 

                    

Participation	  Rate 99  98  99 99  98  99 97 98 99 96  93  98 
 

                   
 

Number	  At	  or	  Above	  Proficient 20  21  19 11  16  7 40 57 36 0  1  4 
 

                   
 

Percent	  At	  or	  Above	  Proficient 28.6  11.5  13.7 22.4  10.1  6.5 31.0 14.3 12.0 0.0  1.6  6.1 
 

                   
 

AYP	  Target:	  ES/MS 68.5  79.0  89.5 68.5  79.0  89.5 68.5 79.0 89.5 68.5  79.0  89.5 
 

                   
 

AYP	  Target:	  HS 66.1  77.4  88.7 66.1  77.4  88.7 66.1 77.4 88.7 66.1  77.4  88.7 
 

                   
 

Met	  AYP	  Criteria No  No  No -‐-‐  No  No No No No -‐-‐  No  No 
 

                   
 

 
Conclusions	  based	  on	  this	  data:  
9. While	  participation	  rate	  is	  high,	  Encina	  students	  did	  not	  meet	  AYP	  criteria	  for	  math	  in	  any	  student	  groups.	  	  
	  
10. Students	  at	  or	  above	  proficient	  dropped	  2.8%	  points	  overall,	  with	  the	  most	  significant	  drops	  in	  the	  white	  student	  group.	  

Hispanic	  students	  and	  students	  with	  disabilities	  increased.	  Even	  with	  a	  12.5%	  point	  drop	  in	  proficiency	  among	  white	  
students,	  an	  achievement	  gap	  of	  nearly	  7%	  points	  remains	  with	  the	  African	  American	  student	  group.	  	  

	  
11. While	  overall,	   the	  gaps	   in	  proficiency	  between	  white	  students	  and	  students	  of	  color	  are	  not	  particularly	  pronounced,	   the	  

overall	   low	   percentage	   of	   students	   who	   are	   proficient	   and	   above	   reveal	   that	   significant	   changes	   to	   curricular	   and	  
instructional	  practices	  must	  be	  implemented	  to	  support	  all	  students.	  	  

 
 
School	  and	  Student	  Performance	  Data 
 

CELDT	  (Initial	  Assessment)	  Results 
 
    2012-‐13	  CELDT	  (Initial	  Assessment)	  Results    
             

Grade Advanced Early	  Advanced Intermediate Early	  Intermediate  Beginning Number	  Tested 
             

 # % # % # % # %  # % # 
             

6     1 10    9 90 10 
             

7 1 11        8 89 9 
             

8 2 22   1 11    6 67 9 
             

9          11 100 11 
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10       2 50  2 50 4 
             

11 1 8        12 92 13 
             

12          10 100 10 
             

Total 4 6   2 3 2 3  58 88 66 
             

 
Conclusions	  based	  on	  this	  data:  
5. Encina	  has	  a	  high	  number	  of	  new	  students	  that	  arrive	  at	  the	  beginning	  level.	  Students	  at	  the	  beginning	  level	  accounted	  for	  

89%	  of	  those	  initially	  tested.	  	  	  
6. An	  increase	  in	  the	  number	  of	  new	  students	  at	  the	  beginning	  level	  are	  from	  Arabic	  speaking	  families.	  	  
 
 
School	  and	  Student	  Performance	  Data 
 

CELDT	  (Annual	  Assessment)	  Results 
 
    2012-‐13	  CELDT	  (Annual	  Assessment)	  Results    
             

Grade Advanced Early	  Advanced Intermediate Early	  Intermediate  Beginning Number	  Tested 
             

 # % # % # % # %  # % # 
             

6   1 7 8 53 4 27  2 13 15 
             

7   8 27 11 37 8 27  3 10 30 
             

8   3 13 5 22 10 43  5 22 23 
             

9   5 19 11 42 6 23  4 15 26 
             

10 4 16 4 16 8 32 7 28  2 8 25 
             

11 1 3 14 41 7 21 7 21  5 15 34 
             

12 3 6 16 34 14 30 9 19  5 11 47 
             

Total 8 4 51 26 64 32 51 26  26 13 200 
             

 
Conclusions	  based	  on	  this	  data:  
4. The	  largest	  group	  of	  EL	  students	  during	  annual	  testing	  is	  in	  the	  intermediate	  band	  (32%).	  	  
	  
5. 39%	  of	  annual	  test	  taking	  EL	  students	  are	  in	  the	  lowest	  two	  bands.	  	  
 
 
School	  and	  Student	  Performance	  Data 
 

CELDT	  (All	  Assessment)	  Results 
 
     2012-‐13	  CELDT	  (All	  Assessment)	  Results    
             

Grade Advanced Early	  Advanced  Intermediate Early	  Intermediate Beginning Number	  Tested 
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 # % # %  # % # % # % # 
             

6   1 4  9 36 4 16 11 44 25 
             

7 1 3 8 21  11 28 8 21 11 28 39 
             

8 2 6 3 9  6 19 10 31 11 34 32 
             

9   5 14  11 30 6 16 15 41 37 
             

10 4 14 4 14  8 28 9 31 4 14 29 
             

11 2 4 14 30  7 15 7 15 17 36 47 
             

12 3 5 16 28  14 25 9 16 15 26 57 
             

Total 12 5 51 19  66 25 53 20 84 32 266 
             

 
Conclusions	  based	  on	  this	  data:  
7. Overall,	  77%	  of	  EL	  students	  are	  in	  the	  bottom	  three	  bands.	  	  
	  
8. A	  relative	  few	  number	  of	  students	  will	  be	  reclassified	  in	  the	  new	  year.	  	  
 
 
School	  and	  Student	  Performance	  Data 
 

Title	  III	  Accountability	  (School	  Data) 
 

   Annual	  Growth    
 

          AMAO	  1 
 

 2010-‐11 2011-‐12 2012-‐13 
 

           

Number	  of	  Annual	  Testers 171  260  200  
 

           

Percent	  with	  Prior	  Year	  Data 97.1%  98.1%  98.0%  
 

           

Number	  in	  Cohort 166  255  196  
 

           

Number	  Met 80  126  88  
 

           

Percent	  Met 48.2%  49.4%  44.9%  
 

           

NCLB	  Target 54.6  56.0  57.5  
 

           

Met	  Target No  No  No  
 

          

         
 

    Attaining	  English	  Proficiency    
 

        

2010-‐11 2011-‐12 2012-‐13 
 

          AMAO	  2 
 

 Years	  of	  EL	  instruction Years	  of	  EL	  instruction Years	  of	  EL	  instruction 
 

          

 Less	  Than	  5  5	  Or	  More Less	  Than	  5  5	  Or	  More Less	  Than	  5  5	  Or	  More 
 

           

Number	  in	  Cohort 73  111 102  174 83  145 
 

           

Number	  Met 12  39 10  58 7  44 
 

           

Percent	  Met 16.4%  35.1% 9.8%  33.3% 8.4%  30.3% 
 

           

NCLB	  Target 18.7  43.2 20.1  45.1 21.4  47.0 
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Met	  Target No  No No  No No  No 
 

          

     
 

  Adequate	  Yearly	  Progress	  for	  English	  Learner	  Subgroup  
 

          AMAO	  3 
 

 2010-‐11 2011-‐12 2012-‐13 
 

           

English-‐Language	  Arts          
 

Met	  Participation	  Rate Yes  Yes  Yes  
 

        

Met	  Percent	  Proficient	  or	  Above No  No  No  
 

           

Mathematics          
 

Met	  Participation	  Rate Yes  Yes  Yes  
 

        

Met	  Percent	  Proficient	  or	  Above -‐-‐  No  No  
 

           

 
Conclusions	  based	  on	  this	  data:  
6. There	  was	  a	  slight	  increase	  in	  the	  number	  of	  students	  who	  met	  AMAO	  1.	  	  
	  
7. The	  number	  of	  students	  with	  less	  than	  5	  years	  of	  EL	  instruction	  who	  met	  AMAO	  2	  dropped	  significantly	  between	  2011	  and	  

2012.	  The	  number	  of	  students	  with	  more	  than	  5	  years	  of	  EL	  instruction	  who	  met	  AMAO	  2	  dropped	  slightly.	  	  

	  

	  

School	  and	  Student	  Performance	  Data 
 

Local	  Assessment	  Data 
 

Conclusions	  based	  on	  this	  data:  
5. Only	   18%	   of	   our	   students	   are	   reading	   at	   grade-‐level,	   yet	   67%	   of	   students	   and	   62.5%	   of	   parents	   believe	   reading	   levels	  

improved	  in	  the	  last	  year.	  	  
	  
6. 20%+	  improvement	  on	  number	  of	  students	  passing	  Alg	  1	  on	  first	  attempt,	  however	  only	  12.1%	  of	  students	  were	  proficient	  

in	  state	  testing.	  	  
	  
7. There	   is	   a	   50-‐55%	   divergence	   of	   results	   between	   staff,	   and	   students	   and	   parents	   in	   responding	   to	   the	   prompt:	   "Students	  

model	  RESPECT	  at	  this	  school."	  	  
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Planned	  Improvements	  in	  Student	  Performance 
 

Planned	  Improvements:	  Goal/Tactic	  #1 
 
The	  School	  Site	  Strategic	  Planning	  Team	  and	  Site	  Council	  has	  analyzed	  the	  academic	  performance	  of	  all	  student	  groups	  and	  has	  considered	  the	  effectiveness	  of	  key	  elements	  of	  
the	   instructional	  program	   for	   students	   failing	   to	  meet	  academic	  performance	   index	   (API)	  and	  adequate	  yearly	  progress	  growth	   (AYP)	   targets.	  As	  a	   result,	   it	  has	  adopted	   the	  
following	  tactics,	  results	  statements,	  related	  actions,	  and	  expenditures	  to	  raise	  the	  academic	  performance	  of	  students	  not	  yet	  meeting	  state	  standards: 
 
Focus:	  Curriculum,	  Instruction	  and	  Assessment  
District	  Strategy:  
Strategy	  1:	  We	  will	  ensure	  all	  staff	  are	  implementing	  effective	  instructional	  strategies	  integrating	  technology	  and	  utilizing	  assessment	  data	  to	  actively	  engage	  each	  student	  to	  
increase	  achievement	  on	  state	  standards	  21st	  century	  skills	  and	  personal	  educational	  plans.	  -‐-‐-‐-‐-‐-‐-‐-‐ 
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Tactic	  #1:  
Encina	  Preparatory	  Academy	  faces	  a	  unique	  set	  of	  challenges	  that	  requires	  resources,	  commitment,	  and	  innovation	  beyond	  the	  scope	  of	  our	  current	  model.	  Our	  student	  
population	  is	  not	  adequately	  served	  by	  our	  current	  learning	  environment.	  The	  Site	  Leadrship	  Team	  (SLT)	  believes	  that	  the	  cycle	  of	  inability	  to	  meet	  student	  needs	  will	  continue	  
unless	  an	  innovative	  approach	  towards	  an	  improvement	  of	  the	  learning	  environment	  is	  implemented	  beginning	  with	  the	  2013-‐14	  school	  year	  and	  unfolding	  during	  the	  following	  
three	  years.	  The	  SLT	  affirms	  that	  teachers	  are	  directly	  responsible	  for	  the	  success	  of	  Encina’s	  students.	  We	  assert	  that	  the	  vast	  majority	  of	  Encina’s	  teachers	  are	  passionately	  
dedicated	  to	  insuring	  the	  long	  term	  success	  of	  their	  students.	  Additionally,	  these	  devoted	  professionals	  wish	  to	  continue	  to	  improve	  and	  excel	  in	  their	  craft	  as	  teachers.	  We	  
have	  identified	  student	  learning	  as	  our	  most	  critical	  need	  to	  address. 
 
Our	  data	  indicates	  that	  student	  learning	  has	  been	  decreasing	  over	  the	  previous	  years	  (see	  WASC	  reports	  from	  2006	  -‐	  2011),	  and	  we	  assert	  that	  the	  opportunity	  to	  reverse	  this	  
trend	  lies	  with	  our	  teachers.	  We	  believe	  student	  learning	  is	  best	  supported	  by	  positive,	  dynamic	  teacher-‐student	  relationships	  and	  the	  full	  implementation	  and	  regular	  
refinement	  of	  best	  instructional	  practices.	  As	  a	  teaching	  staff,	  we	  have	  accepted	  the	  charge	  of	  preparing	  all	  Encina	  students	  for	  university	  readiness	  (Encina	  Design	  Plan,	  2011)	  .	  
We	  recognize	  that	  Encina	  students	  face	  a	  multitude	  of	  obstacles	  on	  their	  path	  to	  university	  readiness	  (WASC,	  2010).	  We	  assert	  that	  for	  our	  teachers	  to	  successfully	  prepare	  our	  
students	  to	  enter	  the	  university	  system,	  we	  must	  provide	  our	  teaching	  staff	  with	  an	  abundance	  of	  training,	  resources	  and	  support.	  Encina	  students	  face	  daunting	  academic	  and	  
personal	  challenges	  on	  their	  path	  toward	  university	  readiness,	  and	  require	  unique	  innovation	  and	  resources	  from	  all	  invested	  parties	  who	  wish	  to	  see	  the	  success	  of	  Encina’s	  
“Big	  Idea". 
 
As	  of	  2012-‐13	  year,	  Encina	  boasts	  a	  staff	  empowered	  with	  a	  unique	  amount	  of	  Professional	  Development	  compared	  to	  their	  peers	  within	  the	  district.	  As	  of	  January,	  2012,	  our	  
teaching	  staff	  is	  trained	  in	  cultural	  awareness	  and	  classroom	  practices	  (Holly,	  Peters);	  the	  SIOP	  model	  for	  facilitating	  intentional	  lesson	  planning,	  Advocacy	  program	  design	  and	  
implementation	  with	  special	  emphasis	  on	  fostering	  multi-‐year,	  success-‐oriented	  relationships	  with	  students	  (Peters,	  SFCESS);	  creating	  school-‐wide	  and	  classroom	  centered	  
objectives	  based	  on	  analysis	  and	  synthesis	  of	  student	  data	  from	  multiple	  sources	  (Jarrall,	  Peters),	  Positive	  Behavior	  Intervention	  Support	  (PBIS,	  District	  Provided	  Site	  Coaches);	  
CHAMPs	  models	  for	  intentional	  behavior	  and	  curriculum	  planning	  (CHAMPs);	  web-‐based	  data	  assessment,	  articulation	  and	  analysis	  (NWEA,	  Silva).	  Furthermore,	  subgroups	  of	  
teachers	  have	  participated	  in	  professional	  development	  around	  formative	  assessment	  (Summer	  training);	  rigorous,	  positive	  communication	  techniques	  for	  productive	  leadership	  
and	  culture	  building	  (DIALOGOS);	  English	  Language	  Learner	  curriculum	  implementation	  and	  instruction	  (EDGE);	  computer	  based	  support	  class	  curriculum	  (Revolution	  Prep);	  as	  
well	  as	  release	  days	  to	  align	  curriculum,	  assessments	  and	  practices	  while	  reviewing	  student	  data	  within	  departments.	  As	  of	  January,	  2012,	  Encina	  boasts	  a	  unique	  number	  of	  
teacher-‐leaders	  who	  participate	  in	  at	  least	  one	  committee	  or	  team	  beyond	  the	  classroom. 
 
Inspite	  of	  our	  efforts	  this	  past	  year,	  our	  most	  recent	  WASC	  data	  analyses	  and	  teacher	  reflection	  calls	  for	  continued	  deep	  implementation	  of	  a	  coherent	  instructional	  program.	  
As	  a	  result,	  the	  Encina	  Design	  Implementation	  Plan	  has	  been	  created	  and	  is	  represented	  in	  the	  actions	  associated	  with	  this	  goal.	  Actions	  identified	  within	  this	  goal	  are	  critical	  to	  
successsful	  execution	  of	  the	  Design	  Plan.  
-‐-‐-‐-‐-‐-‐-‐-‐  
Data	  Used	  to	  Form	  this	  Tactic:  
Refer	  to	  Encina	  Design	  Implementation	  Plan	  2013-‐14	  attached-‐-‐-‐-‐-‐-‐-‐-‐ 
 
Findings	  from	  the	  Analysis	  of	  this	  Data:  
-‐-‐-‐-‐-‐-‐-‐-‐ 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured:  
Refer	  to	  attached	  Encina	  Design	  Implementation	  Plan	  attached.-‐-‐-‐-‐-‐-‐-‐-‐ 
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 Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 

 Person(s)      
 

 to	  Reach	  This	  Tactic Timeline       

  Responsible  
 

 (Results	  Statement)    Description Type Funding	  Source Amount 
 

1.1 ACTION	  1:	  Professional 7/1/2013	  -‐ Principal,	  SLT  
 

  
Collaboration	  time 5800: School	  Improvement 164,000.00 

 

 Development	  and 9/30/2013 (Participants:	  all   
 

   
among	  teachers	  to Professional/Consulti Grant	  (SIG) 

  

 Collaboration	  #1:	  Teachers	  will  staff)    
 

    
develop	  instructional ng	  Services	  And 

   

 be	  paid	  to	  participate	  in      
 

    
plans	  and	  research Operating 

   

 summer	  professional      
 

    
differentiated Expenditures 

   

 development	  focused	  on       
 

    
instructional	  strategies 

    

 quality	  first	  instruction        
 

 including	  lesson	  design,	  lesson        
 

 targets,	  student	  learning        
 

 activities,	  lesson	  delivery,        
 

 assessment	  of	  and	  for	  student        
 

 learning,	  analysis	  of	  student        
 

 achievement	  data	  (objective        
 

 and	  performance),	  teacher        
 

 feedback,	  student	  goal	  setting,        
 

 student	  self-‐reflection,	  and        
 

 student	  work	  revision.        
 

1.2 ACTION	  2:	  Professional 7/1/2013	  -‐ Principal,	  SLT   
 

    
5800: School	  Improvement 31,300.00 

 

 Development	  and 9/30/2013     
 

     
Professional/Consulti Grant	  (SIG) 

  

 Collaboration	  #2:	  Consultants       
 

     
ng	  Services	  And 

   

 and	  trainers	  will	  be	  hired	  or       
 

     
Operating 

   

 coaches	  and	  teachers	  released,       
 

     
Expenditures 

   

 including	  hourly	  pay	  or    
 

    Teachers	  and	  staff	  will 5800: Title	  I	  Part	  A: 43,301.00 
 

 substitute	  teachers,	  in	  order	  to     
 

    be	  provided	  time	  to Professional/Consulti Professional  
 

 provide	  summer	  and	  ongoing     
 

    receive	  coaching	  and ng	  Services	  And Development	  (PI  
 

 professional	  development     
 

    instructional	  strategies Operating Schools)  
 

 leading	  to	  a	  unified,	  coherent      
 

    to	  impact	  student Expenditures   
 

 Encina	  instructional	  program,       
 

    achievement	  for	  diverse    
 

 and	  to	  engage	  in	  the       
 

    learners    
 

 implementation	  of	  the	  Encina     
 

     5800: School	  Improvement 68,000 
 

 
Action	  Plan,	  and	  the	  Common 

      

     Professional/Consulti Grant	  (SIG)  
 

 
Core	  State	  Standards.	  (Includes 

       

     ng	  Services	  And   
 

 
SFCESS	  $42,500,	  17,800	  Action 

       

     Operating   
 

 
Learning	  Systems,	  8,000	  CSUS 

       

     Expenditures   
 

 
Math	  Project) 
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     1170	  teacher	  subs 1000-‐1999: Title	  I	  Part	  A:	  Site 40291 
 

      Certificated Allocation  
 

      Personnel	  Salaries   
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 Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  

 

 Person(s)      
 

 to	  Reach	  This	  Tactic Timeline       

  Responsible  
 

 (Results	  Statement)    Description Type Funding	  Source Amount 
 

     1160	  extra	  assignment 1000-‐1999: Title	  I	  Part	  A:	  Site 22280 
 

     (DL) Certificated Allocation  
 

      Personnel	  Salaries   
 

     1170	  teacher	  subs 1000-‐1999: Local	  Control	  Funding 10000 
 

      Certificated Formula	  (LCFF)  
 

      Personnel	  Salaries   
 

      5800: Local	  Control	  Funding 5000 
 

      Professional/Consulti Formula	  (LCFF)  
 

      ng	  Services	  And   
 

      Operating   
 

      Expenditures   
 

1.3 ACTION	  3:	  Professional 7/1/2013	  -‐ SLT,	  Dept	  Chairs  
 

  
Professional 1000-‐1999: School	  Improvement 2,000.00 

 

 Development	  and 9/30/2013 (Participants:	  New   
 

   
development: Certificated Grant	  (SIG) 

  

 Collaboration	  #3:	  New	  teachers  Teachers)    
 

    
Instructional	  strategies Personnel	  Salaries 

   

 will	  be	  compensated	  for        
 

 participating	  in	  additional        
 

 training/orientation	  to	  assist        
 

 their	  transition	  to	  Encina        
 

 Preparatory.        
 

1.4 ACTION	  4:	  Professional 7/1/2013	  -‐ Principal   
 

   
2000-‐2999:	  Classified School	  Improvement 9,200.00 

 

 Development	  and 9/30/2013 (Participants:	  All    
 

    
Personnel	  Salaries Grant	  (SIG) 

  

 Collaboration	  #4:	  Training  staff)      
 

 materials	  will	  be	  provided        
 

 during	  the	  summer	  work	  days        
 

 and	  during	  initial	  school	  start        
 

 up	  meetings	  to	  support	  the        
 

 implementation	  of	  the	  Encina        
 

 Action	  Plan.	  Lunch	  will	  be        
 

 provided	  when	  such	  meetings        
 

 take	  place	  during	  the	  meal	  time        
 

 hours.	  (Through	  September,        
 

 2013)        
 

1.5	  	  	  ACTION	  5:	  Restructuring	  and 7/1/2013	  -‐ Principal,	  SLT  
 

   
Collaboration	  time	  to 1000-‐1999: Title	  I	  Part	  A:	  Site 228923 
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 Design	  Implementation:	  Hire 6/30/2013    
 

    
implement	  restructuring Certificated Allocation 

  

 additional	  teaching	  staff	  to      
 

    
plan Personnel	  Salaries 

   

 execute	  implementation	  of	  the        
 

 attached	  Encina	  School-‐wide        
 

 Action	  Plan	  (2013-‐2014),        
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Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  

 Person(s)      
 to	  Reach	  This	  Tactic Timeline      
 

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

including	  middle	  school	  class     
 

    
1000-‐1999: Title	  I	  Part	  A: 521962 

 

size	  reduction	  in	  all	  courses      
 

    
Certificated Centralized	  Services 

  

including	  our	  Physical       
 

    
Personnel	  Salaries 

   

Education	  and	  Visual	  and     
 

    2000-‐2999:	  Classified Title	  I	  Part	  A: 10561 
 Performing	  Arts	  departments.      
 

    Personnel	  Salaries Centralized	  Services  
 PE	  and	  VAPA	  are	  thoroughly        
 

integrated	  into	  our	  school-‐wide        
 

professional	  development	  and        
 

core	  content	  areas.	  Through        
 

the	  use	  of	  coordinated        
 

language	  objectives	  identified        
 

on	  the	  ELA	  department’s        
 

curriculum	  map,	  and        
 

collaboration	  to	  integrate        
 

common	  core	  state	  standards,        
 

both	  PE	  and	  VAPA	  directly        
 

support	  language	  acquisition        
 

by	  ensuring	  students	  in	  every        
 

class	  practice	  reading,	  writing,        
 

listening	  and	  speaking	  skills.        
 

Further,	  both	  PE	  and	  VAPA        
 

coordinate	  curriculum	  with	  our        
 

science	  and	  social	  science        
 

departments	  throughout	  the        
 

year.	  Through	  regularly        
 

scheduled	  articulation        
 

meetings,	  curriculum	  is        
 

developed	  for	  both	  PE	  and        
 

VAPA	  that	  directly	  supports        
 

and	  is	  synchronized	  with	  core        
 

content	  units	  of	  study.        
 

1.6	  	  	  ACTION	  6:	  Design 7/1/2013	  -‐ Principal,	  SLT   
 

   
1000-‐1999: School	  Improvement 5,000.00 

 

Implementation	  Development: 9/30/2013     
 

    
Certificated Grant	  (SIG) 

  

Encina	  Site	  Leadership	  Team       
 

    
Personnel	  Salaries 

   

members	  and	  their	  designee        
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will	  be	  compensated	  for        
 

summer	  work	  executing	  parts        
 

of	  the	  the	  Encina	  Design        
 

Implementation	  Plan	  2013-‐        
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 Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  

 

 Person(s)      
 

 to	  Reach	  This	  Tactic Timeline       

  Responsible  
 

 (Results	  Statement)    Description Type Funding	  Source Amount 
 

 2014	  in	  preparation	  for	  the        
 

 start	  of	  school.        
 

1.8 Action	  7:	  Instructional	  Support 7/1/2013	  -‐ Administration  
 

   
Supplemental	  materials 4000-‐4999:	  Books Title	  I	  Part	  A:	  Site 21715 

 

 #2:	  Provide	  teachers	  with 6/30/2014    
 

    
and	  supplies	  to	  support And	  Supplies Allocation 

  

 additional	  classroom       
 

    
instruction 

    

 equipment,	  materials	  and     
 

     4000-‐4999:	  Books School	  Improvement 30,000.00 
 

 supplies	  to	  increase	  student      
 

     And	  Supplies Grant	  (SIG)  
 

 motivation	  and	  enhance	  the        
 

 teaching	  and	  learning        
 

 environment	  as	  well	  as	  support        
 

 implementation	  and	  alignment        
 

 of	  instruction	  to	  Common	  Core        
 

 State	  Standards	  (e.g.	  easels	  and        
 

 chart	  paper	  for	  Writers'        
 

 Workshop	  and	  Disciplinary        
 

 Literacy;	  portfolio	  materials	  for        
 

 Advocacy).	  Provide	  certificated        
 

 and	  classified	  staff	  with	  training        
 

 materials	  to	  support	  student        
 

 and	  parent	  learning	  (and	  food        
 

 when	  training	  takes	  place        
 

 outside	  of	  the	  school	  day).        
 

1.9 ACTION	  8:	  Instructional  Principal  
 

    
Professional 5000-‐5999:	  Services Title	  I	  Part	  A:	  Site 3,500.00 

 

 Support	  #4:	  Annual	  contract     
 

    
development: And	  Other	  Operating Allocation 

  

 with	  Pearson	  Support	  Services      
 

    
instructional	  support Expenditures 

   

 to	  maintain	  Teacher	  Compass        
 

 observation	  tools	  (supports        
 

 Student	  Instruction        
 

 Observation	  Protocol	  (SIOP)        
 

 and	  Assessment	  Training        
 

 Institute	  (ATI)	  training).        
 

1.10 ACTION	  9:	  Professional 8/1/2013	  -‐ Principal  
 

   
Professional 5800: School	  Improvement 24,000.00 
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 Development	  and 6/30/2014    
 

    
development: Professional/Consulti Grant	  (SIG) 

  

 Collaboration	  #5:	  School      
 

    
instructional	  support ng	  Services	  And 

   

 Leadership	  Team,	  Department       
 

     
Operating 

   

 chairs,	  instruction	  and	  data       
 

     
Expenditures 

   

 facilitators,	  site	  leadership    
 

    Materials	  and	  Supplies 4000-‐4999:	  Books Title	  I	  Part	  A:	  Site 4,000.00 
 

 team	  members,	  and	  any	  other      
 

     And	  Supplies Allocation  
 

 interested	  teach	  leader	  will	  be        
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Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

trained	  in	  group	  and	  meeting        
 

facilitation,	  and	  consultation,        
 

collaboration,	  and	  coaching	  for        
 

professional	  excellence.        
 

Provides	  for	  materials	  and        
 

supplies	  to	  support	  peer        
 

observation	  and	  instructional        
 

feedback."	  This	  training	  directly        
 

supports	  execution	  of	  the	  13-‐        
 

14	  Action	  Plan.	  (Olcott)        
 

1.11	  	  ACTION	  10:	  Instructional 8/1/2013	  -‐ Principal  
 

  
Instructional	  assistants 2000-‐2999:	  Classified Title	  I	  Part	  A: 87777 

 

Support	  #5:	  Three	  additional 6/30/2014    
 

   
will	  support	  students	  in Personnel	  Salaries Centralized	  Services 

  

instructional	  assistants	  will       
 

   
classrooms 

    

provide	  additional	  in-‐class        
 

support	  for	  students.        
 

1.12	  	  ACTION	  11:	  Employ	  1.8	  FTE	  ELD 8/1/2013	  -‐ Principal,	  ELIS  
 

  
Hire	  additional	  teachers 1000-‐1999: Local	  Control	  Funding 108633 

 

teachers	  (.8	  ELIS,	  1.0	  ELD 6/30/2014    
 

   
to	  support	  ELs Certificated Formula	  (LCFF) 

  

Support)	  to	  provide	  direct       
 

    
Personnel	  Salaries 

   

instructional	  services	  to	  EL    
 

   Refugee	  funding 1000-‐1999: Other 14000 
 students	  and	  to	  coordinate	  and       
 

    Certificated   
 monitor	  the	  ELD	  instructional       
 

    Personnel	  Salaries   
 programs.        
 

1.13	  	  ACTION	  12:	  Employ	  1.125	  FTE 8/1/2013	  -‐ Principal,	  ELIS  
 

  
Hire	  bilingual 2000-‐2999:	  Classified Local	  Control	  Funding 48100 

 

Bilingual	  Instructional	  Aides	  to 6/30/2014    
 

   
instructional	  assistants Personnel	  Salaries Formula	  (LCFF) 

  

work	  directly	  with	  EL	  students       
 

   
to	  support	  ELs 

    

in	  the	  classrooms        
 

1.14	  	  ACTION	  13:	  Provide	  materials, 8/1/2013	  -‐ Principal,	  ELIS  
 

  
CELDT	  Testing;	  Central 5700-‐5799:	  Transfers Local	  Control	  Funding 9005 

 

supplies	  and	  additional	  testing 6/30/2014    
 

   
Costs Of	  Direct	  Costs Formula	  (LCFF) 

  

support	  resources	  that	  directly    
 

   Materials,	  supplies,	  and 4000-‐4999:	  Books Local	  Control	  Funding 4887 
 support	  EL	  students	  in	  the     
 

   resources And	  Supplies Formula	  (LCFF)  
 classrooms.        
 

1.15	  	  ACTION	  14:	  Purchase	  7	  COWs 8/1/2013	  -‐ principal  
 

  
Technology	  to	  support 4000-‐4999:	  Books School	  Improvement 80,000 

 

to	  replace	  obsolete	  technology 6/30/2014    
 

   
and	  supplement And	  Supplies Grant	  (SIG) 

  

and	  for	  use	  with	  MAP        
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assessments	  and	  classroom        
 

integration	  of	  technology	  and        
 

common	  core.        
 

 
 
 
Planned	  Improvements	  in	  Student	  Performance 
 

Planned	  Improvements:	  Goal/Tactic	  #2 
 
The	  School	  Site	  Strategic	  Planning	  Team	  and	  Site	  Council	  has	  analyzed	  the	  academic	  performance	  of	  all	  student	  groups	  and	  has	  considered	  the	  effectiveness	  of	  key	  elements	  of	  
the	   instructional	  program	   for	   students	   failing	   to	  meet	  academic	  performance	   index	   (API)	  and	  adequate	  yearly	  progress	  growth	   (AYP)	   targets.	  As	  a	   result,	   it	  has	  adopted	   the	  
following	  tactics,	  results	  statements,	  related	  actions,	  and	  expenditures	  to	  raise	  the	  academic	  performance	  of	  students	  not	  yet	  meeting	  state	  standards: 
 
Focus:	  Advocacy  
District	  Strategy:  
Strategy	  1:	  We	  will	  ensure	  all	  staff	  are	  implementing	  effective	  instructional	  strategies	  integrating	  technology	  and	  utilizing	  assessment	  data	  to	  actively	  engage	  each	  student	  to	  
increase	  achievement	  on	  state	  standards	  21st	  century	  skills	  and	  personal	  educational	  plans.	  -‐-‐-‐-‐-‐-‐-‐-‐  
Tactic	  #2:  
Encina	  Preparatory	  6-‐12	  school	  will	  create	  a	  variety	  of	  structures	  to	  support	  students'	  readiness	  learning,	  social	  emotional	  development,	  civic-‐mindness,	  and	  college	  and	  
career	  preparedness.-‐-‐-‐-‐-‐-‐-‐-‐  
Data	  Used	  to	  Form	  this	  Tactic:  
Discipline	  referral	  and	  suspension	  data.	  Student	  and	  teacher	  surveys	  and	  focus	  groups.	  Student	  achievement	  data.-‐-‐-‐-‐-‐-‐-‐-‐ 
 
Findings	  from	  the	  Analysis	  of	  this	  Data:  
-‐-‐-‐-‐-‐-‐-‐-‐ 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured:  
Weekly	  teacher	  reflection	  on	  Advocacy	  class	  lessons	  and	  activities.	  Discipline	  referral	  and	  suspension	  data.	  Student	  and	  teacher	  surveys	  and	  focus	  groups.	  Student	  achievement	  
data.-‐-‐-‐-‐-‐-‐-‐-‐ 
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Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

2.1	  	  	  ACTION	  1:	  Curriculum	  Planning 7/1/2013	  -‐ Manager	  of   
 

  
1000-‐1999: School	  Improvement 6,700.00 

 

and	  Collaboration:	  Advocacy 9/30/2013 Innovation;    
 

   
Certificated Grant	  (SIG) 

  

Team	  Leaders	  and	  their  Advocacy     
 

   
Personnel	  Salaries 

   

designees	  will	  be	  compensated  Coordinator      
 

for	  summer	  work	  developing  (Participants:      
 

Advocacy	  curriculum	  and  Advocacy	  Teachers)      
 

teacher	  training	  protocols.        
 

Curriculum,	  materials	  and        
 

instructional	  resources	  will	  be        
 

provided	  through	  September,        
 

2013)        
 

2.2	  	  	  ACTION	  2:	  Advocacy	  Program 7/1/2013	  -‐ Advocacy  
 

 
Support	  for	  student 1000-‐1999: Title	  I	  Part	  A:	  Site 15,000.00 

 

Coordinator:	  Advocacy 6/30/2014 Coordinator   
 

   
success:	  Advocacy Certificated Allocation 

  

Program	  Coordinator	  will      
 

   
Coordinator Personnel	  Salaries 

   

monitor	  the	  entire	  Encina        
 

Advocacy	  Plan.	  the	  Coordinator        
 

will	  plan	  and	  organize	  weekly        
 

meetings	  with	  the	  large        
 

Advocacy	  Leadership	  Team        
 

(ALT).	  The	  Coordinator	  will        
 

ensure	  that	  each	  Team	  Leader        
 

understands	  the	  work	  to	  be        
 

accomplished	  in	  Advocacy	  class        
 

each	  day	  and	  is	  in	  turn        
 

prepared	  to	  explain	  this	  work        
 

to	  their	  grade	  level	  teams        
 

weekly.	  The	  Advocacy        
 

Leadership	  Team	  is	  responsible        
 

for	  creating	  the	  monthly        
 

calendar	  of	  Advocacy	  lessons        
 

and	  activities;	  providing	  each        
 

grade	  level	  team	  with	  the        
 

calendar,	  lessons,	  and        
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activities.	  Under	  the	  direction        
 

and	  guidance	  of	  the        
 

Coordinator,	  the	  ALT	  will        
 

modify	  and	  adjust	  program        
 

activities	  based	  on	  grade	  level        
 

 
 
 

Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

team	  feedback.        
 

         

2.3	  	  	  ACTION	  3:	  Advocacy	  Team 7/1/2013	  -‐ Advocacy	  Team  
 

 
Planning	  and 1000-‐1999: Title	  I	  Part	  A:	  Site 10,000.00 

 

Leader	  Collaboration: 6/30/2014 Leaders   
 

   
collaboration	  time	  to Certificated Allocation 

  

Advocacy	  team	  leaders	  will	  be      
 

   
develop	  strategies	  to Personnel	  Salaries 

   

compensated	  at	  the	  extra       
 

   
impact	  student 

    

assignment	  rate	  of	  pay	  to       
 

   
achievement 

    

colaborate	  for	  90	  minutes    
 

   Tools	  and	  resources	  to 4000-‐4999:	  Books Title	  I	  Part	  A:	  Site 10,000.00 
 twice	  monthly.	  During	  ths	  time,     
 

   support	  student	  success And	  Supplies Allocation  
 they	  will	  review	  the	  monthly        
 

Advocacy	  units/lessons,	  make        
 

appropriate	  modifications,        
 

prepare	  for	  the	  factilitation	  of        
 

their	  Advocacy	  grade	  level        
 

team	  meetings	  and	  assist        
 

Advocacy	  Coordinator	  with	  any        
 

additional	  special	  Advocacy        
 

event	  tasks	  which	  may	  need        
 

completion.	  Includes	  materials        
 

and	  resources	  to	  modify	  or        
 

create	  advocacy	  lesson	  plans        
 

and	  advocacy	  activities.        
 

2.4	  	  	  ACTION	  4:	  SAT/PSAT	  Testing: 7/1/2013	  -‐ Advocacy   
 

  
5800: Local	  Control	  Funding 4,000.00 

 

Provide	  PSAT/SAT	  testing 6/30/2013 Coordinator;	  Team    
 

   
Professional/Consulti Formula	  (LCFF) 

  

opportunities	  to	  all	  juniors	  and  Leaders,	  Counselors     
 

    
ng	  Services	  And 

   

seniors.	  Ensure	  counselors       
 

    
Operating 

   

have	  sufficient	  training	  to       
 

    
Expenditures 
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support	  the	  use	  of	  PSAT/SAT    
 

   Support	  for	  student	  to 5000-‐5999:	  Services Title	  I	  Part	  A:	  Site 4,000 
 data	  to	  adequately	  support	  the     
 

   access	  the	  college	  and And	  Other	  Operating Allocation  
 college	  admissions	  process.      
 

    career	  opportunities Expenditures   
 

2.5	  	  	  ACTION	  5:	  College/University 7/1/2013	  -‐ Advocacy  
 

 
Provide	  opportunities 5000-‐5999:	  Services Title	  I	  Part	  A:	  Site 10,000.00 

 

Visitations:	  Take	  Encina 6/30/2014 Coordinator;	  Team   
 

  
for	  students	  to And	  Other	  Operating Allocation 

  

students	  on	  college/university  Leaders    
 

   
experience	  college Expenditures 

   

tours	  within	  the       
 

   
campuses 

    

Sacramento/Bay	  Area.        
 

 
 
Planned	  Improvements	  in	  Student	  Performance 
 

Planned	  Improvements:	  Goal/Tactic	  #3 
 
The	  School	  Site	  Strategic	  Planning	  Team	  and	  Site	  Council	  has	  analyzed	  the	  academic	  performance	  of	  all	  student	  groups	  and	  has	  considered	  the	  effectiveness	  of	  key	  elements	  of	  
the	   instructional	   program	   for	   students	   failing	   to	  meet	   academic	   performance	   index	   (API)	   and	   adequate	   yearly	   progress	   growth	   (AYP)	   targets.	   As	   a	   result,	   it	   has	   adopted	   the	  
following	  tactics,	  results	  statements,	  related	  actions,	  and	  expenditures	  to	  raise	  the	  academic	  performance	  of	  students	  not	  yet	  meeting	  state	  standards: 
 
Focus:	  Coordinated	  Student	  Services  
District	  Strategy:  
Strategy	  1:	  We	  will	  ensure	  all	  staff	  are	  implementing	  effective	  instructional	  strategies	  integrating	  technology	  and	  utilizing	  assessment	  data	  to	  actively	  engage	  each	  student	  to	  
increase	  achievement	  on	  state	  standards	  21st	  century	  skills	  and	  personal	  educational	  plans.	  -‐-‐-‐-‐-‐-‐-‐-‐  
Tactic	  #3:  
Implement	  the	  Encina	  Action	  Plan	  for	  Family	  Engagement	  and	  Partnership.	  this	  plan	  includes	  the	  following	  areas	  of	  emphasis: 
• Building	  relationships	  -‐	  Actions	  that	  welcome,	  honor	  families	  and	  connect	  families	  to	  the	  site	  	  	  
• Build	  awareness,	  understanding,	  inclusion	  across	  all	  family	  cultures	  	  	  
• Improve	  two-‐way	  communication	  	  	  
• Engaging	  families	  as	  decision	  makers	  and	  advocates	  	  	  
• Providing	  families	  with	  access	  to	  information	  and	  community	  resources	  	  	  
• Creating	  a	  welcoming	  school	  environment	  and	  climate	  	   
Implement	  range	  of	  coordinated	  student	  services	  to	  create	  and	  ensure	  a	  safe	  and	  supportive	  school	  climate	  and	  culture	  (S3	  Programs) 
 
-‐-‐-‐-‐-‐-‐-‐-‐  
Data	  Used	  to	  Form	  this	  Tactic:  
Survey	  results	  from	  parents,	  staff	  and	  students-‐-‐-‐-‐-‐-‐-‐-‐ 
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Findings	  from	  the	  Analysis	  of	  this	  Data:  
-‐-‐-‐-‐-‐-‐-‐-‐ 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured:  

Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

3.1	  	  	  ACTION	  1:	  Home	  Visits:	  .Staff 7/1/2013	  -‐ Principal  
 

 
Home	  visits 1000-‐1999: School	  Improvement 6,000.00 

 

will	  be	  compensated	  for	  their 9/30/2013 (Participants:	  Staff)    
 

    
Certificated Grant	  (SIG) 

  

participation	  in	  executing	  home       
 

    
Personnel	  Salaries 

   

visits	  throughout	  the	  summer        
 

2013.        
 

3.2	  	  	  ACTION	  2:	  Community	  and 7/1/2013	  -‐ Principal   
 

   
5800: School	  Improvement 6500.00 

 

Family	  Resource	  Services: 9/30/2013     
 

    
Professional/Consulti Grant	  (SIG) 

  

Hourly	  compensation	  to       
 

    
ng	  Services	  And 

   

develop	  and	  execute	  a       
 

    
Operating 

   

transitional	  plan	  for	  the       
 

    
Expenditures 

   

Community	  Family	  Resource        
 

Center.	  Hire	  Consultation        
 

services	  to	  support	  effective        
 

implementation	  of	  the	  CFRC        
 

including	  needs	  assessment,        
 

data	  analysis,	  and	  plan        
 

development.        
 

3.3	  	  	  ACTION	  3:	  Safe	  and	  Supportive 7/1/2013	  -‐ Site	  Leadership   
 

  
1000-‐1999: Other 11,085.00 

 

Student	  Interventions	  #1 6/30/2014 Team/BARKS     
 

   
Certificated 

   

(BARKS	  Coordinator):	  BARKS  Coordinator     
 

    
Personnel	  Salaries 

   

(Bulldogs	  Are	  Responsible     
 

    1000-‐1999: Other 3,695.00 
 Respectful	  Kind	  and	  Safe)	  Team       
 

    Certificated   
 Coordinator	  (.2	  FTE):       
 

    Personnel	  Salaries   
 Coordinator	  will	  monitor	  the        
 

entire	  Positive	  Behavior        
 

Intervention	  Services	  (PBIS)        
 

Plan.	  Plan	  and	  organize	  weekly        
 

meetings	  with	  larger	  BARKS        
 

team	  and	  coordinate	  the	  work        
 

of	  the	  team	  (includes	  salary,        
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benefits,	  and	  payroll	  taxes).        
 

        
 

3.4	  	  	  ACTION	  4:	  Safe	  and	  Supportive 10/1/2012	  -‐ Principal;	  S3   
 

  
2000-‐2999:	  Classified Other 104,371.00 

 

Student	  Interventions	  #2	  (S3 6/30/2014 Coordinators     
 

    
Personnel	  Salaries 

   

Coordinators):	  Employ	  two        
 

Safe	  Schools	  Coordinators	  to        
 

support	  all	  aspects	  of	  program        
 

 
 
 

Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

implementation,	  daily        
 

operations,	  program        
 

monitoring,	  administration	  of        
 

CalSCHLS,	  and	  grant	  reporting        
 

(includes	  salary,	  benefits,	  and        
 

payroll	  taxes).        
 

3.5	  	  	  ACTION	  5:	  Safe	  and	  Supportive 7/1/2013	  -‐ Supervising	  S3	  Vice   
 

  
1000-‐1999: Other 9,101.00 

 

Student	  Interventions	  #3 6/30/2014 Principal;	  Eli	  Millan;     
 

   
Certificated 

   

(training):	  Employ	  substitute  Freddie	  Bryant     
 

    
Personnel	  Salaries 

   

teachers	  OR	  pay	  extra        
 

assignment	  pay	  for	  staff	  to        
 

attend	  Youth	  Development        
 

Training	  throughout	  the	  year.        
 

3.6	  	  	  ACTION	  6:	  Safe	  and	  Supportive 7/1/2013	  -‐ Superivising	  S3	  Vice   
 

  
5800: Other 26,000.00 

 

Student	  Interventions	  #4 6/30/2014 Principal;	  Eli	  Millan;     
 

   
Professional/Consulti 

   

(Consultants):	  Employ  Freddie	  Bryant     
 

    
ng	  Services	  And 

   

consultant	  services	  to	  support       
 

    
Operating 

   

student	  intervention	  and       
 

    
Expenditures 

   

support	  as	  follows:        
 

Youth	  Development	  Network        
 

training	  and	  coaching	  for	  peer        
 

mentoring	  and	  conflict        
 

mediation	  programs	  ($15,000)        
 

California	  Gang	  Violence        
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Prevention	  Services	  for	  whole        
 

school	  presentations	  and	  small        
 

group	  facilitation	  ($8,000)        
 

Administer	  Cal-‐SCHLS	  survey        
 

($3,000).        
 

        
 

3.7	  	  	  ACTION	  7:	  Safe	  and	  Supportive 7/1/2013	  -‐ Eli	  Millan;	  Freddie   
 

  
5800: Other 1,500.00 

 

Student	  Interventions	  #5 7/30/2014 Bryant     
 

    
Professional/Consulti 

   

(travel	  and	  conferences):       
 

    
ng	  Services	  And 

   

Travel,	  hotel,	  and	  registration       
 

    
Operating 

   

costs	  for	  "anti	  bullying"       
 

    
Expenditures 

   

training/conference.        
 

3.8	  	  	  ACTION	  8:	  Safe	  and	  Supportive 7/1/2013	  -‐ Supervising	  S3	  Vice   
 

  
4000-‐4999:	  Books Other 300.00 

 

Student	  Interventions	  #6 6/30/2014 Principal     
 

     
And	  Supplies 

   

 
 
 
  Actions	  to	  be	  Taken    Proposed	  Expenditure(s)    

 

  Person(s)        
 

  to	  Reach	  This	  Tactic Timeline         

   Responsible   
 

  (Results	  Statement)    Description Type Funding	  Source  Amount 
 

 (supplies):	  Purchase	  materials      
 

     
5000-‐5999:	  Services Other 600.00 

  

 to	  support	  student         
 

     
And	  Other	  Operating 

     

 intervention,	  mentoring	  and         
 

     
Expenditures 

     

 mediation	  programs:      
 

     4000-‐4999:	  Books Other 5,800.00  
 

 • office	  supplies	  ($300)         
 

     And	  Supplies     
 

 •	  	  	  prizes	  and	  incentives	  to          
 

  encourage	  and	  reward          
 

  positive	  school	  spirit,          
 

  academic	  and	  attendance          
 

  improvement	  including	  t-‐          
 

  shirts	  ($5,800)          
 

 • annual	  SWIS	  behavioral          
 

  data	  management	  system          
 

  ($600)          
 

           
 

3.9 ACTION	  9:	  Safe	  and	  Supportive 7/1/2013	  -‐ Eli	  Millan    
 

    
5000-‐5999:	  Services Other 2,000.00 
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 Student	  Interventions	  #7 6/30/2014        
 

     
And	  Other	  Operating 

     

 (materials):	  Refresh	  Botvin	  Life         
 

     
Expenditures 

     

 Skills	  consumable	  classroom          
 

 materials.          
 

3.10 ACTION	  10:	  Safe	  and 7/1/2013	  -‐ Supervising	  S3	  Vice    
 

   
5000-‐5999:	  Services Other 720.00 

  

 Supportive	  Student 6/30/2014 Principal       
 

     
And	  Other	  Operating 

     

 Interventions	  #8	  (printing):         
 

     
Expenditures 

     

 General	  printing	  for	  incentives          
 

 and	  certificate	  awards.          
 

3.11 ACTION	  11:	  BARKS	  Team 7/1/2013	  -‐ BARKS	  Coordinator;   
 

  
Collaboration	  time	  for 1000-‐1999: Title	  I	  Part	  A:	  Site 10,000.00 

  

 Collaboration:	  BARKS	  Team 6/30/2014 Team	  Leaders     
 

    
teachers Certificated Allocation 

    

 Leaders	  will	  be	  compensated	  at         
 

     
Personnel	  Salaries 

     

 the	  extra	  assignment	  rate	  of     
 

    Professional 5800: Title	  I	  Part	  A:	  Site 10,000.00  
 

 pay	  to	  collaborate	  for	  90       
 

    development: Professional/Consulti Allocation    
 

 minutes	  twice	  monthly.	  During        
 

    collaboration	  planning ng	  Services	  And     
 

 this	  time	  they	  will	  develop,         
 

     Operating     
 

 edit,	  and	  execute	  the         
 

     Expenditures     
 

 BARKS/PBIS	  Action	  Plan	  for	  13-‐          
 

 14.	  Consultation,	  coaching,	  and          
 

 collaborative	  group	  facilitation          
 

 will	  be	  contracted.          
 

3.12 ACTION	  12:	  Family	  Engagement 7/1/2013	  -‐ Principal,	  Family   
 

      
Teachers	  participate	  in 1000-‐1999: Title	  I	  Part	  A: 15,000 
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Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

#1:	  A	  teacher	  will	  be	  released 6/30/2014 Engagement   
 

  
family	  engagement Certificated Centralized	  Services 

  

for	  one	  period	  to	  serve	  as	  the  Coordinator    
 

   
opportunities	  to	  impact Personnel	  Salaries 

   

Family	  Engagement       
 

   
student	  achievement 

    

Coordinator.	  This	  position,	  in        
 

conjunction	  with	  the	  Parent        
 

Liaison	  Specialist,	  will        
 

coordinate	  family	  engagement        
 

activities	  that	  will	  include        
 

parent-‐teacher	  contacts,        
 

including	  home	  visits,	  informal        
 

parent	  connection	  events,        
 

school-‐community	  events	  such        
 

as	  the	  multicultural	  night,	  and        
 

participate	  in	  activities	  to        
 

ensure	  Encina	  provides	  a        
 

welcoming	  environment	  for        
 

family	  and	  community        
 

members.        
 

3.13	  	  ACTION	  13:	  Family	  Engagement 7/1/2013	  -‐ Family	  Engagement  
 

 
Community	  Liaison	  to 2000-‐2999:	  Classified Title	  I	  Part	  A: 26,000 

 

#2:	  A	  part	  time	  Community 6/30/2014 Coordinator,   
 

  
support	  families	  and Personnel	  Salaries Centralized	  Services 

  

Liaison	  Specialist	  will	  be	  the  Community	  Liaison     
 

  
students	  for	  academic 

    

primary	  resource	  for	  family	  and  Specialist     
 

   
success 

    

community	  interactions.        
 

Working	  out	  of	  the	  family        
 

resource	  center	  and	  in	  close        
 

coordination	  with	  the	  Family        
 

Engagement	  Coordinator,	  this        
 

position	  will	  coordinate	  family        
 

and	  community	  involvement        
 

activities	  to	  include,        
 

volunteers,	  the	  family	  resource        
 

lounge,	  and	  facilitate        
 

communication	  between	  staff        
 

members	  and	  families.        
 

3.14	  	  ACTION	  14:	  Family	  Engagement 7/1/2013	  -‐ Principal,	  Family  Additional	  support	  staff 2000-‐2999:	  Classified Title	  I	  Part	  A: 10591 
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#3:	  A	  part	  time	  ICT	  will	  provide 6/30/2014 Engagement   
 

  
time	  to	  communicate Personnel	  Salaries Centralized	  Services 

  

support	  to	  staff	  to	  ensure	  a  Coordinator,     
 

  
with	  families	  and 

    

single	  point	  of	  contact	  for  Community	  Liaison     
 

  
students	  for	  academic 

    

Spanish	  speaking	  families,  Specialist     
 

    
sucess 

    

 
  

Actions	  to	  be	  Taken    Proposed	  Expenditure(s)  
 Person(s)      
 to	  Reach	  This	  Tactic Timeline       

 Responsible  
 (Results	  Statement)    Description Type Funding	  Source Amount 
 

coordination	  to	  ensure     
 

    
2000-‐2999:	  Classified Title	  I	  Part	  A: 7499 

 

interpretation	  services	  are      
 

    
Personnel	  Salaries Centralized	  Services 

  

available,	  ensure	  clear	  and        
 

consistent	  communication	  to        
 

all	  Encina	  families,	  and	  provide        
 

support	  to	  ensure	  greetings        
 

and	  customer	  service        
 

protocols,	  including	  training        
 

materials	  for	  staff	  are	  culturally        
 

proficient.        
 

3.15	  	  ACTION	  15:	  Parent	  Involvement 7/1/2013	  -‐ Principal,	  Family  
 

 
Hire	  2	  FTE	  Parent 2000-‐2999:	  Classified Title	  I	  Part	  A:	  Parent 10,443.00 

 

1:	  Outreach	  to	  parent 6/30/2014 Engagement   
 

  
Liaisons Personnel	  Salaries Involvement 

  

community	  in	  an	  effort	  to  Coordinator,    
 

    School	  Improvement 3,500 
 increase	  family	  engagement	  in  Community	  Liaison     
 

    Grant	  (SIG)  
 regard	  to	  their	  students'	  overall  Specialist      
 

school	  experience	  and        
 

participation	  in	  school	  events        
 

and	  volunteer	  opportunities.        
 

Volunteer	  t-‐shirts	  to	  be	  worn        
 

by	  community/parent        
 

volunteers	  while	  on	  campus	  for        
 

easy	  identification	  by	  staff.        
 

Other	  outreach	  activities	  that        
 

are	  specifically	  organized	  to        
 

increase	  parent-‐teacher-‐        
 

student	  connections	  and        
 

communication.	  Provide        
 

necessary	  funds	  for	  mailings        
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and	  other	  outreach	  efforts	  to        
 

attract	  and	  welcome	  parents        
 

on	  campus.	  Provide        
 

opportunities	  for	  family        
 

involvement	  events	  that        
 

encourage	  greater        
 

participation.	  Up	  to	  2	  parent        
 

liaison	  stipends.        
 

        
 

 
Summary	  of	  Expenditures	  in	  this	  Plan 
 

Total	  Allocations	  and	  Expenditures	  by	  Funding	  Source 
 

Total	  Allocations	  by	  Funding	  Source  
Funding	  Source Allocation Balance	  (Allocations-‐Expenditures) 

Local	  Control	  Funding	  Formula	  (LCFF) 174,625 -‐15,000.00 
   

Title	  I	  Part	  A:	  Parent	  Involvement 10,443 0.00 
   

Title	  I	  Part	  A:	  Professional	  Development	  (PI	  Schools) 43,301 0.00 
   

Title	  I	  Part	  A:	  Site	  Allocation 389,709 0.00 
   

Title	  I	  Part	  A:	  Centralized	  Services 679390 0.00 
   

 

 Total	  Expenditures	  by	  Funding	  Source 
Funding	  Source  Total	  Expenditures 

Local	  Control	  Funding	  Formula	  (LCFF)  189,625.00 
   

Other  179,172.00 
   

School	  Improvement	  Grant	  (SIG)  436,200.00 
   

Title	  I	  Part	  A:	  Centralized	  Services  679,390.00 
   

Title	  I	  Part	  A:	  Parent	  Involvement  10,443.00 
   

Title	  I	  Part	  A:	  Professional	  Development	  (PI	  Schools)  43,301.00 
   

Title	  I	  Part	  A:	  Site	  Allocation  389,709.00 
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Summary	  of	  Expenditures	  in	  this	  Plan 
 

Total	  Expenditures	  by	  Object	  Type	  and	  Funding	  Source 
 

Funding	  Source Object	  Type Total	  Expenditures 
School	  Improvement	  Grant	  (SIG)  3,500.00 

   

Local	  Control	  Funding	  Formula	  (LCFF) 1000-‐1999:	  Certificated	  Personnel	  Salaries 118,633.00 
   

Other 1000-‐1999:	  Certificated	  Personnel	  Salaries 37,881.00 
   

School	  Improvement	  Grant	  (SIG) 1000-‐1999:	  Certificated	  Personnel	  Salaries 19,700.00 
   

Title	  I	  Part	  A:	  Centralized	  Services 1000-‐1999:	  Certificated	  Personnel	  Salaries 536,962.00 
   

Title	  I	  Part	  A:	  Site	  Allocation 1000-‐1999:	  Certificated	  Personnel	  Salaries 326,494.00 
   

Local	  Control	  Funding	  Formula	  (LCFF) 2000-‐2999:	  Classified	  Personnel	  Salaries 48,100.00 
   

Other 2000-‐2999:	  Classified	  Personnel	  Salaries 104,371.00 
   

School	  Improvement	  Grant	  (SIG) 2000-‐2999:	  Classified	  Personnel	  Salaries 9,200.00 
   

Title	  I	  Part	  A:	  Centralized	  Services 2000-‐2999:	  Classified	  Personnel	  Salaries 142,428.00 
   

Title	  I	  Part	  A:	  Parent	  Involvement 2000-‐2999:	  Classified	  Personnel	  Salaries 10,443.00 
   

Local	  Control	  Funding	  Formula	  (LCFF) 4000-‐4999:	  Books	  And	  Supplies 4,887.00 
   

Other 4000-‐4999:	  Books	  And	  Supplies 6,100.00 
   

School	  Improvement	  Grant	  (SIG) 4000-‐4999:	  Books	  And	  Supplies 110,000.00 
   

Title	  I	  Part	  A:	  Site	  Allocation 4000-‐4999:	  Books	  And	  Supplies 35,715.00 
   

Other 5000-‐5999:	  Services	  And	  Other	  Operating	  Expenditures 3,320.00 
   

Title	  I	  Part	  A:	  Site	  Allocation 5000-‐5999:	  Services	  And	  Other	  Operating	  Expenditures 17,500.00 
   

Local	  Control	  Funding	  Formula	  (LCFF) 5700-‐5799:	  Transfers	  Of	  Direct	  Costs 9,005.00 
   

Local	  Control	  Funding	  Formula	  (LCFF) 5800:	  Professional/Consulting	  Services	  And	  Operating 9,000.00 
   

Other 5800:	  Professional/Consulting	  Services	  And	  Operating 27,500.00 
   

School	  Improvement	  Grant	  (SIG) 5800:	  Professional/Consulting	  Services	  And	  Operating 293,800.00 
   

Title	  I	  Part	  A:	  Professional	  Development	  (PI	  Schools) 5800:	  Professional/Consulting	  Services	  And	  Operating 43,301.00 
   

Title	  I	  Part	  A:	  Site	  Allocation 5800:	  Professional/Consulting	  Services	  And	  Operating 10,000.00 
   

 
 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

251 
 

School	  Site	  Council	  Membership 
 
California	  Education	  Code	  describes	  the	  required	  composition	  of	  the	  School	  Site	  Council	   (SSC).	  The	  SSC	  shall	  be	  composed	  of	  the	  
principal	   and	   representatives	   of:	   teachers	   selected	   by	   teachers	   at	   the	   school;	   other	   school	   personnel	   selected	   by	   other	   school	  
personnel	  at	  the	  school;	  parents	  of	  pupils	  attending	  the	  school	  selected	  by	  such	  parents;	  and,	  in	  secondary	  schools,	  pupils	  selected	  
by	  pupils	  attending	  the	  school.	  The	  current	  make-‐up	  of	  the	  SSC	  is	  as	  follows: 
 

Name	  of	  Members    
 

 

Pr
in
ci
pa

l 

 

Cla
ss
ro
om

Te
ac
h

er
 Ot
he

rS
ch
oo

l 
St
af
f 

 

Pa
re
nt
Co

m
m
un

it
yM

em
be

ro
r 

Se
co
nd

ar
yS
tu
de

nt
s 

 

            
 

Will	  Jarrell [X] [ ] [ ]   [ ] [ ] 
 

Elisha	  Webb [ ] [X] [ ]   [ ] [ ] 
 

Marsha	  Lucas [ ] [X] [ ]   [ ] [ ] 
 

Brandon	  Wells [ ] [X] [ ]   [ ] [ ] 
 

Kimberley	  Vail [ ] [X] [ ]   [ ] [ ] 
 

Ana	  Taukolo [ ] [ ] [ ]   [ ] [X] 
 

Indra	  Ramirez [ ] [ ] [ ]   [ ] [X] 
 

Priscilla	  Frias [ ] [ ] [ ]   [ ] [X] 
 

Kiana	  Davis [ ] [ ] [ ]   [ ] [X] 
 

Tasha	  Bryant [ ] [ ] [ ]   [X] [ ] 
 

Patricia	  Hale [ ] [ ] [ ]   [X] [ ] 
 

Terri	  Hemphill [ ] [ ] [ ]   [X] [ ] 
 

Ariana	  Wattie [ ] [ ] [ ]   [X] [ ] 
 

Nicole	  LoBese [ ] [ ] [X]   [ ] [ ] 
 

Numbers	  of	  members	  of	  each	  category: 1 4 1   3 3 
 

 
At	  elementary	  schools,	  the	  school	  site	  council	  must	  be	  constituted	  to	  ensure	  parity	  between	  (a)	  the	  principal,	  classroom	  teachers,	  
and	  other	  school	  personnel,	  and	  (b)	  parents	  of	  students	  attending	  the	  school	  or	  other	  community	  members.	  Classroom	  teachers	  
must	  comprise	  a	  majority	  of	  persons	  represented	  under	  section	  (a).	  At	  secondary	  schools	  there	  must	  be,	  in	  addition,	  equal	  numbers	  
of	  parents	  or	  other	  community	  members	  selected	  by	  parents,	  and	  students.	  Members	  must	  be	  selected	  by	  their	  peer	  group. 
 
 
Recommendations	  and	  Assurances 
 
The	  school	  site	  council	  (SSC)	  recommends	  this	  school	  plan	  and	  proposed	  expenditures	  to	  the	  district	  governing	  board	  for	  approval	  
and	  assures	  the	  board	  of	  the	  following: 
 
6. The	  SSC	  is	  correctly	  constituted	  and	  was	  formed	  in	  accordance	  with	  district	  governing	  board	  policy	  and	  state	  law.	  	  
	  
7. The	  SSC	  reviewed	  its	  responsibilities	  under	  state	  law	  and	  district	  governing	  board	  policies,	  including	  those	  board	  policies	  relating	  

to	  material	  changes	  in	  the	  Single	  Plan	  for	  Student	  Achievement	  (SPSA)	  requiring	  board	  approval.	  	  
	  
8. The	  SSC	  sought	  and	  considered	  all	  recommendations	  from	  the	  following	  groups	  or	  committees	  before	  adopting	  this	  plan	  (Check	  

those	  that	  apply):	  	  
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[AA] State	  Compensatory	  Education	  Advisory	  Committee	  	   
[X] English	  Learner	  Advisory	  Committee	  	  

	  
4. The	  SSC	  reviewed	  the	  content	   requirements	   for	   school	  plans	  of	  programs	   included	   in	   this	  SPSA	  and	  believes	  all	   such	  content	  

requirements	  have	  been	  met,	  including	  those	  found	  in	  district	  governing	  board	  policies	  and	  in	  the	  local	  educational	  agency	  plan.	  	  
	  
5. This	   SPSA	   is	   based	   on	   a	   thorough	   analysis	   of	   student	   academic	   performance.	   The	   actions	   proposed	   herein	   form	   a	   sound,	  

comprehensive,	  coordinated	  plan	  to	  reach	  stated	  school	  goals	  to	  improve	  student	  academic	  performance.	  	  
	  
6. This	  SPSA	  was	  adopted	  by	  the	  SSC	  at	  a	  public	  meeting	  on	  5/21/2013.	  	  
 
Attested: 
 
 
Will	  Jarrell  

Typed	  Name	  of	  School	  Principal Signature	  of	  School	  Principal Date 
 
 
Kimberly	  Vail  

Typed	  Name	  of	  SSC	  Chairperson Signature	  of	  SSC	  Chairperson Date 
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Encina	  Preparatory	  High	  School’s	  Parent	  Involvement	  Policy 
 
ENCINA	  PREPARATORY	  HIGH	  SCHOOL	  PARENT	  INVOLVEMENT	  POLICY 
 
PART	  I	  GENERAL	  EXPECTATIONS 
• Encina	  Preparatory	  High	  School	  agrees	  to	  implement	  the	  following	  statutory	  requirements:	  	  	  
• The	  school	  will	  jointly	  develop	  with	  parents,	  distribute	  to	  parents	  of	  participating	  children,	  a	  School	  Parental	  Involvement	  Policy	  

that	  the	  school	  and	  parents	  of	  participating	  children	  agree	  on.	  	  	  
• The	  school	  will	  notify	  parents	  about	  the	  School	  Parental	  Involvement	  Policy	  in	  an	  understandable	  and	  uniform	  format	  and,	  to	  

the	  extent	  practicable,	  will	  distribute	  this	  policy	  to	  parents	  in	  a	  language	  the	  parents	  can	  understand.	  	  
• The	  school	  will	  make	  the	  School	  Parental	  Involvement	  Policy	  available	  to	  the	  local	  community.	  	  	  
• The	  school	  will	  periodically	  update	  the	  School	  Parental	  Involvement	  Policy	  to	  meet	  the	  changing	  needs	  of	  parents	  and	  the	  

school.	  	  
• The	  school	  will	  adopt	  the	  school’s	  school-‐parent	  compact	  as	  a	  component	  of	  its	  School	  Parental	  Involvement	  Policy.	  	  	  
• The	  school	  agrees	  to	  be	  governed	  by	  the	  following	  statutory	  definition	  of	  parental	  involvement,	  and	  will	  carry	  out	  programs,	  

activities	  and	  procedures	  in	  accordance	  with	  this	  definition:	  	   
Parental	  involvement	  means	  the	  participation	  of	  parents	  in	  regular,	  two-‐way,	  and	  meaningful	  communication	  involving	  student	  
academic	  learning	  and	  other	  school	  activities,	  including	  ensuring—  
(A) that	  parents	  play	  an	  integral	  role	  in	  assisting	  their	  child’s	  learning;	  	  	  
(B) that	  parents	  are	  encouraged	  to	  be	  actively	  involved	  in	  their	  child’s	  education	  at	  school;	  	   
(C)	  that	  parents	  are	  full	  partners	  in	  their	  child’s	  education	  and	  are	  included,	  as	  appropriate,	  in	  decision-‐making	  and	  on	  advisory	  
committees	  to	  assist	  in	  the	  education	  of	  their	  child.  
PART	  II.	  DESCRIPTION	  OF	  HOW	  SCHOOL	  WILL	  IMPLEMENT	  REQUIRED	  SCHOOL	  WIDE	  PARENTAL	  INVOLVEMENT	  POLICY	  
COMPONENTS 
 
1.	  Encina	  Preparatory	  High	  School	  will	  take	  the	  following	  actions	  to	  involve	  parents	  in	  the	  joint	  development	  and	  joint	  agreement	  of	  
its	  School	  Parental	  Involvement	  Policy	  and	  its	  Single	  Plan	  for	  Student	  Achievement	  under	  section	  1112	  of	  the	  ESEA: 
 
School	  Parent	  Involvement	  Policy	  Process: 
 
The	  Encina	  Preparatory	  High	  School	  Site	  Council	  will	  ratify	  and	  maintain	  the	  Parental	  Involvement	  Policy	  through	  the	  following	  
actions: 
 
a. Review,	  amend	  and/or	  ratify	  the	  policy	  in	  a	  scheduled	  meeting	  of	  the	  Council.	  	  
	  
b. Analyze	  the	  Annual	  Parent	  Survey	  results	  and	  determine	  whether	  the	  results	  indicate	  a	  need	  to	  change	  the	  Policy.	  	  
	  
c. Schedule	  an	  annual	  meeting	  to	  review	  and	  revise	  the	  components	  of	  the	  Policy	  as	  necessary.	  	  
	  
d. Publish	  the	  results	  of	  the	  review	  to	  parents/guardians.	  	  
 
Single	  Plan	  for	  Student	  Achievement	  Process: 
 
a. The	  Encina	  Preparatory	  High	  School	  Site	  Council	  is	  the	  governing	  body	  responsible	  approval	  of	  the	  Single	  Plan	  for	  Student	  
Achievement.	  	  
	  
b. The	  Site	  Council	  will	  receive	  and	  approve/modify	  goals	  and	  action	  plans	  developed	  by	  the	  School	  Staff	  and	  direct	  that	  they	  be	  
published	  in	  the	  annual	  SPSA.	  	  
	  
c. The	  staff	  will	  recommend	  the	  means	  of	  collecting	  and	  analyzing	  data	  to	  be	  reported	  to	  the	  Site	  Council	  for	  the	  Council’s	  approval.	  	  
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d. The	  SPSA	  will	  be	  published	  annually	  and	  made	  available	  via	  links	  on	  the	  School’s	  website	  or	  in	  paper	  format	  by	  written	  request.	  	  
 
2.	  Encina	  Preparatory	  High	  School	  will	  take	  the	  following	  actions	  to	  distribute	  its	  Parent	  Involvement	  Policy. 
 
The	  Parent	  Involvement	  Policy	  will	  be	  posted	  on	  the	  school’s	  web-‐site.	  In	  addition,	  a	  copy	  of	  the	  policy	  will	  be	  mailed	  to	  all	  parents	  
in	  the	  registration	  packet. 
 
3.	  Encina	  Preparatory	  High	  School	  will	  convene	  an	  annual	  meeting	  to	  inform	  parents	  of	  the	  following: 
 
EPHS	  will	  host	  an	  annual	  meeting	  for	  all	  parents	  in	  the	  evening	  during	  the	  early	  part	  of	  the	  school	  year.	  Parents	  will	  be	  notified	  by	  
personal	  mailed	  flyer	  and	  calendared	  event	  on	  the	  school	  website.	  At	  our	  annual	  Title	  1	  meeting	  parents	  will	  be	  informed: 
 
a.	  of	  their	  child’s	  school	  participates	  in	  Title	  I;	  
b.	  of	  the	  requirements	  of	  Title	  1;  
c.	  of	  the	  rights	  of	  parents	  to	  be	  involved.  
d.	  Progress	  of	  the	  school	  in	  test	  scores,	  attendance,	  graduation	  rates	  and	  program	  offerings.  
4.	  Encina	  Preparatory	  High	  School	  will	  involve	  parents	  of	  participating	  students,	  in	  an	  organized,	  ongoing	  and	  timely	  way,	  in	  the	  
planning	  review,	  and	  improvement	  of	  its	  Title	  I	  programs	  and	  parental	  involvement	  policy.	  (20	  U.S.C.	  6318	  §(c)(3). 
 
a.	  Provide	  parents	  with	  opportunities	  to	  give	  input	  and	  suggestions	  for	  revision	  of	  the	  school	  policy	  through	  a	  variety	  of	  ways.	  

b.	  Utilize	  a	  variety	  of	  communication	  techniques	  to	  enhance	  parent	  participation. 
 
5.	  Encina	  Preparatory	  High	  School	  will	  provide	  parents	  of	  participating	  students	  with	  timely	  information	  about	  Title	  I	  Program.	  (20	  
U.S.C.	  6318§	  (c)(4)(A). 
 
a.	  Provide	  parents	  with	  a	  copy	  of	  the	  school-‐parent	  involvement	  policy	  and	  compact	  via	  the	  student	  welcome	  letter,	  on	  the	  website,	  
and	  the	  school’s	  front	  office. 
 
b.	  The	  school	  posts	  notices	  in	  the	  school	  facilities,	  on	  the	  school’s	  website,	  and	  through	  the	  use	  of	  automated	  phone	  calls	  about	  
parent	  workshops	  and	  meetings. 
 
6.	  Encina	  Preparatory	  High	  School	  will	  take	  the	  following	  actions	  to	  involve	  parents	  in	  the	  process	  of	  school	  review	  and	  improvement	  
under	  section	  1116	  of	  the	  ESEA: 
 
a. At	  least	  once	  each	  year	  Encina	  Preparatory	  High	  School	  parents	  will	  be	  invited	  to	  enter	  into	  focused	  inquiry	  and	  conversation	  with	  
school	  staff	  regarding	  annual	  state	  assessment	  results,	  and	  curriculum	  embedded	  benchmark	  assessment	  results.	  The	  school	  will	  
share	  their	  analysis	  of	  the	  results	  and	  elicit	  parent	  feedback	  regarding	  the	  school’s	  analysis.	  Together	  staff	  and	  parents	  will	  discuss	  
adjustments	  to	  the	  school	  academic	  program	  which	  are	  deemed	  necessary	  in	  response	  to	  the	  data	  analysis.	  	  
	  
b. Our	  School	  Site	  Council	  will	  analyze	  our	  school	  academic	  performance	  data	  each	  year.	  This	  data	  along	  with	  the	  results	  from	  our	  
Academic	  Program	  Survey	  results	  will	  serve	  as	  the	  basis	  for	  our	  Single	  School	  Plan	  for	  Student	  Achievement.	  	  
	  
c. Our	  ELAC	  committee	  will	  meet	  four	  times	  each	  year.	  This	  committee	  will	  be	  a	  forum	  in	  which	  parents	  of	  English	  Language	  Learners	  
will	  be	  given	  an	  explanation	  of	  language	  instruction	  and	  how	  the	  program	  will	  help	  their	  child.	  Parents	  will	  also	  be	  invited	  to	  give	  
input	  into	  school	  programs	  and	  issues	  which	  effect	  ELL	  students.	  	  
	  
d. If	  required,	  our	  Title	  1	  parents	  will	  receive	  an	  annual	  update	  of	  the	  school’s	  program	  improvement	  status	  each	  year	  through	  a	  
mailed	  correspondence.	  This	  letter	  will	  include	  information	  about	  parental	  rights	  to	  school	  choice	  beginning	  with	  year	  1	  of	  program	  
improvement	  status	  and	  continuing	  on	  until	  the	  school	  has	  made	  the	  Annual	  Yearly	  Progress	  (AYP)	  benchmark	  proficiencies	  required	  
by	  the	  No	  Child	  left	  Behind	  (NCLB)	  legislation	  for	  two	  consecutive	  years.	  Beginning	  with	  year	  2	  of	  program	  improvement	  status	  Title	  
1	  parents	  will	  be	  advised	  that	  their	  child	  may	  be	  eligible	  for	  Supplemental	  Educational	  Service	  and	  this	  eligibility	  will	  continue	  on	  
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until	  the	  school	  has	  accomplished	  two	  consecutive	  years	  of	  making	  the	  AYP	  benchmark	  proficiencies	  stipulated	  by	  NCLB	  legislation.	  
Additionally,	  parents	  will	  be	  informed	  and	  encouraged	  to	  participate	  in	  the	  development	  of	  action	  plans	  which	  address	  the	  school’s	  
academic	  program	  needs.	  	  
 
7.	  Encina	  Preparatory	  High	  School	  will	  provide	  parents	  with	  opportunities	  to	  participate,	  as	  appropriate,	  in	  decisions	  relating	  to	  the	  
education	  of	  their	  children.	  The	  school	  will	  respond	  to	  any	  resulting	  suggestions	  as	  soon	  as	  practicably	  possible.	  (20	  U.S.C.	  §	  6318	  
(c)(4)(C).) 
 
a. Utilize	  a	  variety	  of	  communication	  techniques	  to	  enhance	  parent	  participation.	  	  
	  
b. Conduct	  an	  annual	  parent	  survey	  requesting	  parental	  input	  on	  workshops.	  	  
 
c.	  Provide	  opportunities	  to	  evaluate	  and	  identify	  barriers	  to	  successful	  parental	  involvement. 
 
EPHS	  makes	  a	  conscious	  effort	  to	  schedule	  meetings	  at	  the	  times	  that	  are	  most	  convenient	  to	  parents	  or	  guardians.	  We	  provide	  food	  
at	  meetings	  to	  encourage	  attendance.	  We	  provide	  child	  care	  for	  parents	  with	  small	  children.	  At	  most	  meetings	  the	  school	  provides	  
translators	  so	  that	  all	  in	  attendance	  may	  understand	  the	  topics	  of	  discussion	  and	  participate	  as	  they	  desire. 
 
8. Encina	  Preparatory	  High	  School	  will	  provide	  to	  parents	  of	  participating	  children	  a	  description	  and	  explanation	  of	  the	  curriculum	  in	  
use	  at	  the	  school,	  the	  forms	  of	  academic	  assessment	  used	  to	  measure	  student	  progress,	  and	  the	  proficiency	  levels	  students	  are	  
expected	  to	  meet.	  	  	  
At	  the	  fall	  Back-‐to-‐School	  Night,	  parents	  are	  encouraged	  to	  meet	  with	  the	  student’s	  teachers	  to	  gain	  an	  understanding	  of	  the	  
curriculum,	  testing	  procedures,	  grading	  policies,	  and	  procedures	  for	  parents	  to	  contact	  teachers.	  Teachers	  are	  expected	  to	  contact	  
parents	  whenever	  they	  determine	  that	  a	  student	  is	  not	  meeting	  standards	  in	  their	  class.	  	  	  
9. Encina	  Preparatory	  High	  School	  will	  take	  the	  following	  actions	  to	  conduct,	  with	  the	  involvement	  of	  parents,	  an	  annual	  evaluation	  
of	  the	  content	  and	  effectiveness	  of	  this	  parental	  involvement	  policy	  in	  improving	  the	  quality	  of	  its	  Title	  I,	  Part	  A	  schools.	  The	  
evaluation	  will	  include	  identifying	  barriers	  to	  greater	  participation	  by	  parents	  in	  parental	  involvement	  activities	  (with	  particular	  
attention	  to	  parents	  who	  are	  economically	  disadvantaged,	  are	  disabled,	  have	  limited	  English	  proficiency,	  have	  limited	  literacy,	  
homeless,	  or	  are	  of	  any	  racial	  or	  ethnic	  minority	  background).	  	  	  
An	  annual	  parent	  survey	  will	  be	  conducted	  to	  review	  school	  effectiveness	  as	  perceived	  by	  the	  parent	  community.	  When	  the	  results	  
of	  the	  survey	  are	  received	  from	  the	  district	  the	  school	  will	  hold	  an	  annual	  parent	  meeting.	  Parents	  will	  be	  invited	  to	  review	  the	  
survey	  results	  and	  to	  offer	  suggestions	  which	  address	  areas	  of	  concern.	  The	  school	  will	  use	  the	  findings	  of	  the	  survey	  and	  the	  parent	  
analysis	  to	  design	  future	  strategies	  for	  more	  parental	  involvement,	  and	  to	  revise,	  if	  necessary	  (and	  with	  the	  involvement	  of	  parents)	  
its	  parental	  involvement	  policies.	  	  
 
PART	  III.	  SHARED	  RESPONSIBILITIES	  FOR	  HIGH	  STUDENT	  ACADEMIC	  ACHIEVEMENT  
10.	  Encina	  Preparatory	  High	  School	  will	  help	  build	  staff	  and	  parent	  capacity	  for	  strong	  parental	  involvement,	  in	  order	  to	  ensure	  
effective	  involvement	  of	  parents	  and	  to	  support	  a	  partnership	  among	  the	  school,	  parents,	  and	  the	  community	  to	  improve	  student	  
academic	  achievement,	  through	  the	  following	  activities	  specifically	  described	  below:  
a. The	  school	  will	  hold	  an	  annual	  school	  data	  meeting	  for	  parents.	  Attention	  will	  be	  given	  to	  presenting	  information	  in	  a	  manner	  which	  
makes	  the	  information	  understandable	  and	  accessible.	  Translators	  will	  be	  available	  for	  the	  meetings.	  Topics	  will	  include	  analysis	  of	  school	  
API	  and	  AYP	  results,	  sub-‐group	  data,	  and,	  when	  appropriate,	  program	  improvement	  status.	  The	  meeting	  format	  will	  include	  input	  from	  the	  
principal	  regarding	  the	  data	  and	  school	  interventions	  currently	  in	  place	  to	  address	  achievement	  gaps.	  Parents	  will	  be	  invited	  to	  share	  their	  
view	  of	  the	  data	  and	  to	  offer	  suggestions	  for	  improved	  connections	  between	  home	  and	  school.	  	  

	  
b. All	  parents	  will	  receive	  a	  letter	  mailed	  to	  their	  home	  informing	  them	  of	  their	  child’s	  assessment	  results	  on	  the	  annual	  STAR	  state	  
achievement	  tests.	  	  
	  
c. Multiple	  media	  sources	  such	  as	  Connect	  Ed,	  the	  district	  newsletter,	  and	  district	  and	  school	  level	  websites	  will	  be	  used	  to	  convey	  
annual	  school	  progress	  toward	  district,	  state	  and	  federal	  goals.	  The	  school	  parent	  involvement	  policy	  will	  be	  posted	  on	  the	  school’s	  
web	  site.	  	  
	  
d. Parents	  will	  receive	  their	  student’s	  assessment	  results	  and	  be	  invited	  to	  speak	  with	  school	  personnel	  regarding	  the	  state	  STAR	  
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results.	  	  
 
11.	  Encina	  will,	  with	  the	  assistance	  of	  the	  district,	  provide	  assistance	  to	  parents	  of	  children	  served	  by	  the	  school	  in	  understanding	  
state’s	  academic	  content	  standards	  and	  academic	  achievement	  standards,	  state	  and	  local	  academic	  assessments,	  the	  requirements	  
of	  Title	  1,	  how	  to	  monitor	  a	  child’s	  progress	  and	  work	  with	  educators	  to	  improve	  the	  achievement	  of	  their	  children(20	  U.S.C.	  §	  6318	  
(e)(1).) 
 
a.	  The	  school	  will	  offer	  parents	  a	  special	  workshop	  each	  year	  to	  provide	  an	  explanation	  of	  the	  statewide	  assessment	  systems,	  
standards,	  and	  other	  accountability	  measures.  
b.	  Teachers	  will	  hold	  conferences	  with	  parents	  of	  children	  in	  their	  Advocacy	  classrooms. 
 
12.	  Encina	  will	  provide	  such	  other	  reasonable	  support	  for	  parental	  involvement	  activities	  under	  this	  section	  as	  parents	  may	  request.	  
(20	  U.S.C.	  §	  6318	  (e)(1). 
 
a. The	  school	  will	  provide	  a	  parent	  resource	  center	  or	  area	  for	  parents	  where	  they	  may	  use	  the	  computer	  to	  check	  grades	  or	  send	  an	  
email	  to	  a	  teacher.	  	  
b. The	  school	  will	  make	  available	  parent	  workshops	  or	  classes	  as	  parents	  may	  request.	  	  
 
 
13.	  The	  school	  will,	  with	  the	  assistance	  of	  the	  district,	  provide	  materials	  and	  training	  to	  help	  parents	  work	  with	  their	  children	  to	  
improve	  their	  children’s	  academic	  achievement,	  such	  as	  literacy	  training,	  and	  using	  technology,	  as	  appropriate,	  to	  foster	  parental	  
involvement	  by: 
 
a.	  Parent	  education	  training	  regarding	  how	  to	  support	  key	  grade	  level	  standards	  at	  home	  will	  be	  offered	  to	  parents. 
 
b.	  Information	  about	  how	  to	  help	  students	  at	  home	  with	  homework	  and	  other	  curriculum-‐related	  activities	  will	  be	  offered	  to	  
families	  at	  the	  annual	  Back	  to	  School	  Night	  and	  in	  the	  school	  newsletter,	  as	  well	  as,	  in	  parent-‐teacher	  conferences. 
 
 
14.	  Encina	  Preparatory	  High	  School	  will,	  with	  the	  assistance	  of	  the	  district	  and	  parents,	  educate	  its	  teachers,	  and	  other	  staff,	  in	  how	  
to	  reach	  out	  to,	  communicate	  with,	  and	  work	  with	  parents	  as	  equal	  partners,	  in	  the	  value	  and	  utility	  of	  contributions	  of	  parents,	  and	  
in	  how	  to	  implement	  and	  coordinate	  parent	  programs	  and	  build	  ties	  between	  parents	  and	  schools,	  by: 
 
a. Staff	  will	  receive	  training	  in	  how	  to	  reach	  out	  to	  parents	  in	  ways	  that	  establish	  trust	  and	  rapport	  and	  build	  strong	  partnership	  
aimed	  at	  student	  success.	  	  
	  
b. Connect	  ED	  will	  be	  used	  at	  all	  sites	  to	  inform	  parents	  of	  important	  school	  information.	  Messages	  will	  be	  translated	  when	  possible.	  	  
	  
c. Schools	  will	  provide	  a	  monthly	  newsletter	  to	  parents.	  	  
 
PART	  III.	  ACCESSIBILITY  
15. Encina	  provides	  opportunities	  for	  the	  participation	  of	  all	  Title	  I	  parents,	  including	  parents	  with	  limited	  English	  proficiency,	  
parents	  with	  disabilities,	  and	  parents	  of	  migrant	  students.	  Information	  and	  school	  reports	  are	  provided	  in	  a	  format	  and	  language	  
that	  parents	  understand.	  (20	  U.S.C.	  §	  6318	  (f).)	  	  	  
a.	  The	  school	  will	  use	  the	  student	  handbook,	  school	  Web	  site,	  signage	  at	  the	  school	  entrance,	  and	  parent	  orientation	  meetings	  to	  
provide	  information	  about	  the	  Schoolwide	  Title	  I	  Policy.	  	  
	  
16. The	  school	  will	  take	  the	  following	  actions	  to	  ensure	  that	  information	  related	  to	  the	  school	  and	  parent-‐	  programs,	  meetings,	  and	  
other	  activities,	  is	  sent	  to	  the	  parents	  of	  participating	  children	  in	  an	  understandable	  and	  uniform	  format,	  including	  alternative	  
formats	  upon	  request,	  and,	  to	  the	  extent	  practicable,	  in	  a	  language	  the	  parents	  can	  understand:	  	  
 
a.	  The	  following	  documents	  are	  translated	  (Russian,	  Ukrainian,	  Spanish,	  and	  Romanian)	  for	  parents: 
i. California	  High	  School	  Exit	  Exam	  results	  	  
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ii. California	  English	  Development	  Test	  	  
iii. Standardized	  Testing	  and	  Reporting	  (STAR)	  Results	  	  
iv. No	  Child	  Left	  Behind	  Teacher	  Qualifications	  letter	  	  
v. English	  Language	  Learner	  Program	  Enrollment	  	  
vi. Uniform	  Complaint	  Procedures	  	  
vii. Enrollment	  Options	  Letter	  	  
viii. Home	  Language	  Survey	  	  
ix. District	  Parent	  Rights	  and	  Responsibilities	  	  
x. Parent/Student	  Handbook	  	  
xi. Progress	  Report	  	  
xii. Report	  Card	  	  
xiii. Unexcused	  Absence	  Form	  	  
xiv. Truancy	  Notice	  	  
xv. Suspension	  Notice	  	  
 
Additionally,	  the	  AT&T	  translation	  phone	  service	  is	  available	  to	  all	  school	  sites.	  Translators	  will	  be	  made	  available	  for	  school	  site	  
needs,	  whenever	  possible. 
 
 
Encina	  Preparatory	  High	  School’s	  Parent	  Compact 
 
ENCINA	  PREPARATORY	  HIGH	  SCHOOL 
 
THE	  TEACHER	  PLEDGE  
I	  understand	  the	  importance	  of	  the	  school	  experience	  to	  every	  student.	  I	  recognize	  my	  duties	  as	  an	  educator	  and	  commit	  to	  act	  as	  a	  
positive	  role	  model.	  Therefore,	  I,	  as	  a	  member	  of	  the	  staff	  of	  Encina	  Preparatory	  High	  School,	  agree	  to	  carry	  out	  the	  following	  
responsibilities	  to	  the	  best	  of	  my	  ability. 
 
I	  will	  deliver	  rigorous,	  standards-‐based	  lessons	  and	  provide	  high-‐quality	  curriculum	  and	  instruction  
I	  will	  ensure	  ongoing	  communication	  through,	  at	  a	  minimum,	  annual	  parent-‐teacher	  conferences;	  frequent	  reports	  on	  student	  
progress  
I	  will	  provide	  opportunities	  for	  parents	  to	  volunteer	  and	  participate	  in	  their	  child’s	  class	  
I	  will	  provide	  opportunities	  to	  observe	  classroom	  activities  
I	  will	  encourage	  respect	  and	  appreciation	  of	  the	  diverse	  cultures	  on	  campus.	  
I	  will	  provide	  a	  safe	  environment	  that	  nurtures	  academic	  success.  
I	  will	  model	  and	  promote	  professional	  behavior	  school	  wide.  
I	  will	  work	  together	  with	  parents,	  teachers,	  students,	  and	  staff	  to	  prepare	  students	  for	  the	  future. 
 
Teacher	  Signature: 
 
Date: 
 
 
THE	  STUDENT	  PLEDGE  
I	  realize	  that	  my	  education	  is	  important	  to	  me	  and	  will	  give	  me	  more	  choices	  in	  life.	  It	  helps	  me	  develop	  tools	  I	  need	  to	  become	  a	  
happy	  and	  productive	  person	  in	  society.	  I	  also	  understand	  my	  parent(s)/guardian(s)	  and	  teacher(s)	  want	  me	  to	  put	  forth	  my	  best	  
effort.	  I	  know	  I	  am	  the	  one	  responsible	  for	  my	  own	  success,	  and	  that	  I	  must	  work	  hard	  to	  achieve	  it.	  Therefore,	  I	  agree	  to	  carry	  out	  
the	  following	  responsibilities	  to	  the	  best	  of	  my	  ability. 
 
I	  will	  respect	  culture	  and	  diversity. 
I	  will	  put	  forth	  my	  best	  effort	  in	  academics	  to	  promote	  pride	  in	  self	  and	  school. 
I	  will	  utilize	  various	  resources	  on	  and	  off	  campus	  that	  further	  develop	  my	  academic	  skills.  
I	  will	  work	  with	  teachers,	  staff,	  families,	  and	  the	  outside	  community	  to	  promote	  respect,	  fairness,	  safety	  and	  professionalism.	  
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I	  will	  participate	  in	  extra-‐curricular	  activities	  to	  promote	  pride	  in	  self	  and	  school. 
 
Student	  Signature: 
 
Date: 
 
 
THE	  PARENT	  PLEDGE  
I	  realize	  that	  my	  child’s	  education	  is	  very	  important.	  I	  understand	  that	  my	  participation	  in	  my	  child’s	  education	  will	  help	  his/her	  
attitude	  and	  achievement.	  Therefore,	  I	  agree	  to	  carry	  out	  the	  following	  responsibilities	  to	  the	  best	  of	  my	  ability. 
 
I	  will	  commit	  to	  support	  and	  attend	  at	  least	  one	  function	  or	  activity	  that	  impacts	  my	  child.	  
I	  will	  review	  my	  child’s	  progress	  via	  weekly	  academic	  reports	  and	  Zangle.  
I	  will	  provide	  a	  productive	  space	  for	  my	  child	  to	  study	  and	  complete	  his/her	  homework.	  
I	  will	  ensure	  my	  child	  is	  prepared	  for	  school	  each	  day.  
I	  will	  ensure	  my	  child	  attends	  school	  each	  day	  on	  time. 
I	  will	  keep	  open	  communication	  with	  Encina	  regarding	  my	  child’s	  attendance,	  behavior,	  and	  progress.  
I	  will	  commit	  to	  attend	  all	  requested	  conferences	  related	  to	  my	  child’s	  academic	  progress	  and	  behavior.	  
I	  will	  treat	  my	  child’s	  teachers	  with	  respect. 
 
Parent	  Signature: 
 
Date: 
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Annual	  Program	  Evaluation	  for	  2013-‐14	  Goals	  &	  Actions 
 
Planned	  Improvement	  Goal	  #1:  
Encina	  Preparatory	  Academy	  faces	  a	  unique	  set	  of	  challenges	  that	  requires	  resources,	  commitment,	  and	  innovation	  beyond	  the	  scope	  of	  our	  current	  model.	  Our	  student	  
population	  is	  not	  adequately	  served	  by	  our	  current	  learning	  environment.	  The	  Site	  Leadrship	  Team	  (SLT)	  believes	  that	  the	  cycle	  of	  inability	  to	  meet	  student	  needs	  will	  continue	  
unless	  an	  innovative	  approach	  towards	  an	  improvement	  of	  the	  learning	  environment	  is	  implemented	  beginning	  with	  the	  2013-‐14	  school	  year	  and	  unfolding	  during	  the	  following	  
three	  years.	  The	  SLT	  affirms	  that	  teachers	  are	  directly	  responsible	  for	  the	  success	  of	  Encina’s	  students.	  We	  assert	  that	  the	  vast	  majority	  of	  Encina’s	  teachers	  are	  passionately	  
dedicated	  to	  insuring	  the	  long	  term	  success	  of	  their	  students.	  Additionally,	  these	  devoted	  professionals	  wish	  to	  continue	  to	  improve	  and	  excel	  in	  their	  craft	  as	  teachers.	  We	  
have	  identified	  student	  learning	  as	  our	  most	  critical	  need	  to	  address. 
 
Our	  data	  indicates	  that	  student	  learning	  has	  been	  decreasing	  over	  the	  previous	  years	  (see	  WASC	  reports	  from	  2006	  -‐	  2011),	  and	  we	  assert	  that	  the	  opportunity	  to	  reverse	  this	  
trend	  lies	  with	  our	  teachers.	  We	  believe	  student	  learning	  is	  best	  supported	  by	  positive,	  dynamic	  teacher-‐student	  relationships	  and	  the	  full	  implementation	  and	  regular	  
refinement	  of	  best	  instructional	  practices.	  As	  a	  teaching	  staff,	  we	  have	  accepted	  the	  charge	  of	  preparing	  all	  Encina	  students	  for	  university	  readiness	  (Encina	  Design	  Plan,	  2011)	  .	  
We	  recognize	  that	  Encina	  students	  face	  a	  multitude	  of	  obstacles	  on	  their	  path	  to	  university	  readiness	  (WASC,	  2010).	  We	  assert	  that	  for	  our	  teachers	  to	  successfully	  prepare	  our	  
students	  to	  enter	  the	  university	  system,	  we	  must	  provide	  our	  teaching	  staff	  with	  an	  abundance	  of	  training,	  resources	  and	  support.	  Encina	  students	  face	  daunting	  academic	  and	  
personal	  challenges	  on	  their	  path	  toward	  university	  readiness,	  and	  require	  unique	  innovation	  and	  resources	  from	  all	  invested	  parties	  who	  wish	  to	  see	  the	  success	  of	  Encina’s	  
“Big	  Idea". 
 
As	  of	  2012-‐13	  year,	  Encina	  boasts	  a	  staff	  empowered	  with	  a	  unique	  amount	  of	  Professional	  Development	  compared	  to	  their	  peers	  within	  the	  district.	  As	  of	  January,	  2012,	  our	  
teaching	  staff	  is	  trained	  in	  cultural	  awareness	  and	  classroom	  practices	  (Holly,	  Peters);	  the	  SIOP	  model	  for	  facilitating	  intentional	  lesson	  planning,	  Advocacy	  program	  design	  and	  
implementation	  with	  special	  emphasis	  on	  fostering	  multi-‐year,	  success-‐oriented	  relationships	  with	  students	  (Peters,	  SFCESS);	  creating	  school-‐wide	  and	  classroom	  centered	  
objectives	  based	  on	  analysis	  and	  synthesis	  of	  student	  data	  from	  multiple	  sources	  (Jarrall,	  Peters),	  Positive	  Behavior	  Intervention	  Support	  (PBIS,	  District	  Provided	  Site	  Coaches);	  
CHAMPs	  models	  for	  intentional	  behavior	  and	  curriculum	  planning	  (CHAMPs);	  web-‐based	  data	  assessment,	  articulation	  and	  analysis	  (NWEA,	  Silva).	  Furthermore,	  subgroups	  of	  
teachers	  have	  participated	  in	  professional	  development	  around	  formative	  assessment	  (Summer	  training);	  rigorous,	  positive	  communication	  techniques	  for	  productive	  leadership	  
and	  culture	  building	  (DIALOGOS);	  English	  Language	  Learner	  curriculum	  implementation	  and	  instruction	  (EDGE);	  computer	  based	  support	  class	  curriculum	  (Revolution	  Prep);	  as	  
well	  as	  release	  days	  to	  align	  curriculum,	  assessments	  and	  practices	  while	  reviewing	  student	  data	  within	  departments.	  As	  of	  January,	  2012,	  Encina	  boasts	  a	  unique	  number	  of	  
teacher-‐leaders	  who	  participate	  in	  at	  least	  one	  committee	  or	  team	  beyond	  the	  classroom. 
 
Inspite	  of	  our	  efforts	  this	  past	  year,	  our	  most	  recent	  WASC	  data	  analyses	  and	  teacher	  reflection	  calls	  for	  continued	  deep	  implementation	  of	  a	  coherent	  instructional	  program.	  
As	  a	  result,	  the	  Encina	  Design	  Implementation	  Plan	  has	  been	  created	  and	  is	  represented	  in	  the	  actions	  associated	  with	  this	  goal.	  Actions	  identified	  within	  this	  goal	  are	  critical	  to	  
successsful	  execution	  of	  the	  Design	  Plan. 
 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured: 
Refer	  to	  attached	  Encina	  Design	  Implementation	  Plan	  attached. 
 
Please	  report	  student	  achievement	  in	  respect	  to	  identified	  measure	  based	  on	  latest	  assessments	  noted	  above	  as	  noted	  in	  Goal	  1	  for	  the	  2013-‐2014	  Annual	  Program	  Evaluation	  
Template.	  If	  no	  action	  taken	  during	  the	  reporting	  period	  mark	  "NA": 
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Data:	  Analysis/Findings: 
 
 
Please	  report	  progress	  in	  actions	  implemented	  this	  year:  

Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  1:	  Professional	  Development	  and	  Collaboration	  #1:     
 

Teachers	  will	  be	  paid	  to	  participate	  in	  summer	  professional     
 

development	  focused	  on	  quality	  first	  instruction	  including     
 

lesson	  design,	  lesson	  targets,	  student	  learning	  activities,     
 

lesson	  delivery,	  assessment	  of	  and	  for	  student	  learning,     
 

analysis	  of	  student	  achievement	  data	  (objective	  and     
 

performance),	  teacher	  feedback,	  student	  goal	  setting,     
 

student	  self-‐reflection,	  and	  student	  work	  revision.     
 

ACTION	  2:	  Professional	  Development	  and	  Collaboration	  #2:     
 

Consultants	  and	  trainers	  will	  be	  hired	  or	  coaches	  and     
 

teachers	  released,	  including	  hourly	  pay	  or	  substitute     
 

teachers,	  in	  order	  to	  provide	  summer	  and	  ongoing     
 

professional	  development	  leading	  to	  a	  unified,	  coherent     
 

Encina	  instructional	  program,	  and	  to	  engage	  in	  the     
 

implementation	  of	  the	  Encina	  Action	  Plan,	  and	  the	  Common     
 

Core	  State	  Standards.	  (Includes	  SFCESS	  $42,500,	  17,800     
 

Action	  Learning	  Systems,	  8,000	  CSUS	  Math	  Project)     
 

ACTION	  3:	  Professional	  Development	  and	  Collaboration	  #3:     
 

New	  teachers	  will	  be	  compensated	  for	  participating	  in     
 

additional	  training/orientation	  to	  assist	  their	  transition	  to     
 

Encina	  Preparatory.     
 

ACTION	  4:	  Professional	  Development	  and	  Collaboration	  #4:     
 

Training	  materials	  will	  be	  provided	  during	  the	  summer	  work     
 

days	  and	  during	  initial	  school	  start	  up	  meetings	  to	  support     
 

the	  implementation	  of	  the	  Encina	  Action	  Plan.	  Lunch	  will	  be     
 

provided	  when	  such	  meetings	  take	  place	  during	  the	  meal     
 

time	  hours.	  (Through	  September,	  2013)     
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Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  5:	  Restructuring	  and	  Design	  Implementation:	  Hire     
 

additional	  teaching	  staff	  to	  execute	  implementation	  of	  the     
 

attached	  Encina	  School-‐wide	  Action	  Plan	  (2013-‐2014),     
 

including	  middle	  school	  class	  size	  reduction	  in	  all	  courses     
 

including	  our	  Physical	  Education	  and	  Visual	  and	  Performing     
 

Arts	  departments.	  PE	  and	  VAPA	  are	  thoroughly	  integrated     
 

into	  our	  school-‐wide	  professional	  development	  and	  core     
 

content	  areas.	  Through	  the	  use	  of	  coordinated	  language     
 

objectives	  identified	  on	  the	  ELA	  department’s	  curriculum     
 

map,	  and	  collaboration	  to	  integrate	  common	  core	  state     
 

standards,	  both	  PE	  and	  VAPA	  directly	  support	  language     
 

acquisition	  by	  ensuring	  students	  in	  every	  class	  practice     
 

reading,	  writing,	  listening	  and	  speaking	  skills.	  Further,	  both     
 

PE	  and	  VAPA	  coordinate	  curriculum	  with	  our	  science	  and     
 

social	  science	  departments	  throughout	  the	  year.	  Through     
 

regularly	  scheduled	  articulation	  meetings,	  curriculum	  is     
 

developed	  for	  both	  PE	  and	  VAPA	  that	  directly	  supports	  and     
 

is	  synchronized	  with	  core	  content	  units	  of	  study.     
 

ACTION	  6:	  Design	  Implementation	  Development:	  Encina	  Site     
 

Leadership	  Team	  members	  and	  their	  designee	  will	  be     
 

compensated	  for	  summer	  work	  executing	  parts	  of	  the	  the     
 

Encina	  Design	  Implementation	  Plan	  2013-‐2014	  in     
 

preparation	  for	  the	  start	  of	  school.     
 

Action	  7:	  Instructional	  Support	  #2:	  Provide	  teachers	  with     
 

additional	  classroom	  equipment,	  materials	  and	  supplies	  to     
 

increase	  student	  motivation	  and	  enhance	  the	  teaching	  and     
 

learning	  environment	  as	  well	  as	  support	  implementation     
 

and	  alignment	  of	  instruction	  to	  Common	  Core	  State     
 

Standards	  (e.g.	  easels	  and	  chart	  paper	  for	  Writers'     
 

Workshop	  and	  Disciplinary	  Literacy;	  portfolio	  materials	  for     
 

Advocacy).	  Provide	  certificated	  and	  classified	  staff	  with     
 

training	  materials	  to	  support	  student	  and	  parent	  learning     
 

(and	  food	  when	  training	  takes	  place	  outside	  of	  the	  school     
 

day).     
 

ACTION	  8:	  Instructional	  Support	  #4:	  Annual	  contract	  with     
 

Pearson	  Support	  Services	  to	  maintain	  Teacher	  Compass     
 

observation	  tools	  (supports	  Student	  Instruction	  Observation     
 

Protocol	  (SIOP)	  and	  Assessment	  Training	  Institute	  (ATI)     
 

training).     
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Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 

 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  9:	  Professional	  Development	  and	  Collaboration	  #5:     
 

School	  Leadership	  Team,	  Department	  chairs,	  instruction	  and     
 

data	  facilitators,	  site	  leadership	  team	  members,	  and	  any     
 

other	  interested	  teach	  leader	  will	  be	  trained	  in	  group	  and     
 

meeting	  facilitation,	  and	  consultation,	  collaboration,	  and     
 

coaching	  for	  professional	  excellence.	  Provides	  for	  materials     
 

and	  supplies	  to	  support	  peer	  observation	  and	  instructional     
 

feedback."	  This	  training	  directly	  supports	  execution	  of	  the     
 

13-‐14	  Action	  Plan.	  (Olcott)     
 

ACTION	  10:	  Instructional	  Support	  #5:	  Three	  additional     
 

instructional	  assistants	  will	  provide	  additional	  in-‐class     
 

support	  for	  students.     
 

ACTION	  11:	  Employ	  1.8	  FTE	  ELD	  teachers	  (.8	  ELIS,	  1.0	  ELD     
 

Support)	  to	  provide	  direct	  instructional	  services	  to	  EL     
 

students	  and	  to	  coordinate	  and	  monitor	  the	  ELD     
 

instructional	  programs.     
 

ACTION	  12:	  Employ	  1.125	  FTE	  Bilingual	  Instructional	  Aides	  to     
 

work	  directly	  with	  EL	  students	  in	  the	  classrooms     
 

ACTION	  13:	  Provide	  materials,	  supplies	  and	  additional     
 

testing	  support	  resources	  that	  directly	  support	  EL	  students     
 

in	  the	  classrooms.     
 

ACTION	  14:	  Purchase	  7	  COWs	  to	  replace	  obsolete     
 

technology	  and	  for	  use	  with	  MAP	  assessments	  and     
 

classroom	  integration	  of	  technology	  and	  common	  core.     
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Planned	  Improvement	  Goal	  #2:  
Encina	  Preparatory	  6-‐12	  school	  will	  create	  a	  variety	  of	  structures	  to	  support	  students'	  readiness	  learning,	  social	  emotional	  development,	  civic-‐mindness,	  and	  college	  and	  
career	  preparedness. 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured:  
Weekly	  teacher	  reflection	  on	  Advocacy	  class	  lessons	  and	  activities.	  Discipline	  referral	  and	  suspension	  data.	  Student	  and	  teacher	  surveys	  and	  focus	  groups.	  Student	  achievement	  
data. 
 
Please	  report	  student	  achievement	  in	  respect	  to	  identified	  measure	  based	  on	  latest	  assessments	  noted	  above	  as	  noted	  in	  Goal	  1	  for	  the	  2013-‐2014	  Annual	  Program	  Evaluation	  
Template.	  If	  no	  action	  taken	  during	  the	  reporting	  period	  mark	  "NA": 
 
 
 
Data:	  Analysis/Findings: 
 
 
Please	  report	  progress	  in	  actions	  implemented	  this	  year: 

Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  1:	  Curriculum	  Planning	  and	  Collaboration:	  Advocacy     
 

Team	  Leaders	  and	  their	  designees	  will	  be	  compensated	  for     
 

summer	  work	  developing	  Advocacy	  curriculum	  and	  teacher     
 

training	  protocols.	  Curriculum,	  materials	  and	  instructional     
 

resources	  will	  be	  provided	  through	  September,	  2013)     
 

ACTION	  2:	  Advocacy	  Program	  Coordinator:	  Advocacy     
 

Program	  Coordinator	  will	  monitor	  the	  entire	  Encina     
 

Advocacy	  Plan.	  the	  Coordinator	  will	  plan	  and	  organize     
 

weekly	  meetings	  with	  the	  large	  Advocacy	  Leadership	  Team     
 

(ALT).	  The	  Coordinator	  will	  ensure	  that	  each	  Team	  Leader     
 

understands	  the	  work	  to	  be	  accomplished	  in	  Advocacy	  class     
 

each	  day	  and	  is	  in	  turn	  prepared	  to	  explain	  this	  work	  to	  their     
 

grade	  level	  teams	  weekly.	  The	  Advocacy	  Leadership	  Team	  is     
 

responsible	  for	  creating	  the	  monthly	  calendar	  of	  Advocacy     
 

lessons	  and	  activities;	  providing	  each	  grade	  level	  team	  with     
 

the	  calendar,	  lessons,	  and	  activities.	  Under	  the	  direction	  and     
 

guidance	  of	  the	  Coordinator,	  the	  ALT	  will	  modify	  and	  adjust     
 

program	  activities	  based	  on	  grade	  level	  team	  feedback.     
 



Encina Preparatory High School WASC/CDE Self-Study Report  
 

264 
 

 
Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 

 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  3:	  Advocacy	  Team	  Leader	  Collaboration:	  Advocacy     
 

team	  leaders	  will	  be	  compensated	  at	  the	  extra	  assignment     
 

rate	  of	  pay	  to	  colaborate	  for	  90	  minutes	  twice	  monthly.     
 

During	  ths	  time,	  they	  will	  review	  the	  monthly	  Advocacy     
 

units/lessons,	  make	  appropriate	  modifications,	  prepare	  for     
 

the	  factilitation	  of	  their	  Advocacy	  grade	  level	  team	  meetings     
 

and	  assist	  Advocacy	  Coordinator	  with	  any	  additional	  special     
 

Advocacy	  event	  tasks	  which	  may	  need	  completion.	  Includes     
 

materials	  and	  resources	  to	  modify	  or	  create	  advocacy	  lesson     
 

plans	  and	  advocacy	  activities.     
 

ACTION	  4:	  SAT/PSAT	  Testing:	  Provide	  PSAT/SAT	  testing     
 

opportunities	  to	  all	  juniors	  and	  seniors.	  Ensure	  counselors     
 

have	  sufficient	  training	  to	  support	  the	  use	  of	  PSAT/SAT	  data     
 

to	  adequately	  support	  the	  college	  admissions	  process.     
 

ACTION	  5:	  College/University	  Visitations:	  Take	  Encina     
 

students	  on	  college/university	  tours	  within	  the     
 

Sacramento/Bay	  Area.     
 

 
Planned	  Improvement	  Goal	  #3:  
Implement	  the	  Encina	  Action	  Plan	  for	  Family	  Engagement	  and	  Partnership.	  this	  plan	  includes	  the	  following	  areas	  of	  emphasis: 
• Building	  relationships	  -‐	  Actions	  that	  welcome,	  honor	  families	  and	  connect	  families	  to	  the	  site	  	  	  
• Build	  awareness,	  understanding,	  inclusion	  across	  all	  family	  cultures	  	  	  
• Improve	  two-‐way	  communication	  	  	  
• Engaging	  families	  as	  decision	  makers	  and	  advocates	  	  	  
• Providing	  families	  with	  access	  to	  information	  and	  community	  resources	  	  	  
• Creating	  a	  welcoming	  school	  environment	  and	  climate	  	   
Implement	  range	  of	  coordinated	  student	  services	  to	  create	  and	  ensure	  a	  safe	  and	  supportive	  school	  climate	  and	  culture	  (S3	  Programs) 
 
 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured: 
 
 
Please	  report	  student	  achievement	  in	  respect	  to	  identified	  measure	  based	  on	  latest	  assessments	  noted	  above	  as	  noted	  in	  Goal	  1	  for	  the	  2013-‐2014	  Annual	  Program	  Evaluation	  
Template.	  If	  no	  action	  taken	  during	  the	  reporting	  period	  mark	  "NA": 
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Data:	  Analysis/Findings: 
 
 
Please	  report	  progress	  in	  actions	  implemented	  this	  year:  

Actions	  to	  be	  Taken  Progress	  in	  Actions 
 

  
Additions/Modifications	  based	  on 

 

to	  Reach	  This	  Goal 
 Aug-‐Jan Jan-‐June Findings 
 (Do	  Not	  Edit) 

     
ACTION	  1:	  Home	  Visits:	  .Staff	  will	  be	  compensated	  for	  their	  
participation	  in	  executing	  home	  visits	  throughout	  the	  
summer	  2013.  
ACTION	  2:	  Community	  and	  Family	  Resource	  Services:	  Hourly	  
compensation	  to	  develop	  and	  execute	  a	  transitional	  plan	  for	  
the	  Community	  Family	  Resource	  Center.	  Hire	  Consultation	  
services	  to	  support	  effective	  implementation	  of	  the	  CFRC	  
including	  needs	  assessment,	  data	  analysis,	  and	  plan	  
development. 
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Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 

 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  3:	  Safe	  and	  Supportive	  Student	  Interventions	  #1     
 

(BARKS	  Coordinator):	  BARKS	  (Bulldogs	  Are	  Responsible     
 

Respectful	  Kind	  and	  Safe)	  Team	  Coordinator	  (.2	  FTE):     
 

Coordinator	  will	  monitor	  the	  entire	  Positive	  Behavior     
 

Intervention	  Services	  (PBIS)	  Plan.	  Plan	  and	  organize	  weekly     
 

meetings	  with	  larger	  BARKS	  team	  and	  coordinate	  the	  work     
 

of	  the	  team	  (includes	  salary,	  benefits,	  and	  payroll	  taxes).     
 

     
 

ACTION	  4:	  Safe	  and	  Supportive	  Student	  Interventions	  #2	  (S3     
 

Coordinators):	  Employ	  two	  Safe	  Schools	  Coordinators	  to     
 

support	  all	  aspects	  of	  program	  implementation,	  daily     
 

operations,	  program	  monitoring,	  administration	  of     
 

CalSCHLS,	  and	  grant	  reporting	  (includes	  salary,	  benefits,	  and     
 

payroll	  taxes).     
 

ACTION	  5:	  Safe	  and	  Supportive	  Student	  Interventions	  #3     
 

(training):	  Employ	  substitute	  teachers	  OR	  pay	  extra     
 

assignment	  pay	  for	  staff	  to	  attend	  Youth	  Development     
 

Training	  throughout	  the	  year.     
 

ACTION	  6:	  Safe	  and	  Supportive	  Student	  Interventions	  #4     
 

(Consultants):	  Employ	  consultant	  services	  to	  support     
 

student	  intervention	  and	  support	  as	  follows:     
 

Youth	  Development	  Network	  training	  and	  coaching	  for	  peer     
 

mentoring	  and	  conflict	  mediation	  programs	  ($15,000)     
 

California	  Gang	  Violence	  Prevention	  Services	  for	  whole     
 

school	  presentations	  and	  small	  group	  facilitation	  ($8,000)     
 

Administer	  Cal-‐SCHLS	  survey	  ($3,000).     
 

     
 

ACTION	  7:	  Safe	  and	  Supportive	  Student	  Interventions	  #5     
 

(travel	  and	  conferences):	  Travel,	  hotel,	  and	  registration     
 

costs	  for	  "anti	  bullying"	  training/conference.     
 

ACTION	  8:	  Safe	  and	  Supportive	  Student	  Interventions	  #6     
 

(supplies):	  Purchase	  materials	  to	  support	  student     
 

intervention,	  mentoring	  and	  mediation	  programs:     
 

•	  	  	  office	  supplies	  ($300)     
 

•	  	  	  prizes	  and	  incentives	  to	  encourage	  and	  reward	  positive     
 

school	  spirit,	  academic	  and	  attendance	  improvement     
 

including	  t-‐shirts	  ($5,800)     
 

•	  	  	  annual	  SWIS	  behavioral	  data	  management	  system     
 

($600)     
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ACTION	  9:	  Safe	  and	  Supportive	  Student	  Interventions	  #7     
 

(materials):	  Refresh	  Botvin	  Life	  Skills	  consumable	  classroom     
 

materials.     
 

 
 

Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  10:	  Safe	  and	  Supportive	  Student	  Interventions	  #8     
 

(printing):	  General	  printing	  for	  incentives	  and	  certificate     
 

awards.     
 

ACTION	  11:	  BARKS	  Team	  Collaboration:	  BARKS	  Team     
 

Leaders	  will	  be	  compensated	  at	  the	  extra	  assignment	  rate	  of     
 

pay	  to	  collaborate	  for	  90	  minutes	  twice	  monthly.	  During	  this     
 

time	  they	  will	  develop,	  edit,	  and	  execute	  the	  BARKS/PBIS     
 

Action	  Plan	  for	  13-‐14.	  Consultation,	  coaching,	  and     
 

collaborative	  group	  facilitation	  will	  be	  contracted.     
 

ACTION	  12:	  Family	  Engagement	  #1:	  A	  teacher	  will	  be     
 

released	  for	  one	  period	  to	  serve	  as	  the	  Family	  Engagement     
 

Coordinator.	  This	  position,	  in	  conjunction	  with	  the	  Parent     
 

Liaison	  Specialist,	  will	  coordinate	  family	  engagement     
 

activities	  that	  will	  include	  parent-‐teacher	  contacts,	  including     
 

home	  visits,	  informal	  parent	  connection	  events,	  school-‐     
 

community	  events	  such	  as	  the	  multicultural	  night,	  and     
 

participate	  in	  activities	  to	  ensure	  Encina	  provides	  a     
 

welcoming	  environment	  for	  family	  and	  community     
 

members.     
 

ACTION	  13:	  Family	  Engagement	  #2:	  A	  part	  time	  Community     
 

Liaison	  Specialist	  will	  be	  the	  primary	  resource	  for	  family	  and     
 

community	  interactions.	  Working	  out	  of	  the	  family	  resource     
 

center	  and	  in	  close	  coordination	  with	  the	  Family     
 

Engagement	  Coordinator,	  this	  position	  will	  coordinate	  family     
 

and	  community	  involvement	  activities	  to	  include,     
 

volunteers,	  the	  family	  resource	  lounge,	  and	  facilitate     
 

communication	  between	  staff	  members	  and	  families.     
 

ACTION	  14:	  Family	  Engagement	  #3:	  A	  part	  time	  ICT	  will     
 

provide	  support	  to	  staff	  to	  ensure	  a	  single	  point	  of	  contact     
 

for	  Spanish	  speaking	  families,	  coordination	  to	  ensure     
 

interpretation	  services	  are	  available,	  ensure	  clear	  and     
 

consistent	  communication	  to	  all	  Encina	  families,	  and	  provide     
 

support	  to	  ensure	  greetings	  and	  customer	  service	  protocols,     
 

including	  training	  materials	  for	  staff	  are	  culturally	  proficient.     
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Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

ACTION	  15:	  Parent	  Involvement	  1:	  Outreach	  to	  parent     
 

community	  in	  an	  effort	  to	  increase	  family	  engagement	  in     
 

regard	  to	  their	  students'	  overall	  school	  experience	  and     
 

participation	  in	  school	  events	  and	  volunteer	  opportunities.     
 

Volunteer	  t-‐shirts	  to	  be	  worn	  by	  community/parent     
 

volunteers	  while	  on	  campus	  for	  easy	  identification	  by	  staff.     
 

Other	  outreach	  activities	  that	  are	  specifically	  organized	  to     
 

increase	  parent-‐teacher-‐student	  connections	  and     
 

communication.	  Provide	  necessary	  funds	  for	  mailings	  and     
 

other	  outreach	  efforts	  to	  attract	  and	  welcome	  parents	  on     
 

campus.	  Provide	  opportunities	  for	  family	  involvement     
 

events	  that	  encourage	  greater	  participation.	  Up	  to	  2	  parent     
 

liaison	  stipends.     
 

     
 

 
 
Planned	  Improvement	  Goal	  #4: 
 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured: 
 
 
Please	  report	  student	  achievement	  in	  respect	  to	  identified	  measure	  based	  on	  latest	  assessments	  noted	  above	  as	  noted	  in	  Goal	  1	  for	  the	  2013-‐2014	  Annual	  Program	  Evaluation	  
Template.	  If	  no	  action	  taken	  during	  the	  reporting	  period	  mark	  "NA": 
 
 
 
Data:	  Analysis/Findings: 
 
 
Please	  report	  progress	  in	  actions	  implemented	  this	  year: 

Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      
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Planned	  Improvement	  Goal	  #5: 
 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured: 
 
 
Please	  report	  student	  achievement	  in	  respect	  to	  identified	  measure	  based	  on	  latest	  assessments	  noted	  above	  as	  noted	  in	  Goal	  1	  for	  the	  2013-‐2014	  Annual	  Program	  Evaluation	  
Template.	  If	  no	  action	  taken	  during	  the	  reporting	  period	  mark	  "NA": 
 
 
 
Data:	  Analysis/Findings: 
 
 
Please	  report	  progress	  in	  actions	  implemented	  this	  year: 

Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

 
 
Planned	  Improvement	  Goal	  #6: 
 
Related	  Objective	  and	  how	  it	  will	  be	  Measured: 
 
Please	  report	  student	  achievement	  in	  respect	  to	  identified	  measure	  based	  on	  latest	  assessments	  noted	  above	  as	  noted	  in	  Goal	  1	  for	  the	  2013-‐2014	  Annual	  Program	  Evaluation	  
Template.	  If	  no	  action	  taken	  during	  the	  reporting	  period	  mark	  "NA": 
 
 
 
Data:	  Analysis/Findings: 
 
 
Please	  report	  progress	  in	  actions	  implemented	  this	  year: 

Actions	  to	  be	  Taken  Progress	  in	  Actions Additions/Modifications	  based	  on 
 

to	  Reach	  This	  Goal  
 Aug-‐Jan  Jan-‐June Findings 
 (Do	  Not	  Edit)      

 


